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Introduction 

This book contains papers presented at the Twentieth International 
Colloquium on Communication, which took place in July 2006 in Er-
furt, Germany. The Colloquium in Erfurt continued a scholarly ex-
change between communication researchers from Europe and the 
United States that has lasted for more than thirty-five years. The col-
loquium meets biennially, alternating between Europe and the United 
States for conference locations. Recent meetings have been held in 
San Jose, California (2004), Berlin, Germany (2002), Boston, Massa-
chusetts (2000) and Budapest, Hungary (1998). Each conference is 
dedicated to a research issue relating to communication. 

The Erfurt conference theme, "Applied Communication in Organ-
izational and International Contexts," reflected the main location of 
the conference, the University of Applied Sciences in Erfurt. Partici-
pants addressed questions related to the practical application of com-
munication research, as well as the interrelationships between com-
munication theories and applications in various contexts. Two main 
foci for these questions were organizations as a major site of commu-
nicative practice and international contexts, which have varying com-
munication and cultural patterns that expand the forms of communica-
tion we are acquainted with in nation-wide, single-language contexts. 
As the theme is a rather broad one, the articles in this volume address 
five different dimensions of applied communication: visual and spatial 
communication, intercultural communication, argumentation, organ-
izational communication, and health communication. 

People frequently consider the verbal dimensions of communica-
tion, but Hellmut K. Geissner, Bernd, Schwandt, and Werner Noth-
durft, address the visual and spatial dimensions. In Thought Pictures 
of Rhetorical Communication, Hellmut Geissner analyses the pictorial 
rhetoric of Rene Magritte. Geissner points out that rhetoric has been 
narrowed down to the "art of speaking," while it also appears in writ-
ing, as well as in mass media like radio, television and the Internet. 
Weare constantly influenced not only by words, but also by images 
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and the multiple combinations of images and words. In his article, 
Geissner focuses on a type of images that have received less attention 
than the images of mass media: paintings. Here, Magritte's work is 
important since "only rarely has the attempt been made to bring rheto-
ric per se into the picture, to make the pictorial thinking itself visible" 
(Geissner, in this volume). 

The relationship image : word is shown in paintings like this is not 
a pipe or reve (dream), where text is used in the picture itself. But it is 
also the relationship of words and thoughts, of concepts Magritte is 
concerned with. The relation of image : thought appears in works like 
Dialectic, Hegel's vacancy, or Good oration. While Magritte usually 
is known as a surrealistic painter, Geissner shows his political en-
gagement and his contributions to the philosophy of knowledge. He 
not only challenges common interpretations of surrealism, but also 
common ways of separating paintings from rhetoric. Geissner shows 
how Magritte's way of constructing pictures that distort and question 
our view of the "real world" turns them into thought pictures for rhe-
torical communication. 

From well-constructed pictures, the focus shifts to the conditions of 
creating images in a short time through photography. Bernd Schwandt 
reports on his work with group photographs as an element of team de-
velopment. With digital photo techniques, group photographs are easy 
to produce, reproduce, and circulate. What possibilities arise from 
these technical conditions concerning the way groups present them-
selves and look at themselves later on? Like in the case of rhetoric 
that is often conceptualised as merely verbal, we are better acquainted 
with talking about group processes than reflecting on them via images, 
in this case: photographs. But the creation of photographs influences 
the group's behavior. The publication and circulation of photographs 
creates or changes images. In some cases, the picture contrasts with 
the way members of the group would describe the group verbally or 
the way they behave in everyday life. Schwandt discusses how techni-
cal conditions can be used to create photo graphslimages, how the 
roles of a trainer/lecturer and a photographer can enrich each other, 
and how the photographs can be used to reflect upon groups. 
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The third paper in this section is less about images, but rather about 
a dimension that is crucial for the creation of images - space. In con-
trast to well-known and problematic concepts like information, con-
tent, or sender and receiver, Werner Nothdurft sees the concept of 
conversational space as a fruitful metaphor for interaction theory. He 
conceptualizes space not only in the way of a three-dimensional 
physical space, but rather as sound space, semantic space, action 
space, and stage space. His aim is not so much to offer answers to ex-
isting problems in interaction theory, but to offer a concept in which 
these problems do not show up. Space is used as a concept that fo-
cuses less on utterances or persons, but more on the complexity of 
spatial, acoustic, semantic or social aspects in which communication 
occurs. 

In the next section, five authors address intercultural issues, ranging 
from the effects of gendered courtesy rules on men's and women's 
conversation and speaking in public, and a case study of diversity 
training that uses examples of heterosexist journalistic reporting to 
teach critical thinking skills, to three papers dealing with refugees and 
immigrants. In "Gender and Courtesy: Traditional Communication 
under Inquiry," Edith Slembek applies research about the differing 
conversational courtesy patterns of males and females to the behavior 
of male and female teaching assistants and doctoral candidates in uni-
versities in French Switzerland who have participated in her conversa-
tional rhetoric seminars. She also analyzes their differing communica-
tion practices as speakers in conferences and as participants in univer-
sity meetings. Slembek finds that females are at a disadvantage in all 
of these settings due to the effects of female courtesy patterns on their 
communication. 

Eric Peterson also addresses discourse conventions and practices in 
"Applied Communication Analysis in Diversity Training: A Case 
Study." While most communication training focuses on presentation 
and listening skills, Peterson argues that applied communication 
should also teach analytic skills so that students better understand and 
change personal and organizational practices. In order to teach stu-
dents in the leadership training workshops he leads to recognize how 
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discourse practices can constrain diversity, Peterson draws on Michel 
Foucault's analysis of external rules, internal rules, speaking subject 
rules, and rules for possible conditions of existence in L 'Ordre du 
Discours. Peterson gives examples of how journalists reflect hetero-
sexism in their reporting of events involving homosexuals and trans-
gendered people. Through leading workshop participants to analyze 
journalistic discourse, he helps them "to think critically about the dis-
course of sexuality in the organizations, groups, and clubs that they 
hope to lead." 

Analyzing journalistic practices also concerns Wulff Bickenbach, 
who in "The Role of Communication in Enlarging the Scope of Ac-
tion in the Refugee Policy of St. Gallen, Switzerland, 1938-39," looks 
at the mass media available to a police commander in St. Gallen who 
was responsible for the Jewish refugees fleeing there from the Third 
Reich in 1938. Through a content analysis of three different newspa-
pers and their coverage of four key events-the "Anschluss" (incorpo-
ration) of Austria to the Third Reich, the international conference on 
refugees in Evian, the full closure of the Swiss border, and the "Reich-
skristallnacht"-he shows that the newspapers took a pro-refugee 
stance most of the time. Bickenbach argues that the mass media, cou-
pled with Gruninger's personal communication with border patrols 
and with his direct superior, facilitated Gruninger's decision to violate 
Federal laws and aid refugees, saving thousands of lives. 

The final two papers deal with applied communication programs 
that serve refugees or those with limited proficiency in English. In 
"Permeable Boundaries: Project Opportunity as a Bona Fide Group," 
Laura Lindenfeld considers the role of group communication scholar-
ship on a public policy initiative, Project Opportunity, at the Univer-
sity of Maine. Project Opportunity provides services to school districts 
with English Language Learners, including recent Somali immigrants 
and the Wabanaki Indians. Lindenfeld shows how the use of bona fide 
group structure in the design of the Project Opportunity has been a key 
factor of its success. 

In "Negotiating Somali Identity in Maine," Kristin M. Langellier 
assesses the challenges of the Somali Narrative Proj ect, an applied 
communication effort to preserve the culture of immigrants from So-
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malia to Lewiston, Maine and to stimulate intercultural understanding. 
Differing attitudes towards literacy, speaking in groups, speaking to 
insiders versus outsiders, and speaking in public affected the success 
of the project. Langellier's critical assessment of the lessons they 
learned in the first year of their project will be of interest to anyone 
designing similar projects with immigrant groups. 

The third section of papers focuses on argumentation in two differ-
ent contexts, secular and sacred. In "On the Becoming and Failing of 
Argument Themes," Kati Hannken-Illjes analyzes the "career" of ar-
gument themes in criminal proceedings. Interested in the practice of 
producing arguments by mobilizing themes, Hannken-Illjes first dis-
cusses the relationship of topoi, themes, and arguments, proposing that 
themes are made available in legal discourse and thereby create the 
opportunity for using certain arguments. She looks at not only the be-
coming of arguments, but also, their jailing, when they cease being an 
actor in the proceeding. In her ethnographic argumentation analysis, 
she illustrates the case of a young man that is accused of making false 
allegations in order to protect a co-defendant, who he feared might 
harm him. The argument theme is "fear" of his co-defendant and 
Hannken-Illjes shows how the theme is introduced as well as ignored 
by different persons during the trial. As the fear is not directly thema-
tized, but shows up through threats, silence and artifacts, there appear 
no classical arguments, no conclusion. Here, she proposes the concept 
of theme, rather than topos or argument, as most appropriate to under-
stand what happened. 

In contrast to examining argumentation in the legal sphere, Susanne 
Heine examines argumentation in the religious sphere. In "Communi-
cating Reformation - Reforming Communication," Heine thematizes 
argumen-tation in the work of Martin Luther, showing Luther's im-
pact not only in his own time, but on the structure of sermons, as well 
as the potential for improving contemporary interreligious dialogue. 
In a time when it was not only uncommon, but dangerous, to dispute, 
Luther challenged the Catholic Church. Heine argues that circulating 
his arguments in the academic arena of other theologians, addressing 
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the German princes in an open letter, and finally translating the Bible 
into German so that everyone could read it, was not only a challenge 
to the Pope, but altered the position of argumentation in the sixteenth 
century. Heine applies Helmut Geissner's five steps of "Having an 
opinion is not yet saying, saying is not yet hearing, hearing is not yet 
understanding, understanding is not yet agreeing, agreeing is not yet 
acting" (Geissner 1968, l69ff.) to critique the short-circuiting of ef-
fective persuasion that goes on in Christian sermons, as well as in in-
terreligious dialogue. She also suggests her own five-part scheme to 
help analyze the relationship of dissent and consensus among Christi-
anity, Islam, and Judaism in order to improve interreligious dialogue. 

Two chapters address organizational communication. Hartwig 
Eckert is concerned with the teaching of communication in organiza-
tional contexts. Referring to the often heard "no theory, please" in or-
ganizational training contexts, Eckert shows how the "practical guide-
lines" given in two recent books are not backed by theory and tend to 
suggest methods that do not work. Also he argues that theory and 
practice are not contradictory, but rather fruitful counterparts that need 
each other for further development. Eckert argues that the problems 
of communication between "theory" and "practice" partly derive be-
cause trainers teach without a theory that backs up what they are do-
ing. He shows how in Europe the popular "7-38-55% percent- for-
mula" for the importance of verbal, paralinguistic and nonverbal parts 
of a message is taken as an example of an "application" that is full of 
internal contradictions. 

The next essay shows how applications from the field of organiza-
tional communication can help managers to better understand, evalu-
ate, and enhance customer service activities. Customer service com-
munication often occurs as toll-free telephone conversations or as 
computer-mediated messages, especially in the high technology sec-
tor. In "Applied Communication in Customer Support," Timothy 
Hegstrom, Richard Fox, and Robert Barlow studied both of these con-
texts, describing the relevant communication functions and the way in 
which these systems can either encourage or constrain customer 
"voice," the attempt of customers to make their concerns and needs 
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known to management. By analyzing telephone conversations, web 
pages, interviews with customers, and customer service results, they 
show how customer loyalty, and, to some extent, organizational vital-
ity, depend on effective communication in customer support. 

The final two papers in the book deal with health and communica-
tion. In "Providing Medical and Healthcare Information to Disenfran-
chised Populations: An NGO's Effort to Unite Medical Providers," 
Gary Selnow describes how a U.S.-based non-governmental organiza-
tion called WiRED International educates medical communities in de-
veloping and troubled countries. Drawing on his work with WiRED in 
the Balkans and in Iraq, Selnow shows how information technology 
can unite isolated doctors and nurses with their colleagues in the 
global medical community through providing E-libraries, email and 
audiovisual communication, and digital video conferencing. 

In contrast to Selnow's focus on delivering health information to 
medical providers, the final paper by Elizabeth Fine focuses on the 
information that former patients convey through narratives of their 
experiences. In "Contributions of Autobiographical Performances by 
Breast Cancer Survivors to Narrative Medicine," Fine analyzes the 
published scripts of two autobiographical shows by breast cancer sur-
vivors and draws on interviews with the authors to probe their varying 
motives and techniques, as well as their evaluations of the impact of 
the shows on different audiences and themselves. She evaluates both 
performances in the context of the illness narratives genre and as-
sesses the potential contributions of autobiographical performances to 
the field of narrative medicine. 

This book and the colloquium that preceded it benefited from the 
collaborative work of many individuals. We thank the University of 
Applied Sciences in Erfurt and the Augustinerkloster in Erfurt for the 
location of the Colloquium. We thank Nicole Hauck-Dietzel, Christine 
Schluter and Franziska Trischler for their help in organizing the collo-
quium and Christoph Englert in his assistance in preparing the book. 
And we thank all colleagues who participated in the conference and 
made Applied Communication a focus of intriguing scholarly com-
munication during five days. 
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We would like to dedicate this volume to three colleagues who have 
been part of the group of scholars that constitute this colloquium. 
Dwight Conquergood, a professor at Northwestern University in 
Evanston, Illinois, and Gene Michaud, a professor at Framingham 
State College in Framingham, Massachusetts, participated in former 
conferences. Both died in the year of the colloquium. Thomas 
Kopfermann was professor at the University for Music and Perform-
ing Arts in Stuttgart, Germany. He was part of the group in Erfurt and 
died in an accident in summer 2007. 

Elizabeth Fine 
Blacksburg, Virginia, USA 

Bernd Schwandt 
Erfurt, Germany 
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Hellmut K. GEISSNER 

RENE MAGRITTE: 
Thought Pictures of Rhetorical Communication 

In memory of Dwight Conquergood 

Rhetoric is generally associated with language, often exclusively 
with spoken language. The primary culprit for this misconception is 
the traditional gloss of rhetoric as the "art of speaking." 

In ancient Greece, (Plato'S) Socrates neither wrote nor gave 
speeches; rather he practiced a rhetoric of conversation. Nor did 
Plato's rival, Isocrates, give speeches, but wrote about rhetoric. The 
venerable profession of "logographer," or speechwriter, already ex-
isted back then, and many a litigant would have been helpless in court 
without the hired assistance of its practitioners. "Rhetorical discourses 
are those discourses, spoken or written, which aim to influence men 
(Black, 1979, 15). 

There has always been rhetoric, oral and written, so there is little 
wonder that written rhetoric established itself as a profession, as Jour-
nalism (Publizistik), the study and practice of influencing public opin-
ion. In the first half of the 20th century mass communication ex-
panded from the printed page to film, radio broadcast, and television, 
which each medium adding further levels of scripting ( cf. Ong 
1982,18). In recent years the electronic media have seen further, ep-
och-making developments, so that the "rhetoricity of television" is 
now being eclipsed by the rhetoricity of internet communication. In 
both of these spheres the effect is multimedial so that the contributions 
of image, sound, graphics are practically impossible to distinguish 
(Doelker 1997,143). 

A situation has now been reached that should not come as a surprise 
to rhetoricians, for "rhetoric is not exclusively a study of public speak-
ing; its concern encompasses symbols of inducement whether they are 
expressed as speeches, essays, in films, drama, novels, poems, or 
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demonstrations" (cf. Bitzer/Black 1971,210). Even back in 1971 this 
list can only have shocked arch traditionalists. The list is remarkable 
in that the rhetorical fields mentioned are related almost exclusively to 
high literature. The sole exception is demonstrations, which go be-
yond not only the genus demonstrativum, but the logocentric pale al-
together. Mass demonstrations involve banners, uniforms, colors, in-
signia and musical bands, whether they be military marches, protest 
marches, carnival parades or any other kind of parade or procession. 

Amazingly, . images-which have been influencing people for mil-
lenia-are represented in Bitzer's and Black's list solely by the genre 
of film. No mention is made of traditional painting, of book graphics, 
sculpture, monuments and architecture, let alone the more recent phe-
nomena of happenings and video installations. 

From the grade school primer (rhymes with "simmer") on, instruc-
tion in reading and writing is rhetorical. Even the order of letters in-
fluences young speakers as they find their way into the world of writ-
ing. The pictures that appear in their textbooks, what Comenius called 
"orbis pictus" (pictorial world), influence them even more and have 
often tended to serve religious and political ends more than aesthetic 
education. This tendency carries over into the biblia pauperum (the 
Bible of the poor people) of the stained-glass church windows, and 
into consumer advertising and political posters, through which sociali-
zation is quietly accomplished. The various power centers are power-
ful indeed, for not everyone can build a church or post placards all 
over town or mount and sustain ad campaigns or sponsor TV pro-
grams. 

For many people-in France and in Germany, for example- illus-
trated magazines trump books hands down, and tabloids are more per-
suasive than the newspapers that have more substantial text. The 
rhetoricity of comics and cartoons (cf. Medhurst 1981; Sewell 1986, 
1987) can no more be disputed than that of picture stories (e.g. von R. 
Topffer, W. Busch, GoscinnylUderzo). Crosses marking mountain 
summits, flags over frontier outposts and flags raised on the moon are 
all equally persuasive claims of possession. (Only the sponsors vary, 
and the people who are supposed to believe in their claims.) The same 
applies to banners, whether they appear in paintings (of the annuncia-
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tion, for example, or of St. George's defeat of the dragon), or, with 
patriotic slogans, spanning the city streets of authoritarian countries, 
both fascist and communist, as even today in Cuba they "Vencere-
mos!" 

We in literate societies-and in literary elites-have been sur-
rounded by visual rhetoric, whether manifest or subliminal, since well 
before the dawn of the "optical age." Of course most people are sim-
ply overwhelmed by the flood of images. They have neither time nor 
inclination to attend to the creeping influences of printed pictures, 
movies and television, nor have they learned criteria that would allow 
critical distancing. But this is true also of spoken language, of dogmas 
and slogans. Therefore it would be astonishing if artists did not pro-
duce rhetorical pictures as well, on the one hand in order to preserve 
war heroes, statesmen and heroic moments for the ages, on the other 
hand to commemorate horrible events: "War" (Dali), "Shtetl" (Cha-
gall), "Guernica" (Picasso). The aims of such pictures can be readily 
understood in terms of the three desired effects recognized by classical 
rhetoric. However, only rarely has the attempt been made to bring 
rhetoric per se into the picture, to make the pictorial thinking itself 
visible. An artist who did make just this attempt was the Belgian 
painter Rene Magritte (1898-1967), (hereafter RM). To him, "the art 
of painting [is] the art of thinking" (1981, 219). Whereas verbal rheto-
ricians (both oralists and scripturalists) believe in the power of the 
word, RM calls his famous painting of a pipe (1928/29) "Betrayal of 
the Pictures." It is however also a of words. 
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RM comments: "Ah, the famous pipe ... I've been criticised enough 
for it. And yet ... can it be stuffed with tobacco, my pipe? No, it can't, 
it's just a representation. So if I had written 'This is a Pipe' below the 
picture, I would have been lying" (1966). Correct: no one can smoke 
this pipe, but you can't smoke the word "pipe" either. Image and word 
are both abstractions; neither one is a reality. Nor are they a so-called 
"reflection" of reality, rather they become real only in the head of the 
observing thinker, of the thinking speaker, writer. 

Therefore it-would be short-sighted to take arbitrary word meanings 
for the things themselves. Word meanings are conventional and it is 
all the 'same to the thing "dog" whether it is called kyon, canis, chien, 
hund or dog. It may seem strange that many words evoke images pre-
verbally, that, in general-and even in scientific thinking- comprehen-
sion is not possible without inner images, or, on the other hand, that in 
states of impaired, subliminal consciousness (fatigue, drunkenness, 
drug-induced stupor) or in dreams, contours change and the relation-
ship of word to image can shift and produce seemingly incongruent 
arrangements, conflations, transpositions and interpenetration of 
spheres. RM uses tables to show the ultimately contingent bond of 
word to image. 



19 

Not to suppress this mixing, but to let it happen, even to encourage 
it-this is the hallmark of surrealism, at least according to Andre 
Breton (1. Surreal. Manifest 1924), who claims that human beings are 
"no longer bound exclusively to mere reality," but rather "to pure, 
psychical self-movement. One undertakes to express the real function-
ing of thought, whether orally, in writing or by some other means. A 
dictatorship of thought freed of all rational control, removed from any 
aesthetic or moral reservation" (Hess 1956,118). 

Or, in the words ofRM's contemporary, the painter Max Ernst: "The fi-
nal superstition of Western culture was the fairy tale of the creativity of the 
artist. Among the revolutionary acts of surrealism was to attack this myth 
as soberly and as sharply as possible and to annihilate it, perhaps for good, 
by emphatically insisting on the purely passive role of the 'author' in the 
mechanism of poetic inspiration and by unmasking any active control ex-
erted by rational, moral or aesthetic considerations as anathema to inspira-
tion" (Hess 1956,120). 

Even more important for RM than the encounter with Breton was 
the discovery of the ''pittura metafisica" by Giorgio de Chirico, who 
had found a counter-reality in his pictures. The relationship of image 
to word continued to preoccupy the painter. 

RM will write later: "In 1927 I contributed to the revolution surre-
aliste that participated in the development of surrealism ... Art is not 
the ground of being for the surrealist, who avails himself of art. When 
he uses it, it is as a means of thinking" (196211981, 470). In a letter to 
the Belgian rhetorician Chaim Perelman, RM writes: "The word 'sur-
real' has come into fashion since surrealism gave a name to a direction 
in thinking that had no connection to the firmly established disci-
plines. It is neither 'surreal' nor 'irreal,' nor 'fantastical,' nor 'imagi-
nary.' If it were, it would be no more than another literary or artistic 
school ... therefore I am hardly 'surrealistic,' - these words, which re-
place thought-voids, really say nothing" (368f). "My painting (is) not 
dream painting. It is about presence of mind, (which) is not imaginary 
at all" (498). "Everything occurs in our mental universe" (163). "My 
pictures are visible thoughts" (444). 

With all due caution regarding self-explication by artists, writers 
and painters - texts that offer only one of many possible paths to in-
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terpretation, and a rather introspective one at that - it is possible to 
verify RM's statements in the works themselves, in his thought-
pictures. "Le surrealisme de Magritte n'est pas un fait du subconscient 
ni d'un mode de reves, mais de l'aspect surprenant qu'il confere cons-
ciemment a l'objet. Ille charge d'une signification insolite en Ie pla-
9ant dans un cadre anti-traditionnel. Utilisant une imagerie pas trop 
connue, il cree ainsi une realite qui se renouvelle a l'infini, et devient 
la source d'inepuisables decouvertes" (Catalogue, Brussels 1958). 

With the stage now set by these preliminary remarks, let us consider 
some of RM's thought-pictures and ask about their rhetorical implica-
tions. 

Conversation denotes the usually informal exchange of words and 
symbols between two or more persons with the goal of exchanging 
thoughts, moods, feelings and ideas. Ideally, the exchange of opinions 
can lead the participants, the "con-versants" (con-versari) to a consen-
sus, becoming thereby rhetorical in a narrow sense. Sometimes, how-
ever, the thoughts of the conversants become independent. Something 
arises that is larger than what was intended by the conversant, or the 
opposite occurs and the conversation becomes banal and peters out. 
RM painted several "conversations." One of them is shown here: 

Amid rough-hewn blocks of stone the word REVE (dream) can be 
seen. Some interpreters have concluded that RM's visual inventions 
show a strong connection to Freud's analysis of dreams, although RM 
says himself: "Art, as I understand it, resists psychoanalysis." In fact 
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he is ironic on the subject: "Perhaps psychoanalysis is most appropri-
ate when applied to psychoanalysis" (1981, 463). If an art historian 
asks with respect to this painting: "Isn't the art of conversation all 
about using metaphorical language, that is, saying something while 
meaning something quite different?" then not only does this question 
employ a peculiar understanding of what a metaphor is, it does not get 
to RM's understanding of language or of this picture. What does the 
word REVE mean in this "context"? To answer this question would 
require knowing what it means to the two diminutive men conversing 
in the foreground. Are their opinions identical, or does the "tower," as 
is so often the case, arise precisely because their thoughts, or mean-
ings' diverge. And if indeed "dream" is the intended meaning, is it a 
nightmare, a ponderous musing, a chimerical dream or merely an illu-
sion? Does the pile of rocks become ever larger because they believe 
in the dream that conversations must succeed as exchanges of infor-
mation? 

It should not be forgotten that RM painted through the revolutionary 
years after World War I and during the German occupation of Bel-
gium during WW II. 
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And it should not be forgotten that RM, as the politically motivated 
editor of the periodical Rhetorique, had a direct understanding of rhe-
torical communication. 

"The real value of art depends on its capacity for liberating devel-
opment ... " (it is also true for the artist) "that his effort, like that of 
every worker; is necessary for the dialectical development of the 
world" (1981,98f). This understanding of dialectic, in those days still 
a leftist one, is not far from the sentiment expressed in the opening 
words of Aristotle's Rhetoric: "Rhetoric is a counterpart of Dialectic," 
which he then further specifies as "an offshoot of Dialectic and of the 
science of Ethics, which may be reasonably called Politics." 

The dialectical uncovering of the following picture 'Dialectic' 
shows a window within a window, both of them comprehensible with 
respect to each other only from the forward limit, which enables the 
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simultaneous apperception of the world-more precisely, of both 
worlds-in their relationship. 

An important key here RM's understanding of the double meaning 
of perspective; on the one hand it features the vanishing point, familiar 
in painting since the Renaissance, on the other hand - and this is often 
forgotten - it features transparency, like a hole in the door that offers 
(not only to the voyeur) a glimpse through the door into the world be-
hind it. This interpretation offers access to the dialectic that operates 
in many ofRM's "double-sighted" works. 

Another aspect is marked with the next picture: "Applied Dialec-
tic. " 

From the experience of war and occupation, RM concretizes the 
contingent dialectic of the two window-worlds in a juxtaposition. In 
the dialectical reversal the presentation or the representation of sol-
diers and weapons becomes a dialectic of political reality. 
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In post-Enlightenment thinking dialectic is bound to Hegel's ideal-
ism and Marx's attempt to overcome this idealism (dialectical materi-
alism). To understand the triad of thesis, antithesis, synthesis, one has 
to read Hegel's Logic. RM avoids a conceptual involvement in all this 
by sending Hegel on vacation, as indicated in the subtitle: "Hegel's 
vacancy." 
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It is about the dialectic of getting wet and avoiding getting wet. If 
the thinker knocks over the glass of water, he can get wet. If he opens 
the umbrella, he has nothing to fear. But the glass posed atop the um-
brella remains a constant threat. A triple cancellation-sublimation 
(Aujhebung) of the dialectical tension is - in Hegel's sense - not pos-
sible. 

Another form of dialectics is shown by the rhetoric of "Empty 
Space." A gold frame is applied to a wall, within the frame the plaster 
has been removed: framed monotony. 

Communication does not take place in empty space. It requires a 
situative frame. There is no speech without framing. Often a speaker 
expends most of his care on an ornate, "gilt" frame. The speech itself 
is a concatenation of pathetic, pedantic, vapid sentences. Some didac-
tic speeches, e.g. lectures, don't even have a golden frame. They are, 
according to the second title, "saigmie," bled out. 

The next picture is by no means bled out, quite the reverse it repre-
sents the so-called "Good Oration" (La bonne parole); Before a wall 
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of nicely laid, one-inch tile stands, nicely in the middle of the picture, 
a nice, stable metallightpost, which, instead of shining light, bears a 
blossoming rose. 

No enlightenment here, but regression into hackneyed metaphors, or-
nament in place of cognition. In Ciceronian terms this is a rather ster-
ile delectatio. This could be one of those cases that RM had in mind 
when he said (in: Rhetorique 1, 1961, 3, cf. 1981 : 436): "One is 
tempted to say that is not about language so much as about exercising 
the voice in public." 
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My favorite thought picture on rhetoric, however, is: "Rhetoric: 
Red Model. " 

In front of a rough wooden palisade stands a pair of ankle boots, 
low heeled, the toes in the wind. That indicates to me "freedom of 
speech": 1) "you may walk wherever you want," 2) you may make 
your speech - without fear to get sores on your tongue -, liberal and 
not artificial. 
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Some final observations 
RM's ambivalent images demand much of whoever contemplates 

them. Nevertheless, to the rhetoricians among us, their rhetoricity 
should be clear. At the same time it should also have become apparent 
how much knowledge of rhetoric and painting is necessary in order to 
approach them. If, as Paul Klee said, "art is an expedition to the 
truth," then it would be frivolous to approach art without the necessary 
training and intellectual equipment. This is true for all artistic media: 
literature, painting, music, dance-also for architecture, drama and 
opera. But it also means that the ambiguous paintings of the one-time 
communist RM are elitist, because, however easy it is to look at them, 
they are not so easy to understand. 

Consideration of RM's "thought pictures for rhetorical communica-
tion" underscores Leonhard Nelson's observation on the understand-
ing of works of art: "The processes of reception and interpretation 
cannot be separated, they are completely interdependent" (1997, 20) 
This view agrees with that of Ed Black who, speaking from the per-
spective of rhetorical criticism, said: "Beyond perception is appraisal; 
beyond seeing a thing is attaching a value to it. These two acts - per-
ception and evaluation - distinguishable as they are in theory, are gen-
erally experienced as inseparable phases of the same process" (1979, 
5). 

Both of these statements place a burden on those who would more 
fully understand images and speech. If there is no separation between 
perception and understanding, between perception and evaluation, 
then this understanding is not so simply accomplished. 

These opinions agree with the views of RM. "Whoever sees some-
thing cannot be isolated by his or her vision. What is seen and the 
meaning it is given are not pre-determined, dictated, automatic"( 1981, 
347). "The observer can view my pictures with the greatest freedom 
possible,just as they are, by attempting, as does the author, to think of 
the meaning, that is of the impossible" (307), for "I am not expressing 
feelings nor am I formulating ideas by means of painting ... the paint-
ing is not an idea, it is a painted image, to which the person regarding 
it must give ideas" (344f). "The viewer (should) see the pictures in 
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total freedom, what they are: they are HIS thinking of the sense" 
(295). 

Such radical sentences remind us of the Wittgenstein's Tractatus 
(1918): "My sentences illuminate in that whoever understands me fi-
nally recognizes them as senseless, when through them-on them-he 
has ascended above them. (He must, so to speak, throwaway the lad-
der after climbing on it)" (1960, 83). In his early work RM seems to 
have worried that someone could come along afterward, set up the 
ladder again and thoughtlessly ascend into a world that is dangerous. 
This at least is suggested, albeit without explicit reference to Wittgen-
stein, by the following statement, made by RM in 1926: "It is even 
necessary to saw up the rungs of the ladder" (1981, 23). 

Translation: John Minderhout, Ann Arbor, MI 

List of the Illustrations (size reduced and in cold print) 

01 R. Magritte: This is not a Pipe (1948). Postcard 
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03 R. Magritte. The Art of Conversation. (1950) 
04 Fight Hitler (1940). From L'invention collective, a journal founded by Magritte, 
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Bernd SCHWANDT 

Group Photography as a Means of Communicating 
with Groups 

31 

What do photographs have to do with "applied communication"? 
This paper describes how I work with group photographs within 
communication seminars and my classes, using the photo session as a 
means of getting people in contact, creating an artifact, taking a posi-
tion, and by doing so, communicating in an uncommon, but effective 
way. Although group photographs exist in a large numberl, and taking 
photographs is a process that can create quite a response in groups, 
literature on this field is hard to find. 

Otto (2006) took photographs of groups that dress alike- in a uni-
form style. As a student of communication design, she had to take 
photographs of "Heimat" (German "Homeland") and realized, that for 
her, people, not places mean "Heimat". In her work, she contrasts 
photos of servers in church with Gothics, of corps students with gay 
Cologne camivalists, punks and Schuetzenverein2. Her focus is on 
groups that dress uniform - in a double sense. "They use their similar 
appearance to give a common statement to the outer world, and as a 
platform for common rituals among them."(2006:8). She comments 
that some of the groups felt honored that a "stranger" showed that 
much interest in them. Also, they were surprised to see photographs of 
other groups, with reactions ranging from "That exists?" to "They are 
nuts". 

In "Reconstitutions", the French photographer Edouard Leve uses 
photographs taken from newspapers and magazines and rearranges 
them with actors. In the section "quotidian", the context of the initial 

Google 99.500 hits (Sept 10 2007), in "Wikimedia commons," the keyword "group" 
lists 5957 photos, mainly politicians, military, sports teams, musical groups (Sept 10 
2007). 

2 "Rifle association" does not really fit the traditional touch with costumes, village fair 
and social meeting point of these groups. 
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photo is removed; the viewer does not see article, photo title, and date 
of publication, and the floor and background are black: 

Even the casting is neutralized: the models do not resemble those on the initial im-
ages. They have no sex, no age, no race, no social status. They are between twenty-
five and thirty-five years, wear jeans, shirt and sport shoes, clothing common for 
young Westerners. They are anonymous contemporaries, interchangeable (Leve 
2003:87; translation B.S.). 

In "Actualites" ("news"), he also takes images from newspapers, 
but "reduces" them by collecting hundreds of them, sorting them by 
genres and, several weeks later, making drawings from memory "that 
resemble each type of evenement" (2003:85). The photograph is an 
accurate copy of the drawing, in which each detail is chosen. As the 
scene is decontextualized, and there are no signs of identification of 
the initial persons and circumstances, "their postures and gestures be-
come essential semiological elements" (Leve 2003 :85). 

Looking at the photos, I feel a mixture of being impressed by the 
technical perfection of the photos, a feeling of "I know this kind of 
picture" and an ongoing irritation that "something is wrong about it". 
In contrast to the pictures of "real" groups, there is hardly any facial 
expression. The persons stand next to each other, often touching, yet 
there seems to be no real contact between them. Leves work contrasts 
to group sculptures common in psychodrama (cf. von Ameln et al 
2004: 31 pp.) in which the sculpture is arranged by a member of the 
group. Here it is a arranged by the photograph, relying on a set ofpho-
tographs published in newspapers and magazines, thereby unveiling a 
certain pattern of depicting groups in print media. Norms of social in-
teraction like pausing, tum taking, asking questions are typically not 
aware to the persons speaking with one another (Welzer 2005) unless 
they are reflected in a special context. In a similar way, Leve makes 
the subconscious norms of "presenting groups in public" visible. 

In my own work, I often take pictures of all kinds of groups of 
which I am a member or with whom I work. Sometimes these are just 
pictures that serve as a documentation or to remember names, some-
times the process of making them and the results move beyond that. 
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Working on this paper, I realized I have hundreds of them: so - what 
am I doing here? 

Getting people into contact and creating an unusual perspective 
Group photographs are an occasion to reduce the "normal" body 

distance. People get close to one another, and in order that all fit well 
in the photo, the photographer is allowed to direct them to pose even a 
bit closer to each other. In order to make the photo not boring, I ask 
the participants to make faces, to enlarge their ears with their hands or 
to hold their hands before their mouth (like the "three wise monkeys" 
http://en.wikipedia.org/wiki/Three_wise_monkeys). With groups that 
easily go with this, a next step can be a group sculpture (see below). 
After taking the photos, participants are relaxed (sometimes relieved) 
and I take two more photos - often the best ones. 

Being influenced by psychodrama, I often work with changing per-
spective. 

An usual perspective is to step on a chair or table or from a stair-
case: or even from three floors above. Optically, this is advantageous 
as there is more space for heads and faces and less for feet in the 
photo. 

The opposite perspective is the view from the ground; I lie down on 
the floor, the group stands in a circle and looks down. Students espe-
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cially enjoy the perspective of a professor lying below them. In an-
other case of the worm's eye view, the group climbed on a thick fallen 
tree; in order to get up there and to stay there, they had to help each 
other; this created movement and physical closeness. 

Other perspectives used are: on a staircase (quite common); unusual 
scenes or backgrounds, such as posing in an oversized picture frame, 
or with a beach chair in front of the seminar hotel; a living pyramid; or 
each person resting his/her head on a neighbor's shoulder. 

Technical conditions 
When I began this project, I worked with a Canon reflex camera for 

the reason of high picture quality that is useful for bigger prints like 
20/30 or 30/45 centimetres. Now I work with my third digital camera 
that produces picture quality which is as high (or even better) than that 
of good quality film. As in other areas of communication, this tech-
nology changes not only the way of taking photos, but also the possi-
bilities to use, reproduce, circulate, and manipulate them. 

The first, simple advantage: participants who I see again in two 
months or never again get an e-mail from me with two or three photo-
graphs as jpg-files attached. Other possibilities: combined with laptop 
and LCD-Projector ("beamer"), an almost immediate viewing (and 
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with that: a specific form of feedback) becomes easily possible. Com-
pared with analogue cameras, the time between taking photographs 
and viewing slides decreased from at least two days to ten minutes. 
This reduction in time creates options. 

In a conference with about 40 of my colleagues, I took photos of 
most of the participants during the day. It was November and already 
dark outside, so we started the LCD-Projector before dinner, but in-
stead of the "common use" of one more series of Powerpoint slides, I 
showed the pictures taken during the day. The audience (rather tired 
and enervated) reacted surprisingly high-spirited. The pictures were in 
contrast to the serious, conflict laden talks during the day and framed 
the event as colloquial, as meeting colleagues outside of work. Slide 
shows usually document not a business conference or university board 
meeting, but rather vacations, family celebrations or office outings. 
One might interpret my experiment as an attempt to influence collec-
tive memory (Welzer 2005), or as a form of re-framing. 

In another situation, I took photos at the end of a class on conflict 
behavior at a university. It was the session before Christmas and the 
students had decided to heat up mulled wine (Gluehwein). I took a 
couple of photos during an initial warm-up game. While the students 
were heating up the mulled wine, I transferred the photos to the laptop 
and showed them ten minutes later. Four years ago this was still a sur-
prising thing to do. Technical opportunities influenced the group proc-
ess: after seeing the first series of photographs, the students were in-
terested to continue and we produced two more series of photographs. 
Viewing the first results triggered their interest to experiment them-
selves. 

What happens with the photos? 
The quickest option: as already mentioned, students or seminar par-

ticipants get the photos by jpg-file. This can be by email, by putting 
the files on the university server, by collecting them and creating a CD 
(e.g. for the students who graduate). In other cases, I use computer 
printouts (fast and cheap) or classical photo prints (best quality and 
moderate cost). I suppose that the photos will help as a reminder not 
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only of the participants, but also of other parts of a seminar or work-
shop - since visual memory has a higher capacity than other parts of 
memory, photographs are a suitable trigger (cf. Metzig & Schuster 
1998:69, Markowitsch & Welzer 2005: 146). Following the assump-
tions of neuronal webs and multicoding (Storch & Krause 2003: 33, 
Ruther 2004), photographs are seen as a powerful way to activate 
other memories from the group process like place, weather, scenes, 
conversations, and even new knowledge from the seminar. 

The photographs also have functions for myself: my remembrance 
of difficult groups or badly run seminars lasts for years; the memory 
for good seminars is much shorter. My group photo album helps to 
correct this memory: traces of seminars that were above average help 
me to recall "moments of excellence" and thereby function as a means 
of self-motivation (Martens & Kuhl2005). 

At the start of a semester, I meet fifty to hundred new students (usu-
ally once a week) and try to remember their names. Twelve in a group 
are easy to remember, but fifty and more are beyond my possibilities. 
So again, I take photographs of the group, and take a printout to the 
next session, asking the students to write their names next to their 
faces on the photo. Two minutes before each session are enough to 
call to my mind the names of my students; this is especially helpful 
concerning those persons that I already have "forgotten" and to whom 
I should pay more attention. Students seem to see this explicit effort to 
remember each one's name as a form of esteem. 

Team development/organizational development 
Each photo needs an arrangement of persons. Who a person stands 

next to, whether in front or well hidden in the back has its logic, often 
a subconscious logic (cf. Maschke 2005). Participants easily show 
more of their relations in and perceptions of the group than they know. 
In my consulting work outside the university I offer two kinds of 
seminars focusing on teams: the first are one day seminars that focus 
on relationships and communication within an administrative unit 
(which is not necessarily a team). The fact that participants usually 
choose to stand together "like a team" (often in contrast to their eve-
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ryday experience of the group) may result in a subtle distortion of the 
system: one is getting physically close to the others which causes in-
teractions that would not occur in the usual (physical and social) dis-
tance. 

One can test constellations (closeness and distance, postures, habits) 
that usually do not occur. One can step back and claim "this was just 
taking a photo". "Taking a photo" refers to a tradition one has learned 
to accept, even when one is not in the mood to do so. People do not 
want to be spoilsports, so I "convince" them to take part. Getting 
physically close to the others creates new perspectives, and thereby, 
new perceptions of the group. 



38 

The second type of seminars last two days within a continuing edu-
cation program called "Social Competence". Here the focus of the 
workshop is on team processes and participants have an explicit inter-
est in what is happening in their own group. There exists another form 
of "contract", participants accept or even expect to talk about the 
processes initiated in the group. One exercise is to arrange the group 
as a sculpture: one person arranges the group according to his/her per-
ception of persons and relationships. 
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I take photographs of the sculptures (more as a documentation) and 
then follows a group photograph session. The group sculpture usually 
has a warm-up function for the photo session. Participants are more 
acquainted with one another, more curious, more experimenting than 
in other situations; thus, photos become less conventional, more vivid. 
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Self reflection and collective memory 
In my own work, most photos center around making a technically 

and aesthetically acceptable picture of a group. In some instances, 
however, the process moves beyond that and the participants reflect 
on their relationship to each other; they "play around" and thereby test 
other forms of group constellations ("surplus reality" Moreno/ KrUger 
1997) and/or create a picture that attracts attention. Last summer, I 
urged my colleagues in the business department to take a new group 
picture. Since it took awhile until all of them showed up, I started with 
a "warm up" session in which always five of them are sitting under a 
big tree, "hand in hand". Hanging the photos in the hallway of our de-
partment created high interest of among the students. Seeing their pro-
fessors in casual clothing and having fun (including one professor who 
is only known wearing suits photographed in shorts); seeing them 
holding hands and playing around - this was a depiction of role as-
pects of my colleagues common to me, but surprisingly new to many 
students. The photographs seemed to question their view of their pro-
fessors. The photo depicts the group at a certain point in time and 
thereby influences the memory and the construction of others about 
the group: the photographs of my colleagues holding hands empha-
sizes a certain event. Posed on a wall at the stairway where students 
pass every day, these artifacts influence the autobiographic and collec-
tive memory of students (Welzer 2005, Markowitsch & Welzer 2005). 

The role of the photographer 
Taking photos of people includes getting in contact with them. In 

this role exist other limitations and allowances than in the role of a 
professor or trainer. In a one day workshop within a ministry of justice 
the trainer would not be allowed to suggest: Please stand really close 
around your superior - how do you feel doing this? Think of German 
public servants in a ministry, most of them being lawyers/jurists -
They just would not do this. A photographer, however, is allowed to 
break such social rules in order to take a good picture. The photogra-
pher possesses the qualities of a trickster, a joker, a court jester. In the 
role of a photographer, I am allowed to do things a professor is not. 
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Further, taking photographs is a process that is tied to experiment-
ing for myself. Working with groups, often situations occur in which 
things are "not allowed" and in which I do feel inhibited. Changing 
my role is a chance to regain my own spontaneity and lack of inhibi-
tion, which usually influences the group to do the same. This way, my 
change of role is a way to overcome role restrictions. I give myself a 
license to play in settings where I "feel" playing is not allowed - but 
would be so helpful. The "license" includes influencing people's ges-
tures and postures, in some cases even touching them and moving 
them around. I give license to the group members to touch and move 
others to another spot and thereby to express (pre-conscious or sub-
conscious) perceptions about the group without the necessity to ver-
balize them. (see Martens/Kuhl 2005 or Storch/Krause 2003 for new 
conceptions of the unconsciousness). This way, taking group photo-
graphs becomes an intense form of interacting and communicating 
with and within groups. 
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Werner NOTHDURFT 

The Conversational Space 

1. "Space" as basic metaphor in the metapragmatic discourse of 
everyday communication 
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In everyday reflections on communicative events and experiences, 
the metaphor of space plays an important role. We rely on this meta-
phor in describing a lot of different communicative experiences: 

To exclude somebody 
To go to the wall 
To place in the comer 
To go round in circles 
To give ground 
To keep one's distance 
To attack him from behind 
To break through 
To wander about 
Icy atmosphere 
Tense atmosphere 

2. The fruitfulness of a concept of space for interaction theory 
This basic metaphor of space obviously contributes in significant 

way to the reflection of communicative experiences and to the inter-
subjective exchange of those experiences - it is part of our metaprag-
matic discourse (Lucy 1993). 

But is this basic metaphor also productive in the analysis of com-
munication in terms of interaction theory 1 ? Would this metaphor pos-
sibly shed light on aspects of communication that have otherwise been 

I When I mention the phrase "interaction theory," I rely on theoretical endeavours, 
which try to describe, understand, or explain what Goffman called "the human en-
counter," i.e. a situation in which people behave in the presence of others. In my own 
studies I try to develop a theory which aims at social interaction as a genuine subject, 
comparable to what Goffman tried with his - unfinished - project of "interaction or-
der," (Goffman 1983). 
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overlooked? Can this metaphor be inspiring in the work of developing 
new analytical concepts for understanding social interaction? Those 
are questions I want to deal with in this paper. 

I will proceed by a problem-theoretical approach: I will state some 
basic problems of interaction theory, sketch some solutions-so-far to 
those problems, and eventually test the specific contribution of a con-
ception of conversational space in dealing with those problems. 

I draw on the following problems of interaction theory: 

The problem of intersubjectivity, i.e. the question of how the con-
nection of people in communication can be conceptualized. The social 
sciences offer a lot of solutions to this question, - ranging from the 
most simple one developed in information theory,2 that communicat-
ing people are connected by a "wire" through which information is 
transported to different concepts of "relation" and sociologically ori-
ented concepts of "order," "game," or "frame," up to philosophically 
inspired concepts of "between" - in the radical version in Buber's 
Dialogical Theory. However it is just this radical version of "between" 
which leads to its own contradiction as the philosopher Theunissen 
has shown. 

The problem of verbality, i.e. the question of how to conceive the 
content of communication in a scientifically appropriate manner. Re-
spective scientific disciplines offer different solutions: the concept of 
"information," the concept of "content," or the concept of "proposi-
tion." In a strict methodological analysis, however, the idea of content 
comes to nothing, as Ungeheuer has shown.3 

The problem of the participant in communication, i.e. the question 
of how the people who are communicating should be conceptualized. 

2 see the critical remarks in Reddy 
3 See Matterart for an historical-critical analysis which elaborates on the social circum-

stances under which the concept of content became so prominent in communication 
theory. 



45 

Here we find suggestions such as the sender-receiver-model (in com-
munication science) or the speaker-hearer-model (in linguistics). But 
that such models are insufficient for an adequate description of com-
munication is known since Goffman's critique of the speaker-hearer-
model and his differentiation of the speaker-concept in principal, 
loudspeaker and animator (Goffman 1981). 

The problem of meaning, i.e. the question of how to conceive the 
meaning of utterances and actions in verbal interaction. In psychol-
ogy, scholars try to deal with this problem by concepts of "effect", 
drawing on the subjective consequences of utterances and actions in 
verbal interaction. Linguistics uses concepts of "semantics," related to 
the systemic character of language. But those concepts are insufficient 
for the analysis of meaning in verbal interaction, for they cannot ac-
count for the accomplishment of meaning in the interactional process 
( cf. Nothdurft 1996). 

3. The concept of conversational space - some demarcations 
The concept of "space" will be applied to these problems. My point 

is that the concept of space allows for a new and fruitful treatment of 
those problems. 

Before I turn to an elaboration of this thesis, however, I have to 
sketch my concept of space at least briefly. This is a delicate matter in 
its own because our current understanding of space is deeply influ-
enced by the intellectual discourse of the last centuries - it is "ideo-
logical" in the sense of Henri Lefebvre. This French philosopher has 
shown that our current concept of space is dominated by visual as-
pects and that it is strongly associated with the idea of geometrical 
perspective, which makes space calculable on the one hand, but which 
confines the concept on the other hand. So my elaboration of the con-
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cept of space will be a negative one, i.e. explaining what the concept 
of space I have in mind is not.4 

It is not an Euclidian 3-dimensional physical space: Certainly 
"space" in this sense plays an important role for communication as the 
ecological environment or as "territory" or as part of what is called 
"proxemics" in semiotics. But such a concept of space would be too 
restrictive because it is related to the participant in interaction and not 
to interaction itself. 

It is not the· subjective space we experience around us with some-
thing like "me" in the center - this is the idea of "origo" in the sense 
of Karl BUhler, which is the anchor of the language system called 
"deixis". Again this concept of space is related to the person, not to 
interaction itself. 

And it is not space in the sense in which it is tacitly presupposed in 
the discourse of conversational analysis in terms as "local produc-
tion," "floor," etc. 

What I have in mind instead is the idea that we as participants in 
conversation create in interaction by our contributions a multi-
dimensional space in which we - ourselves and our co-participants -
move and operate, and that we continuously change and restructure 
this space. 

4. The concept of conversational space - some derivations 
If I strain the concept of conversational space systematically I come 

to the following ideas: 
The idea of sound space: 

4 It is remarkable that the concept of space is highly underdeveloped in interaction the-
ory because in a strict sense it is impossible to think of an encounter of persons or to 
think of Self and the Other without presupposing something like a space in which the 
encounter can take place (!). In interaction theory space has always been considered to 
be something like a "neutral" sphere which has no effect on the interaction itself. See 
Soja 1989 for some reasons for this neglect and more relevant approaches to the topic 
of space. 
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In the idea of sound space, speaking is not regarded as something 
that is related to or designed for another participant in interaction, but 
as something that creates an acoustic space, produces resonances, vi-
brations' echoes and waves. The idea of sound space allows for a de-
scription of utterances which stresses their material aspects and sen-
sual experiences and which does not rely on the distinction of speaker 
and hearer. 

The idea of semantic space: 
The idea of semantic space is that every utterance or action in social 

interaction has a potential for different meanings. In the concept of 
semantic space, the aim is not to determine the meaning of an utter-
ance or an action, but to describe the different meanings of an utter-
ance due to different presuppositions and contextualizations which are 
relevant in a specific social situation. The concept of semantic space 
allows for an adequate treatment of the ambiguity of utterances and 
actions in social interaction. 

The idea of action space: 
The aim is not to explain why a specific action was chosen by an 

actor, but to describe the decision climate which can be conceived as 
being composed by many motives of the actor (which might be incon-
sistent with each other). This idea might be illustrated by the follow-
ing example. Ethnographer David Matz analyzes an episode of the Is-
raelian-Palestine-conflict: an effort to establish negotiations. Matz is 
especially concerned with the political decisions of the former Israeli 
Prime Minister Ehud Barak which eventually led to a stop of the nego-
tiations. Matz draws on the concept of "climate" to explain Barak's 
decision: 

Pulling this together into an interpretation of Barak's thinking on that Saturday, I 
would conclude that he just wore out. His optimism and drive to reach an agreement 
were not enough to overcome the pessimism and scepticism all around him, and in 
him. Put differently, nearly everything on the above list weighed on him. Perhaps we 
should not choose from the list, but rather see it as an array of lures beckoning Barak 
not to negotiate further at Taba. Taken together (even when they are inconsistent 
with each other) they describe a climate resisting further negotiation, impacting his 
viewpoint and thus his decision (Matz, p. 370, emphasis mine). 
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The idea of stage space: 
The concept of stage space allows for a relation-sensitive descrip-

tion of social interaction, i.e. a description which comprises the social 
relations of a participant to all other participants present.5 

5. Rethinking the basic problems of interaction theory 
Applying the considerations elaborated so far to the basic problems 

of interaction theory, I come to the following conclusions: 
The concept of conversational space does not offer answers to the 

specified problems, but offers a concept in which these problems do 
not showup! 

The question how to conceive the connection of people in communi-
cation does not show up because people in communication are not 
conceived as being connected any more, but as present and included in 
a space whose dimensions and features are experienced by the people 
and are taken into account for their communicative behaviour. 

The question how to conceive the content of communication does 
not show up any more because the contributions of the participants are 
regarded as moments in the process of space-design which emerges 
and changes due to these contributions. 

The question how to conceptualize the participants in communica-
tion does not show up because the analytical point of reference is not 
the single individual any more, but the space in its respective fea-
tures.6 

The question how to grasp the meaning of utterances and actions in 
social interaction is not relevant any more because the aim of analyti-
cal endeavours is the description of the semantic potential of an utter-
ance or action due to the respective interactional context. 

5 Comparable to the concept of "Figuration" in the sense of Norbert Elias. 
6 This idea is analogous with system-theoretical thinking of course. 
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6. The conversational space - next necessary steps 
In this paper I could only sketch the idea of conversational space in 

a very preliminary way. I consider this idea to be a promising one in 
the project of theorizing social interaction. At least it stimulates a 
reconceptualization of space and it produces analytical concepts which 
seem to be worth developing further. 

This reconceptualization of the concept of space can attach to the 
recent debate of space in cultural studies which was triggered by 
Frederik Jameson's paper on postmodernism (1992), and can rely on 
the contributions of Lefebvre and its actualization by Edward Soja 
(1996, 1989). It can be argued that the concept of space is of compa-
rable relevance for social theory as the concept of time, which has 
been dominant in the cultural discourse of the last century. 

Among the analytical concepts which have to be worked out is the 
concept of "space-design" and the concept of "semantic space" and 
semantic potential. Many theoretical adventures await the scholar who 
enters conversational space. 
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Edith SLEMBEK 

Gender and Courtesy: 
Traditional Communication under Inquiry 

Despite the historic ups and downs throughout the centuries, one 
thing has remained relatively constant: women have been responsible 
for the domestic sphere. Women were tied to the home even more 
since the development of the industrial society and the rising bour-
geoisie of the 18th century; they become guarantors of customs and 
morals (cf. Saurer 1990, 45). To fit this role, they had to cultivate in-
ner qualities: humility, modesty, chastity (cf. Geissner 2001). They 
had to be constantly available for the care of their family, for whom 
they joyously fulfilled their "gratuitous work of love" (Mesmer 1988, 
27). They had to stay in the background; public performance was re-
served for others - for men. Thus, women could not become competi-
tors on the public floor. 

At the same time, manners toward women were being refined under 
the rubric of courtesy, as they were passed down from an era when 
nobility dominated. A courteous man will act obligingly, at least to-
wards a woman with a social status comparable to or higher than his 
own - as long as she acts as is befitting to her gender, i.e., conforms to 
her role. Towards the end of the 18th century, reservations against 
learned women were being formulated as follows: 

I am always overcome with the shakes at a social affair, whenever I have to sit next 
to a woman who makes great demands regarding aesthetics or erudition . . . . If the 
woman would only consider how much more interest those among them arouse, who 
simply fulfill the purpose of nature. To what avail do they want to compete with men 
in subjects that they cannot handle (Knigge 1787,94). 
And a bit further on in the text: "She creates enemies for herself and 

her husband, everything goes wrong in her home; meals are served 
either cold or burned; debts accumulate; the poor man has to walk 
around with holes in his socks" (94-95). 

Towards the end of the 19th century, it became at least possible for 
women to graduate with a college entry diploma and to study at an in-
stitute of higher learning, despite much resistance and intervention. 
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Entry to offices and positions, however, remained closed for them and 
therefore, they still were no competition for men. This has changed 
only within the last third of the 20th century. Many women have stud-
ied or have received other excellent education. Medical female doctors 
have their clinical practices, female attorneys their law offices, busi-
ness women head companies. But if they apply for leading positions in 
business, administration or at universities, they will hit the glass ceil-
ing. There are differences among the European countries, but women 
have few opportunities in most of them. The reasons can be sought on 
many levels; 1 would like to pursue just one thread: courtesy. Can in-
ternalized - and for the most part subconsciously observed - patterns 
of courtesy become a handicap when women try to occupy leading 
positions that require responsibility and the ability to make decisions 
in a non-domestic arena? Conversely, are there male patterns of cour-
tesy that exclude women from gaining entry to these types of posi-
tions? 

Courtesy has many dimensions. There are, for example, the greeting 
order, the seating order, the dress code, and many more that all add up 
to courtesy in different settings. The settings vary according to the so-
cial group and to the afforded degree of privacy or openness. In inter-
personal contacts, courtesy is expressed above all in the use of verbal 
and paralinguistic behavior. 

The what and how of comments are determined by who is speaking 
to whom, at what time and in which type of setting, about what subject, 
and why, that is what aims are pursued when doing so. Someone is 
commenting about something (within the subject); but at the same 
time, this person always reveals something about him/herself. how the 
utterance is meant to be taken, in what mood the person is at this mo-
ment, how he/she evaluates him/herself in relationship to others, who 
he/she wants to be. Similar elements become audible either verbally or 
paralinguistic ally, and they become visible in the nonverbal expres-
sion. The effect, the interpretation of what has been heard and seen, 
determine verbal and nonverbal actions or reactions of the audience 
(cf. Geissner 2000). 

Speakers and listeners are always influenced by the external setting 
in which they meet. Settings determine how participants are express-
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ing themselves, and how they listen and understand. More important 
than private settings are public settings, such a meetings and speeches, 
and semi-public settings such as schools, church services, seminars, 
and conferences. In all events, power and power levels playa role (cf. 
Geissner 2000, 87). In semi-public surroundings, this can be institu-
tionally bestowed power, as would be the case with instructors or su-
pervisors. In addition, power levels are created between the partici-
pants. There, it depends upon whose opinions and suggestions get 
more attention, who wins influence, or whose contributions are not 
pursued (these are often those of women). Intuitively, men and women 
in any given setting will behave according to their personal experi-
ences and thus, according to their evaluation of this situation. They 
not only choose what they are saying, but also how they are saying it 
depending on what they want to achieve (or even hide). Depending on 
the situation, they will express themselves more carefully verbally, 
paralinguistically, and nonverbally - i.e., they choose different forms 
to remain either distant or to become approachable. Therefore, how 
courtesy is expressed really depends on the situation. It focuses on the 
social and affective functions of conduct in certain settings. 

For example, a newcomer on the university campus will ask a 
woman whom he takes to be a student: "Can you tell me where the 
administration office is located?" But if he takes the woman whom he 
is addressing for a professor, he might say: "Excuse me please, can 
you tell me how I can get to the administrative office?" In the first 
case, he expresses courtesy mostly verbally and by keeping conven-
tional physical distance from the student. In this manner, he shows 
that he respects her personal space. In the second case, the newcomer 
additionally expresses great verbal courtesy, he apologizes for ad-
dressing a stranger, and only then will he indirectly ask for informa-
tion. He chooses a different courtesy register that expresses more dis-
tance. Then again, he shows by his behavior that he accredits himself 
with less power. Here, courtesy describes a behavior that is not gener-
ally valid but rather varies according to the situation. It can be per-
sonal and inviting, or it can be formal and distant. 

Three factors seem to be involved in deciding if one should trouble 
oneself with courtesy: 
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1. One tends to show more courtesy towards persons of a higher 
standing or social status: towards the supervisor, the pastor, the doc-
tor, the president. 

2. One also tends to be more courteous towards people who are un-
familiar and towards whom one feels distant: towards strangers. In the 
fIrst situation mentioned, courtesy is mostly one-sided. Subordinates 
are more polite towards superiors. In the second case, courtesy is 
rather symmetrical. 

3. Another factor deals with the social weight of the imposed bur-
den and thus, with the degree of threatening one's image. The higher 
the potential is for losing face by the act of speaking, the more courte-
ously this act will be executed (Brown, 1991, 105). 

Brown and Levinson assume that courtesy has to do with saving 
face or with self image, meaning that one signals that the image ap-
peals of the other person are being considered. In this case, 'positive' 
courtesy means that the threat to the 'positive' image of the counter-
part is defused. Positive courtesy includes, for instance, showing in-
terest, paying compliments, emphasizing group affiliations (the ways 
of addressing someone, the choice of topics, dialect) emphasizing uni-
son, avoiding disagreements, joking, and laughter. 

"Negative" courtesy, for the most part, is based on preventive be-
havior. It is marked by self-withdrawal, formality, and self-control. 
Any possible image threats are excuses. These include verbal (please 
excuse me ... ), paralinguistic (the use of a rather soft, high-pitched 
voice by women), and nonverbal expressions of respect (assuming a 
better posture,'smiling more than one's counterpart), the use of modal 
particles that help take the edge off a comment (perhaps, maybe), the 
use of questions instead of requests (could you ... )[ could you .. may 
be both, a polite request or the beginning of a question]. Although this 
type of courtesy could be meant as an aggression, it still leaves the 
counterpart room for escape. Depending on the situation, this type of 
behavior leads to the conclusion that the person tries to remain courte-
ous on one hand and thus shows respect for the image of the counter-
part, but on the other hand, also wants to save face himself. Direct 
speech - in the extreme case issuing an order ("Have this done by 11 
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o'clock" versus "Could you please have this done by 11 o'clock?") -
requires less trouble and is clearer, but it does not show much consid-
eration for the image preservation of the other person. According to 
Brown, degrees of courtesy can show differences in power levels 
within relationships (1991, 107) and therefore, they can be applied to 
the examination of male and female courtesy patterns. 

Courtesy Patterns of Men and Women 
Generally, a basic courtesy pattern applies to conversations: conver-

sation is comprised by alternating the roles of the speaker and the lis-
tener. Both require paying attention. How the respective role is being 
perceived and executed depends upon the individual's personal ex-
periences. Girls have learned and internalized that boys receive more 
attention, and that they claim for themselves more time to speak, 
which they are granted by their instructors. Girls are expected to be 
friendly, disciplined, and helpful in easing tensions. All of this re-
quires polite demureness from girls and does not permit them to pro-
claim space for themselves - including space for speaking (cf. Duro 
Bellat 1990, Moreau 1994, Zaidman 1996). Boys and girls develop 
different behavior patterns and thus, also different courtesy patterns. 

Generally, it can be stated that men tend to distinguish themselves 
when it comes to public speaking and the winning or the defense of 
their status. Men's performance motivation will grow in competitive 
situations, whereas this is seldom the case with women (Kotthoff 
1988, 94). This is evident also in the fact that men claim the forum for 
themselves in competitive situations, and that they rather fiercely de-
fend their own positions without being ready to consider the positions 
of their counterparts. Kotthoff shows in her study that men can win 
the respect of their own gender with this behavior (110-111). "Some 
men ... claim that using a combative, challenging, and argumentative 
style ... is necessary for their intellectual progress. Challenge and 
criticism lead a proponent of a theory to further elaborations and de-
velopments" (Holmes 217). These conducts are connected with rather 
negative courtesy patterns. They also serve to nurture one's self-
image. 
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As shown in other studies, this particular style of courtesy deter-
mines the conversation style: Men tend to pose closing questions con-
taining longer introductions that request additional information or that 
question what they just heard. Thus, they do not open up the conversa-
tion towards a common, continuous thought process, but concentrate it 
on themselves and on only one other person. In conferences and semi-
nars, this type of pattern is not unusual. 

Men interrupt more· often than women. A courtesy rule learned 
early on in European cultures states: "Do not interrupt!" But regard-
less, interruptions do occur. The person with more power is "permit-
ted" to interrupt someone else; persons to whom a lower status is at-
tributed are usually interrupted. In gender-mixed social settings, these 
are generally women, even if they do occupy a higher institutional 
status. It follows that men have internalized courtesy patterns that are 
focused on winning status and competition, and in the end, on the exe-
cution of power. 

The rules for male interaction in public originated during an era 
when women were excluded from positions and offices. As men-
tioned, their domain was the home and the nurturing and tending of 
the family. This includes the nurturing of relationships, intimacy, and 
emphasis. Accordingly, women to this day prefer private conversation 
when it comes to building and nurturing relationships, smoothing out 
disagreement with carefully formulated statements, showing atten-
tiveness towards others, giving positive feedback, avoiding direct con-
frontations. "For women, positive courtesy involves talking to one's 
friend" (Holmes 1995, 39). Women have a tendency to regulate their 
conduct in accordance with their awareness of the needs of others. 
This includes - as already demonstrated in Fishman's studies of 1978 
- that they feel responsible for contributing to the conversation by 
finding topics, being responsive to the topics of others, putting their 
own topics on the back burner, allowing others to interrupt them, and 
then being responsive to the topic of the interrupting person. Fishman 
states: "The women worked harder than men, but were less successful 
in their attempts." To work harder and being less successful in their 
attempts to introduce topics of their interest, does this hold true also 
for public and semi-public situations? 
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Speaking in public situations, whether they be meetings or confer-
ences, is still a hurdle for women: on one hand, the male customs are 
domineering and are reinforced by men to this day; on the other hand, 
women state again and again that these situations are frustrating and in 
part even intimidating. For this reason, they act restrained, either re-
maining silent, or if they do say something, in the best case scenario 
their contribution is ignored, or tom to shreds, or conceived as unim-
portant. Kotthoff shows that women who apply their learned conversa-
tional conduct in disputes in a gender-mixed, hierarchic environment 
are evaluated by the higher ranking person as neither likeable nor as 
competent. Their behavior is evaluated rather negatively; they are 
lacking the element of self-assertiveness (1988, 110-111). But in this 
situation, the women have merely shown understanding for the posi-
tion of the hierarch, they have tried to find possible alternatives for 
conflict situations; and they have accepted his interruptions, all the 
while smiling politely. The women have applied positive courtesy pat-
terns by showing understanding and have respected the deliberations 
of the hierarch; they also used negative courtesy patterns by arguing, 
but they left their arguments open for discussion. Both patterns were 
connected with relativizations such as "Wouldn't it be possible that .. 
. " or, "You probably already thought about how ... " Female courtesy 
in gender mixed professional situations seems to be ambivalent, and at 
any rate, it can be interpreted as lacking assertiveness. 

Practical Experiences of Doctoral Candidates and Female 
Assistants 

So far, we have examined the general characteristics of courtesy 
patterns among males and females. Here, we will examine whether 
these characteristics hold true in contemporary situations. Gender 
Mainstreaming programs aim to help men and women learn to under-
stand themselves and others in areas where they fmd themselves at a 
disadvantage due to their upbringing. Basically, it should be main-
tained that the purpose of Gender Mainstreaming is not to help women 
simply because they are women, but to help the part of society that 
does not have adequate opportunities in its development (Bachmann 
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2005, 46). Both genders did not and do not have adequate opportuni-
ties during their personal development - not women regarding per-
formance in public and semi-public situations, and not men regarding 
respect for the female thought process, sharing household tasks, and 
childcare. It would also be necessary to guide men, for instance, in ar-
eas where they evade household duties and childcare, or where they 
consider their communication style in public situations as the only 
style possible for both genders. However, most programs are related to 
women; they aim to give women better starting opportunities in aca-
demic and non.;.academic careers. 

Within the framework of this program, I hold seminars in the field 
of conversational rhetoric; they mainly concern themselves with pro-
viding transparence to conversational structures women cannot recog-
nize, but also with guidance for dealing with controversial situations. 
The participants are assistants and doctoral candidates at various uni-
versities in French Switzerland. They belong to the academic staff, 
and most of them are in charge of lecturing, tutorials, and lab courses. 

At the start, participants collect situations that are easy or difficult 
for them in their professional daily encounters. Situations that they 
name as especially causing problems are: institutional meetings, 
speeches, and participation in scientific conferences. 

As teachers, they apparently have no problems. At most, they might 
mention that discussions are often debilitating; that female students 
show little active participation; and that homework materials are not 
read. 

Whenever courtesy has to do with power, the participants are in 
control of teaching situations. Therefore, according to the pattern, the 
powerless - the students - must be more courteous (cf. also Sefa 2004). 
But instructors find for themselves that they not only want to involve 
everyone in a discussion; they also want to support the female stu-
dents. A relatively typical statement is that female students "have 
nothing to contribute." They assert that female students speak less 
than male students. But what is assessed as "they have nothing to con-
tribute" - does this not conform to typically female courtesy patterns? 
When female students comment, they are rather supportive, avoid 
confrontations; they cooperate, for instance, by documenting with ex-
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amples what they have just heard, or by asking for clarification. These 
are altogether positive courtesy patterns that - though often uninten-
tionally - help the teacher save face. What is not clear is whether fe-
male students consciously avoid confrontation, or if they uncon-
sciously apply internalized courtesy patterns. 

Male students rather tend to question more or less politely what 
they have heard. They might ask for instance: "There was something 
that I didn't understand. Professor XY told us this or that in his semi-
nar. Doesn't this differ from your statements?" In this case, the 
teacher has to determine if she wants to circumvent Prof. XY, or if she 
should try emphasizing common ground. She can interpret the ques-
tion as a question about her expertise, or she can take it as an attack on 
her image. 

The courtesy patterns of male students are far more often negative 
or a mix of positive and negative. To this, the female teacher appar-
ently reacts with: "They have something to contribute." Thus, they 
respond more to male than to female courtesy patterns. What remains 
is this open question: Don't female teachers transfer their own experi-
ences from situations that rendered them powerless to their students? 
Finally, to what extent do they contribute to reinforcing courteous be-
havior in female students and thus help to transfer it to the next gen-
eration? 

As Speaker in Conferences 
Assistants and doctoral candidates give their first speeches at con-

ferences. This is an opportunity to introduce research results, to be-
come well-known, and to prepare one's career. The last mentioned sub 
goal of speeches, in particular, contributes to the fact that women pre-
pare themselves very thoroughly, all the while doubting whether their 
statements are relevant and will pass with their audience. If it "will 
pass" smacks of exam situations. Do women still see themselves in 
exam situations? Their own doubtfulness is often transferred manifold 
to their speaking situation, when they speak with a soft voice or dry 
throat. Here, women find themselves in a situation of public speaking, 
a situation with few parallels to their socialization. Knigge argued, 
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"To what avail do they want to compete with men in subjects that they 
cannot handle." Though not wanting to appoint Knigge as a referee for 
21 st century settings, it still appears that the standards of the 18th and 
19th century have not been completely overcome yet. "Woman must 
be silent in the community" is already postulated in the bible. To give 
a speech also always means not only to present something, but to pre-
sent oneself as well, to proclaim space, to be a presence in the assem-
bly. "It is little doubt, that talk in public context is potentially status 
enhancing, it :;is 'display talk,' an opportunity to display what you 
know. Effective contributions clearly have the potential to considera-
bly increase a person's status or prestige" (Holmes 1995, 67). To 
claim prestige in public situations does not fit the patterns learned dur-
ing the course of female education. Therefore, it should not be surpris-
ing if the patterns for self-depiction in speeches are neither learned nor 
accepted. 

Speeches are followed by requests, comments, and arguments. To 
deal with these, the female speakers have to be ready to respond po-
litely towards positive and negative courtesy patterns. They often feel 
overwhelmed by lengthy comments that do not make a clear point or 
that culminate in an inquiry questioning their research. They have 
trouble distinguishing between self-depiction of the questioner and 
criticism or genuine inquiries. This should not be surprising - who can 
listen when questioners backtrack a long way in their comments? Par-
ticularly then, when a contribution starts out with a positive courtesy 
"1 found it very interesting, what you have told XY ... " and then con-
tinues with a negative courtesy "but perhaps you could explain to me 
why you didn"t .... " Maybe men have developed mechanisms for 
this situation enabling them to scan a comment from the audience for 
clues to what they will answer and how they can counter the question. 
Perhaps they even don't perceive the negative politeness, but only 
concentrate on the possibility to escape. 

Women often perceive their colleagues' comments as attacks - even 
when they were meant to be positive; they have little experience de-
fining the courtesy patterns men would apply to these situations. 
Therefore, women find themselves in a conflict during public discus-
sions. The situation is defmed by 'masculine' reactions, which can 
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also be attacks voiced by using negative courtesy patterns. These are 
unfamiliar to women. "Unfamiliar" is probably debatable. Many 
women have observed their colleagues in public situations, and some-
times they make fun of them; or they are unnerved by a conduct they 
define as cocky, as saying little with so many words. They do not wish 
to be or to become like this. This means that they do not detect that 
these behaviors follow male courtesy patterns. Making fun at the same 
time means distancing oneself - without being able to counter with 
patterns that seem more appropriate. On the part of male colleagues, 
female behavior in these situations is mostly ignored, meaning that 
they are not ready to take serious these courtesy patterns- and in par-
ticular, the underlying thought processes of women. This exactly 
would be an aim for Gender Mainstreaming where men have deficits. 

Meetings in University Contexts 
Assistants participate in institutional meetings concerning questions 

of organization, discussions of exam results, task distributions, and 
taking the minutes. The last task is quickly distributed: it goes to a 

male or female assistant. During the course of the meeting, much of 
what has been said so far will be repeated. After the chairperson -
usually, a male professor - introduces a point of the agenda, men will 
be the ones who mostly rise to speak, often within the hierarchic or-
der: first the academic incumbents, then the assistants. Their contribu-
tions might be tangential to the topic or even be on target, but accord-
ing to the order of the day, their point is often not clear. Some remain 
silent; others attempt to fall in line with someone else's contribution. 
"In public and competitive situations, women have to fall in line in 
order to even be able to get a word in" (Troemel-Ploetz 1988, 289). 
To fall in line means for them to pick up a point in the previous 
speaker's contribution. This is the strategy they pursue - without be-
coming aware of it themselves - in order to be able to speak. Some 
women are under the impression that they can speak, but that their de-
liberations make no difference in the further development of the con-
versation. The chairman, at least, does use a courtesy pattern: "Thank 
you, Isabelle, now it is Max's turn." Falling in line can also mean to 
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emphasize agreement with the deliberations of the chairman and to 
further develop his thoughts. Therein, they often limit their contribu-
tions (perhaps, a little), use conjunctives (could, would be), end with a 
questioning inflection (Slembek 2001). These are strategies to avoid 
getting too personal, to stay away from direct confrontations, and at 
the same time to appear cooperative - these are signs of female cour-
tesy, but they generally do not contribute to receiving the same 
amount of listening attention as their male colleagues. Moreover, 
women seldom have contributions that will not be disturbed by at-
tempted or actual interruptions; "This limits their opportunities to in-
troduce and pursue their own topics" (Troemel-Ploetz 1988,292). 

At this point, I am returning to the comments that were the order of 
the day during the seminars I gave to doctoral students and assistants. 
Whenever they are in control of the situation as the instructors, they 
reckon that female students "contribute nothing," and they no longer 
try to involve them. Obviously, male colleagues are using the same 
pattern in meetings: women "have nothing to contribute." Therefore, 
their comments do not playa role. For this reason, they can be passed 
over, meaning that "success is constructed for men and not for 
women" (Troemel-Ploetz, 292). The conduct of men and women and 
the success of their actions follow different courtesy patterns. Male 
courtesy patterns cause men to negotiate with each other "the goals 
and means of future actions" in public and semi-public settings. Fe-
male courtesy patterns, which are oriented towards cooperation and 
agreement, cause women to be relegated to non-public settings. This 
neither justifies male courtesy patterns, nor does it exculpate the men. 
What does'remain - hopefully only for the time being - is the Holy 
Order of Men (Schwarz 2007). 
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Communication training is a common emphasis in workshops and 
applied programs that occur in educational and organizational settings. 
Traditionally, this form of applied communication has focused on skill 
development, such as developing speaking, listening, and presentation 
skills. However, applied communication also extends to the develop-
ment of analytic skills - what is commonly referred to as "critical 
thinking" - as the basis for understanding and changing personal and 
organizational practices. In this essay, I describe a case study of how 
applied communication analysis functions in a leadership training 
workshop to change personal and organizational practices concerning 
sexual diversity. 

For the past three years, I have conducted workshops for the Lead-
ership Education and Development (L.E.A.D.) program on the Uni-
versity of Maine campus. The L.E.A.D. program is not an academic 
program; rather, it is offered by the Division of Student Affairs under 
the auspices of the office of Student Organization and Leadership De-
velopment (see http://www.umaine.edulsold). One of the primary 
goals of this office, as the name suggests, is "to positively impact and 
influence the student culture and experience at the University of 
Maine" by providing training for students who wish to become leaders 
in campus organizations, clubs, and groups. The L.E.A.D. training 
program is designed for "the emerging leader or those students willing 
to engage in personal leadership development." Furthermore, 
L.E.A.D. training is required of students who wish to become mem-
bers of the leadership staff of the Wade Center for Student Organiza-
tions. 

While the L.E.A.D. program is housed in an educational organiza-
tion, it resembles and is modeled after leadership training programs 
found in a wide range of organizations. For these organizations, the 
development and training of existing and potential leaders is seen as 
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crucial to the development and success of the overall organization. 
The L.B.A.D. training program addresses a wide range of skills, in-
cluding motivating organization members, managing group dynamics, 
team building, and "leading for change." My contribution to the train-
ing program was part of a larger concern with diversity in organiza-
tions, a concern that has received a lot of attention in the past decades, 
especially among large organizations and transnational corporations. 
These organizations address diversity in order to demonstrate a com-
mitment to equality, respect, and, perhaps more importantly, an organ-
izational climate that facilitates and supports the best performance of 
all employees. Typically, the concern to foster diversity in such or-
ganizations is posed less as a question of social justice than it is as one 
of many "bottom line" concerns for such things as individual and 
group performance, overall productivity, and recruiting and retaining 
employees in a competitive market. 

For the L.B.A.D. training program, I was asked to address the topic 
of language and communication diversity. The director wanted a 
workshop that would take on the problem of sexist language in or-
ganizations. I agreed to participate on the condition that I would re-
frame the focus from sexist language to one of fostering inclusive lan-
guage and communication. I began the workshop with the proposition 
that inclusive language and communication assumes the equal moral 
worth of all persons and promotes possibilities for self-expression and 
self-determination (summarized in Peterson, 1994). This orientation 
emphasizes the operation of language as an institution rather than as 
an expression :of individual intention. In other words, I argued that 
most organizational members do not intentionally act to trivialize, in-
sult, or exclude women. To illustrate this point, I asked workshop at-
tendees to fill out a sentence completion exercise (suggested by Ivy & 
Backlund,2004). They wrote phrases to complete sentences with be-
ginnings such as: "Before a judge can give a final ruling, ... " and 
"After a nurse has completed training, ... " and "After a college ath-
lete graduates, .... " The most common way to complete these sen-
tence openings is to employ a pronoun. Not surprisingly, research 
suggests that writers employ pronouns that reflect stereotypical under-
standings of occupations: that is, judges and athletes are seen as male 
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and nurses as female. Thus, even when an individual speaker takes 
care to avoid sexist language in speaking and writing, it is still possi-
ble for the habitual and collective operation of discourse to function in 
sexist ways. 

We then discussed the patterns of discourse that emerged in our dis-
cussion of the exercise with regard to politeness conventions. In par-
ticular, I turned our analysis to the operation of power and status in 
determining who can initiate talk, take the floor, interrupt, change top-
ics, and so on. This discussion illustrated how the move to inclusive 
language and communication requires more than avoiding pseudo-
generic pronouns and offensive or derogatory terms. The move to in-
clusive language and communication requires these potential leaders 
to examine and revise what they take to be "normal" communication 
practices. I concluded the workshop by suggesting that the lessons 
that we learned about removing sexism from our habitual patterns of 
discourse could be applied to other areas such as sexuality, race, eth-
nicity, age, and ability. 

In subsequent workshops I began to expand the amount of time de-
voted to sexual diversity and heterosexism in discourse. Part of the 
reason for this shift came from my recognition that students had some 
familiarity with ways to avoid sexist language, but were less familiar 
with how discourse conventions and practices constrain diversity. 
They knew not to refer to women as 'girls' and to use gender-neutral 
terms, for example, but they were less familiar with how to alter exist-
ing practices and habits beyond the level of the word. In the work-
shops that followed, I incorporated more material that would draw at-
tention to how discourse establishes and promotes a set of norms and, 
therefore, how communication is both normative and normalizing. 
Rather than describe these varied efforts piecemeal, I have organized 
them according to Michel Foucault's (1976) analysis in L' Ordre du 
Discours as a way of drawing out the theoretical framework that in-
forms my approach. The examples I use - some from the workshops 
and some new - are taken from local newspapers and serve a dual 
purpose of being familiar to workshop participants and of reflecting 
my own research interests. The analysis of these newspaper exam-
ples served as the basis for workshop participants to develop critical 
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thinking and analytic skills and to apply those skills to issues in their 
organizations. 

Foucault explores how discourse is ordered as event. This approach 
has the advantage of avoiding two common problems in diversity 
workshops. The first problem is the tendency to "blame individuals" 
for sexist and heterosexist practices. This tendency positions dis-
course as an expressive operation of an individual- a view Foucault 
explicitly rejects. The second problem is the tendency to defer re-
sponsibility for change and to excuse the lack of action because 
"that's just the way it is." In this case, discourse is seen as a type of 
universal mediation that treats all speakers the same - also a view 
Foucault rejects. Instead, Foucault asks how is it that this event ap-
pears rather than others, how is discourse distributed in a series, ac-
cording to what regularities, and in what possible conditions (Fou-
cault, 1976, 2l6-228)? In what follows, I describe each of these ques-
tions and illustrate each with an example of journalistic discourse. 

The first question, of how it is that this particular event appears 
rather than others, requires the examination of external rules which 
work to delimit discourse. These external rules delimit discourse 
through prohibitions, divisions and rejections, and oppositions. When 
we look at journalistic discourse, for example, we know that anything 
that happens does not constitute "news." A good example of this type 
of exclusion comes in the absence of newspaper reports on a recent 
vandalism incident in Poland, Maine. Only one newspaper in the 
state, the Sun Journal, carried a brief report under the headline: "Les-
bians' Home Trashed" (Tice, 2006), and that report did not appear un-
til more than a week after the incident. Why was this incident not re-
ported when other vandalism incidents have been? Other reports of 
vandalism - of vacation homes, of businesses - appear regularly. In-
deed, the lack of attention to this incident became part of a Maine 
Public Radio report that contrasted it with the highly visible response 
to the desecration of a Lewiston mosque that took place about the 
same time (although it should be noted that MPBN did not air a report 
on the original incident either). Is this incident not seen as newswor-
thy because it concerns women (gender) who are lesbian (sexuality) 
and live in a mobile home (class) in a small town (regionalism)? 
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Another system of exclusion concerns the division of what is taken 
as meaningful from what is not. For example, consider how the first 
sentence of the newspaper report frames the incident: "Two Poland 
women say vandals destroyed their home - breaking windows, trash-
ing belongings and scrawling sexual obscenities on wall - because 
they are lesbians." The newspaper does not document the event as 
event, rather it attributes its occurrence to the women who "say" it 
happened. This division of what the women "say" from the "event 
itself' is also evident in the lack of a police report for the incident 
where, as the newspaper reports later in the article, the police "con-
tinue to investigate and have not charged anyone with a crime. 
'Sometimes it doesn't pay to run right out and make an arrest,' said 
Lt. Glenn Holt." The operation of external rules can also be found in 
ordinary organizational discourse: workshop participants can discuss 
the lack of recognition and invisibility of partners and family members 
in both official documents as well as informal office talk, the failure to 
provide gender-neutral bathrooms for employees, the privileging of 
heterosexual relations in office decorations (e.g. photos), and so on. 

A second type of regulatory principle in discourse concerns what 
Foucault calls "internal rules." Internal rules classify, order, and dis-
tribute discourse according to regularities. They make it possible to 
classify an event as belonging to a particular type of discourse, such as 
a major narrative that employs recognizable formulae, rituals, and ar-
chetypal characters. Consider the similarities in the openings to the 
following two newspaper reports: the first is from the now classic arti-
cle on the 1969 Stonewall Riots published in the New York Daily 
News under the headline "Homo Nest Raided, Queen Bees are Sting-
ing Mad" (Lisker, 1969): "She sat there with her legs crossed, the 
lashes of her mascara-coated eyes beating like the wings of a hum-
mingbird. She was angry. She was so upset she hadn't bothered to 
shave. A day old stubble was beginning to push through the pancake 
makeup. She was a he. A queen of Christopher Street." 

The second article comes nearly four decades later and was pub-
lished in the Bangor Daily News under the headline "From James to 
Jenny" (Anstead, 2003): 
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When Jennifer Finney Boylan opened the large window in her of-
fice, she hoisted the frame with strong arms and stretched one foot out 
ballet-style behind her. Her summer skirt rose slightly, and she 
yanked at it correctively before sitting. With a flip of her long blonde 
hair, Boylan smiled and said that, like a lot of women in their 40s, she 
has her priorities straight. She loves her two boys. She loves her 
partner; her friends and her job as co-chair of the English department 
at Colby College in Waterville. And she loves being a woman. 

It's the last 'priority that is winning Boylan national attention these 
days. She began life as James Boylan, but in 2002 had gender reas-
signment surgery and is now Jenny, tall, lithe and female. She's still a 
parent of two. She still lives with the woman she married before the 
surgery. And she still loves her friends and job. All that is the same. 
Except now she has a C-cup bra size and manicured nails with pink 
polish. 

Despite the differences in tone and subject matter, both articles 
share a common formula: a surprise or reversal narrative that reveals 
"she was a he" and that constructs characters through a focus on emo-
tional displays, appearance, and body parts (such as eyes, hair, finger-
nails). After discussing the operation of internal rules, workshop par-
ticipants discuss the major narratives of their organizations, the "char-
acters" that populate the office, and the rituals and formulae that regu-
late sexual diversity. 

The third regulatory principle in discourse concerns rules for speak-
ing subjects, for who is qualified to speak, how are roles appropriated, 
to what extent are they interchangeable, how are they diffused, and 
who has the "authority of experience." One way to examine the op-
eration of these rules in newspaper reports is to compare versions 
from different sources. One example that I employed in workshops to 
illustrate these rules is taken from the coverage of the 2002 murder of 
Gwen Araujo in Newark, California. I distributed three clippings to 
participants: one from The New York Times, one published in the Ban-
gor Daily News (from a Knight Ridder Newspapers account), and one 
from the Gay.comIPlanetOut website. After participants read the 
clippings, I ask participants to compare how the speaking subject is 
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constructed. The New York Times (Murphy, 2002) refers to the sub-
ject, "Eddie Araujo," as "a 17-year-old man" and uses a male social 
title ("Mr.) and masculine pronouns. The Bangor Daily News 
(Wronge & Reang, 2002) refers to "Eddie Araujo" as "a stunningly 
beautiful girl [ ... that] was actually a 17-year-old cross-dressing boy" 
and uses masculine pronouns. The Gay.com/PlanetOut (Rostow, 
2002) report refers to "Gwen Araujo" as "a transgender youth" and 
avoids using pronouns in favor of a neutral term, "the teen," and in 
subsequent reports, feminine pronouns. These three clippings demon-
strate three different ways of constructing a subj ect in discourse - and 
how little authority the subject of the discourse has in that construc-
tion. 

The coverage of the Araujo case raised problems for news organiza-
tions who were criticized for disrespect in their reporting. The Asso-
ciated Press ran a rare self-reflective article whose headline asked: 
"Was Eddie "Gwen" Araujo a 'He,' or 'She?''' Of course, phrasing 
the question in this way retains the normative construction of Araujo 
as male by putting the self-selected name, "Gwen," in quotes. Other 
news organizations adopted guidelines, such as those proposed by the 
Gay & Lesbian Alliance Against Defamation (GLAAD, 2006). For 
workshop participants, these examples raise similar questions about 
how lesbian, gay, bisexual, and transgender employees are named and 
constituted as speaking subjects. For campus organizations, the rules 
governing speaking subjects became an explicit topic of concern for 
fraternities and sororities in the negotiations with their respective na-
tional governing bodies over membership regulations. 

Taken together, these three examples suggest Foucault's fourth 
principle which regulates the possible conditions of existence in dis-
course. In brief, they outline the operation of heteronormativity in 
journalistic discourse where heterosexual relations are taken as the 
norm and all other possibilities are positioned as abnormal. And, as a 
norm, heteronormativity is both unmarked and un-remarked in jour-
nalistic discourse. The women in the vandalism case, for example, are 
identified as lesbians; but how often does a newspaper account draw 
attention to the sexuality of "straight" or heterosexual subjects? Con-
sider this sentence from a Bangor Daily News (Higgins, 2003) article 
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on the fifth annual Statewide Civil Rights Team Conference attended 
by more than 2,000 high school students: "the conference welcomed 
presentations from representatives of nearly every conceivable sexual 
orientation, ethnic group and some religious organizations." Here, the 
reporter emphasizes the abnormality of including "every conceivable" 
group while the normativity of white, heterosexual groups does not 
require mention. That is, heterosexuality is taken as a norm, not 
merely in the sense of frequency of possible conditions of existence, 
but in the sense of moral authority for what is "normal" and what 
"ought to be." When participants turn to explore organizational dis-
course, they discuss the way sexuality is positioned. They consider 
not just the organizational expectations for "normal" behavior (the 
need to "toe the company line"), but also those interactional norms 
that govern communication. For example, workshop participants dis-
cuss the visibility of heterosexual relations in office gossip (who is 
seeing whom) and the expected invisibility of similar relations for les-
bian, gay, bisexual, and trans gender employees. 

Discourse examples drawn from newspaper accounts have yielded 
productive material for the L.E.A.D. sexual diversity workshops. Be-
cause such newspaper accounts are familiar yet clearly distinct from 
organizational discourse - that is, they don't hit too close to home -
workshop participants find them easy to analyze in a kind of "what's 
wrong with this picture" approach to critical thinking. The challenge 
for workshop participants is to abstract the analytic skills they learn 
from discussing journalistic discourse and then to think critically 
about the discourse of sexuality in the organizations, groups, and clubs 
that they hope to lead. Foucault's framework for understanding the 
ordering of discourse gives participants a way to unearth (an archaeo-
logical metaphor) the sedimented regularities of discourse: the exter-
nal rules, internal rules, speaking subject rules, and rules for possible 
conditions of existence. Developing skills in applied communication 
analysis - and not just skills in speaking, listening, or presentation -
helps participants to achieve the stated program goal: that is, "partici-
pants will gain deeper insight and understanding of themselves and 
explore their potential as leaders." 
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Wulff Bickenbach 

The Role of Communication in Enlarging the Scope of 
Action in the Refuge Policy of St. Gallen, Switzerland, 
1938-1939 

Between 1938 and 1939, S1. Gallen government officials and border 
officials granted thousands of Jewish refugees from Germany immi-
gration to this Swiss canton. This occurred against Swiss government 
rules and regulations, which did not allow Jewish refugees any access 
to Switzerland. The impetus for the behavior of the officials may have 
originated, among other reasons, from their specific knowledge about 
what happened to refugees who were denied access to Switzerland: 
prison, concentration camp, and death. This knowledge may in turn 
have resulted in a greater scope of action to help refugees. 

Before 1942 the Swiss government officially denied any knowledge of cruelties 
committed by the German national socialists. However, if the media of St. Gallen did 
communicate :information about the cruel treatment of the Jews and information 
about the beginning of the holocaust in 1938 already, that might have evoked pity for 
the refugees and encouraged state officials to resist orders. In other words: communi-
cation broadened the scope of action to help refugees. 

The historical significance of Paul Groninger 
Captain Paul Grtininger was the chief police commander in the can-

ton of S1. Gallen from 1925-1938. In this capacity, he was also re-
sponsible for the refugees in the canton. 

Following the Austrian "Anschluss" (incorporation) to the Third 
Reich in March 1938 and the pogroms against the Jews in Vienna, 
thousands of Austrian Jews crossed the Swiss border. Due to the sys-
tematic German politics of expulsion, numerous attacks on Jews and 
the confiscation of their assets, the flow of refugees intensified (espe-
cially after the "Reichspogromnacht" on November 9/10 1938.) 

The Swiss government reacted in late March 1938 by introducing 
visa regulations for Austrian citizens. Only those who could present a 
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so-called "Arian ID" - or alternatively a visa of a third country for 
transit matters - received a visa from the Swiss consulate-generaL 

On August 18, 1938, the police department of the Swiss ministry of 
justice imposed the so-called "Grenzsperre" (closing of the border), 
leading to the rejection of all Austrian citizens without a visa. Those 
who nevertheless had succeeded in entering the country were ordered 
to go back to Germany. Refugees who entered Switzerland before· 
August 18, were permitted to stay. 

Griininger and some of his colleagues had vehemently protested 
against the complete border closure during a conference of police di-
rectors on August 17, 1938, but without any success. Records prove 
that Griininger subsequently granted access to hundreds of refugees or 
refused to expel them in the period from August 18 until his suspen-
sion on April 3 1939. In doing so, he had the full support of his supe-
rior, Valentin Keel, who was the member of the St. Gallen govern-
ment, responsible for Justice and Police. 

In order not to draw too much attention to these unlawful entries, 
Griininger arranged to back -date the entry of many refugees before the 
key date of August 18, 1938. These and other actions to help those 
that had entered unlawfully were punished by the government and the 
court of St. Gallen and resulted in Griininger's dismissal without no-
tice. He was also fined. 

After Grtininger's dismissal, the refugee policy of the government 
of St. Gallen changed fundamentally. Refugees were denied access to 
Swiss territory; some of those who were already in the country were 
expelled. 

So which reasons can be identified for Grtininger's behavior? 
There was room for an alternative scope of action in the canton of St. 
Gallen that was used to grant access to Swiss territory to many refu-
gees, despite the Swiss federal government's regulations and laws. In 
general, one's scope of action may originate in: 

personal convictions, such as firm moral values and ethics, 
which collide with government orders; 
acquired knowledge through communication on the wrong-
doings of the government, strengthening one's own moral 
values; 
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education and social position enhancing independent thinking 
and action; 
social reinforcement that strengthens the feeling of behaving 
properly; 
a new codification of moral standards by the state that does 
not correspond with international law and is rejected by the 
individual's convictions; 
laws, orders and behavior codes contradicting themselves. 

The following facts support the hypothesis that there was scope for 
alternative action: 

the federal system with its conflicting legislation - the can-
tons had specific rights the federal government could not in-
terfere with (i.e. Federal Law on the residence of foreigners) 
the different kinds of border patrols, such as the cantonal po-
lice, the customs officers and the military, all of which had 
different responsibilities; 
the existence of mass communication provided by the media 
at St. Gallen that contradicted official statements (German 
broadcasting programs could be received as well); 
close to the German border, there was personal communica-
tion between refugees, border patrols/ officers and the popu-
1ation' which originated in conflicting views of the border of-
ficials concerning the official orders from the Swiss govern-
ment; 
there was direct communication between Grtininger, his su-
perior and Jewish aid organizations; 
Griininger's personal religious and social convictions con-
flicted with official views. 

Mass communication may have influenced Griininger and thereby 
enlarged his scope of action. One disputed issue in the historical de-
bate in Switzerland was the Swiss government's point of view that 
knowledge on the atrocities committed by the German National So-
cialists was acquired too late. If Swiss officials would have known the 
truth earlier, they could have reacted differently, for example, by 
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granting access to Switzerland to far more Jewish refugees from Aus-
tria. 

This was the official Swiss point of view until the late 1960s. Today 
there are controversial discussions at what point of history this very 
knowledge started really. So what can be said about the situation in 
1938, when refugees from Austria came to Switzerland in large num-
ber? Was information on the threats, ill-treatment, deprivation and 
murder of Jews communicated in 1938 already in St. Gallen and could 
Griininger's actions have been influenced by that? Could such infor-
mation have enlarged his scope of action and paved the way for alter-
native ways of acting? 

Communicated information in the St. Gallen press 

In order to answer this question, this paper empirically analyzes the 
coverage of four major political events in 1938 in 207 newspaper is-
sues in St. Gallen. Media coverage of the refugee problem in 1938 fo-
cussed on four major events: 

the "Anschluss" (incorporation) of Austria to the Third Reich 
(March 12,1938, coverage from March 12 to March 31); 
the international conference on refugees in Evian (coverage 
from July 12-16 1938; 
the full closure of the Swiss border (coverage from August 
18-25); 
the incidents of the so-called "Reichskristallnacht" (Novem-
ber 9-10, coverage from November 10- 24,1938). 
The intensity of the coverage determined the time frame of 
the analysis. To find out whether the coverage of the mass 
media in St. Gallen could have influenced Griininger, I ana-
lyzed the issues by searching for the following key words 
that might reflect a pro-nationalist or a pro-refugee tendency: 
border, refugee, emigrant, transit, visa, entry, escape, Jew, 
Jewish, Austria, Vienna, concentration camp, foreigner/alien, 
neutrality, over-alienation, "Fremdenfeindlichkeit", (i.e. "a 
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hostile attitude against foreigners/ aliens") asylum, emer-
gency, mental defence of the homeland, deportation. 

I found 350 articles containing these key words. 
Articles considered to be pro-refugee (PR) are defined by state-

ments on: 
the duty or willingness to take in refugees; 
resisting from turning back refugees at the border; 
an anti-expelling attitude; an attitude expressing the unwill-
ingness to see aliens/foreigners/Jewish refugees be expelled 
out of Switzerland 
a positive approach on those refugees who were already stay-
ing in Switzerland; 
information on concentration camps, murder and suicides of 
Jews and the harassment of Jews; 
the refugees' reasons for fleeing Austria. 

Articles considered to be pro-nationalist (PN) are defmed by state-
ments on: 

adherence to the idea of neutrality; 
adherence to national security; 
measures against "over-alienation;" 
the country's self-definition as a mere "transit country;" 
strict border controls; 
the sovereignty of the state; 
"mental defence of the homeland;" 
worries about the protection of the country. 

Articles defined as being neutral are those containing the key words 
but lacking a viewpoint, or clear support for one side or the other. 

I analyzed the following leading St. Gallen newspapers publishing 
political communication: 

Die Ostschweiz, two issues per day, conservative and Catholic-
dominated; 

Die Volksstimme, one issue per day, social democratic; 
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St. Galler Tagblatt, two issues per day, liberal outlook (in the Euro-
pean meaning of the word). 

In addition to the viewpoint, I analyzed the journalistic form of 
presentation and the length of the articles: 

Period of evaluation: March 12-31,1938 
Event and media reception: "Anschluss" (incorporation) of Austria 

Viewpoint Media Reporting Length 
PN PR N R A C LE S MiL 

Ost- 22 6 7 23 1 11 0 16 8 11 
schweiz 

Volks- 14 16 1 11 11 9 0 23 3 
stimme 
SG Taghlat 21 24 18 39 12 5 1 20 22 t21 
t 

Pro-Nation; Pro-Refugee; Neutral/Report; Agency; Commentary; 
LE: Letter to he Editor / Small (up to 10 cm); Middle (10 to 30 em); 
Long (More than 30 cm) 

Period of evaluation: July 12-16, 1938 
Event and media reception: international conference on refugees in 

Evian 

Viewpoint Media Re porting Length 
PN PR N R A C\LE S M L 

Ostschweiz 1 1 4 5 0 1 0 2 3 1 

Volksstim- 4 4 4 4 8 0 0 8 4 0 
me 

SG Tag- 2 1 3 2 4 0 0 4 2 0 
blatt 

Period of evaluation: August 18-25, 1938. Event and media recep-
tion: Complete closure of the Swiss borders on August 18, 1938 
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Viewpoint Media Reporting Length 
PN PR N R A C LE S M 

Ostschweiz 5 12 0 13 0 2 0 7 5 
Volksstimme 5 14 0 16 0 5 0 10 5 
SG Tagblatt 8 10 5 22 0 1 0 17 4 

Period of evaluation: November 10-24, 1938 
Event and media reception: "Reichspogromnacht", November 9, 

1938 

Viewpoint Media Reporting Length 

L 
5 
4 
2 

PN PR N R A C LE S M L 
Ostschweiz 7 38 0 24 0 18 1 18 16 11 
Volksstimme 18 31 0 38 0 7 0 20 24 5 
SG Tagblatt 7 38 0 43 0 6 0 17 17 11 

By comparing three of the periods under review - I will leave out 
the International Conference on Refugees (12-16 July 1938 at Evian) 
as its coverage does not allow any significant judgement, the follow-
ing can be said about the viewpoints expressed. 

The pro-refugee coverage had an overall share of 58%. Even more 
important is the fact that the pro-refugee coverage increased signifi-
cantly during the total period of evaluation, namely from 36% during 
the first, 61 % during the third to 75% during the fourth period under 
review. The Catholic-dominated conservative Ostschweiz took a clear 
pro-nation position only during the first period (79% pro-nationalist 
compared to 21 % pro-refugee). The other two newspapers reflect a 
balanced view during the first period. 

Concerning the "journalistic presentation", there are some signifi-
cant findings: 

the dominant form of presentation is the report; 
the newspapers rarely incorporated information provided by 
news agencies; 
commentaries were of significance only in the first period 
under review; 
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only two letters to the editor on the refugee topic were found 
in the 207 issues under review. 

In only 43 of the 207 issues under review, the leading front page ar-
ticle corresponded with the pro-nation or pro-refugee topics, which is 
a mere 21% Why "only"? One could see this as "remarkably" or 
"many" as well. Generally, it can be said that the overall media cover-
age on the events under review is relatively small in relation to the 
complete newspaper output. It slightly increases in the last period un-
der review. Some examples on the media coverage: 

on March 17th
, the Ostschweiz published a report titled 

"Tragedies" reporting on numerous suicides among Austrian 
intellectuals and industrialists, many of them Jewish. This 
front page article concludes by noting that "the concentration 
camps are starting to fill up;" 
the Volksstimme published a front page article on March 23 
"Nazi terror in Austria" saying "thousands arrested in Vienna 
- suicide epidemic among the Jews. Austrian army arrests 
two bishops;" 
- on August 18, the Ostschweiz "the emigrant question," writ-
ing about the steadily increasing flow of illegal refugees from 
Austria. On the same day, the Volksstimme describes the con-
sequences of the border closures: "Switzerland closes the 
borders for emigrants without a valid passport - suicide 
seems to be their only way out of the Nazi hell;" 
between August 23-25, all three newspapers reported in-
tensely on the refugee situation both at the cantonal border 
and in already established refugee camps; 
an article that was published on November 24 in all three 
newspapers which explicitly announced the holocaust: Ost-
schweiz: "Anti-Semite action - new threat: complete extermi-
nation;" Volksstimme and SG Tagblatt: "Facing the murder of 
all Jews in Germany?" 

Taken together, it can be concluded that all St. Gallen newspapers 
reported in detail on the incidents of and reasons for people - mainly 
Jews - to become refugees and look for asylum in Switzerland in 
1938. Though this topic was not the main interest of the print media, 
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those articles dealing with the subject mostly reflected a viewpoint 
evoking sympathy and understanding towards the refugees. 

To put it another way: the newspapers presented the citizens of St. 
Gallen were presented with information about the refugee crisis. Eve-
rybody had access to the information. However, this does not mean 
that people used the available information. One reason may have been 
that for average St. Gallen citizens, the refugee subject was not in the 
list of their day-to-day problems. The other reasons may have been 
that despite the coverage on cruelties against Jews communicated in 
the mass media, people were not able to believe that this would really 
happen to refused or expelled Jewish refugees. 

Paul Griininger had subscribed to the "St. Galler Tagblatt". But he 
informed himself by reading all three newspapers of St. Gallen, as his 
daughter confirmed in a conversation in 2006. 

In a statement on January 26, 1939, Griininger explained his reasons 
for taking refugees in the country against the orders of the Swiss gov-
ernment: 

First of all, we acted in accordance with pure human considerations. 
We could not stand the idea of turning people away who had been 
badly abused in Germany and to possibly hand them over to death. 
Hereby, we were supported by the convictions of the majority of the 
Swiss population, the press and the political parties. 

It can be assumed that Griininger discovered that it was vital for 
Jews to be granted asylum in Switzerland. This knowledge possibly 
encouraged him to act by granting access and helping refugees against 
government orders. 

Communication at the Border and between police officials 
Another situation linked to communication which could have 

enlarged the scope of action for Griininger developed at the 
Swiss/German border of the canton of St. Gallen in 1938. Due to its 
federal past as an asylum-granting country, Switzerland represented 
the ideal place for refuge. However, the Swiss government stated that 
it was the prerogative of Switzerland to grant asylum to refugees, but 
that refugees were not entitled to get asylum in Switzerland. Refugee 
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policy of the federal government clearly aimed to function as a transit 
country only. 

When the situation got out of hand in August 1938, because hun-
dreds of refugees invaded Switzerland illegally, the government or-
dered the complete closure of its borders for Austrians who could not 
present a visa from a Swiss consulate. All refugees who succeeded in 
entering the country illegally, had to be refouled. Many authors de-
scribed the discrepancy arising from the distance between the legisla-
tive body in the calm center of the country and the executing officers 
at the violent border of st. Gallen. 

In 1969, the former chief of the federal customs border control unit 
in the late 1930s stated in a newspaper article that all border officers 
knew about the refugees' situation, the reasons for their escape and 
their probable deportation to a concentration camp if they were turned 
away (Wyss, 18. Folge, 6/69). Refugees who were not allowed to 
cross the border told the officers about their reasons for escape, they 
cried and begged to be given access, and they pointed to the conse-
quence of dying in a concentration camp if they were rejected. So 
there was a rather intense personal communication between the refu-
gees and the border officers. Some people living close to the border 
accused border officers of treating refugees cruelly. People living 
there witnessed attempted border crossings, arrests of illegal refugees, 
as well as border rejections and deportations on a daily basis. All files 
available show that the civil population always supported the refugees 
and opposed the border officers (to put it academically: they had a 
personal critical-negative dialogue with the officials.) 

Problems also arose from the fact that once in a while superior au-
thorities in the far away capital Bern granted exceptional entry per-
missions when refugees asked them for help. Due to strict orders, the 
border officers were not permitted to act likewise. They had to reject 
entry and to expel refugees. "The border officers often felt like the 
ones who led the people to their execution," a member of the border 
patrol remembers (see, Wyss, 18.Artikel, 214 - 218. Many of them 
stated that they wished to quit work because of these inner conflicts. 

As mentioned earlier, captain Griininger was the canton's chief po-
lice officer and therefore responsible for the border officers. He spent 



85 

much time at the border, constantly met the population living there 
and his border officers, and read their reports. Refugees would ap-
proach him directly as they knew about his human attitude. So he was 
influenced by face-to-face communication with the refugees. The in-
formation he received at the border was in clear contrast to the state-
ment of the federal government and the federal justice and police de-
partment, that they did everything for refugees who needed help. 

Finally the relationship between Griininger and his direct superior, 
member of Canton government, Valentin Keel has to be mentioned. 
Keel and Griininger communicated on a permanent basis. Their of-
fices were next to each other and they used the same telephone num-
ber. Keel also permitted illegal border crossings against the orders of 
the Swiss federal government. Knowing this, Griininger gained an 
enlarged scope of action for himself through the social backup of his 
superior. A greater scope of action encouraged him to follow his con-
victions and act accordingly. 

Summary 
This paper has shown how various means of communication opened 

additional ways for Captain Paul Griininger to act along his personal 
convictions and aid Jewish refugees in St. Gallen. The political events 
communicated in the mass media, personal communication with refu-
gees as well as the population living along the border, and last not 
least communication with his direct superior provided possibilities for 
Griininger to act against federal laws and save the lives of thousands 
of refugees. 
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Laura LINDENFELD 

Permeable Boundaries: Project Opportunity as a Bona 
Fide Group 

Since its inception in 2002, Project Opportunity at the University of 
Maine has trained teachers and other teaching personnel such as prin-
cipals, guidance counselors, and educational technicians in Maine's 
K -12 public schools to work with students who are English language 
learners (ELL).1 Maine's rural nature, geographic breadth, and wide-
spread poverty pose specific social, economic, and educational chal-
lenges to these students and place them at risk for failing in the educa-
tional system. The project's overarching goal is to ensure that teach-
ers are prepared to assist ELL students acquire academic language, 
develop their literacy, and achieve knowledge and proficiency in con-
tent areas in order to meet educational standards and participate as 
knowledgeable, educated citizens with strong aspirations for their fu-
tures. Project Opportunity provides a model for considering the role 
of group communication scholarship in applied public policy contexts 
in Maine. I argue that this case study exemplifies the importance of 
integrating applied communication scholarship into the implementa-
tion of the state's applied public policy activities in Maine. Likewise, 
applied public policy provides outstanding opportunities for commu-
nication studies to study group dynamics in applied communication 
contexts that address relevant policy issues. 

The U.S. federal government uses multiple terms to refer to students who have not 
achieved full proficiency in English. The most common term is "English as a Sec-
ond Language" (ESL). This term is, however, misrepresentative, as many newcomers 
to the U.S. speak multiple languages. Thus, English might be the fourth or fifth lan-
guage a student is learning. Likewise, the term "limited English proficient" defines 
these students from a position of lack. I prefer the term "English language learners" 
to talk about students. I use ESL to refer to the field of study and coursework lead-
ing to state teaching endorsement and certification. 
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Funded for $1,500,000 by the U.S. Department of Education under 
the Office of English Language Acquisition (OELA, Title III), this 
five year project has reached across Maine to provide services to 
school districts with high and low incidence populations of ELLs.2 
Maine schools serve close to 5,000 ELL students from over 100 lan-
guage groups. In addition to newcomers from across the globe, the 
state has significant populations of students from the Franco-
American (375 LEP [limited English proficient] students) and Waba-
nakilNative-Aillerican (225 LEP students) communities whose per-
formance on standardized tests qualifies them as English Language 
Learners. These groups are clustered in rural areas (with the excep-
tion of a large Franco-American population in Lewiston). The state's 
newcomer populations are concentrated in the southern part of the sta-
te, especially in Portland. Given rapid shifts in the numbers of new 
immigrants to Maine, especially in the community of Lewiston, where 
a large group of second wave Somali refugees began to settle in 2002, 
Project Opportunity has consistently had to redefine its relationship to 
the communities it serves and adjust the strategies it has employed to 
reach them. 

As a federally funded grant, Project Opportunity is required to 
maintain a strict focus on its goals and reporting responsibilities to-
ward the U.S. Department of Education. George W. Bush's signing of 
the No Child Left Behind Act (NCLB) on January 8, 2002 enacted a 
standards-based education reform that called for greater accountability 
and annual measurements of student progress.3 At the same time, the 

2 Project Opportunity was preceded by another professional development grant for ESL 
teachers, Project Mainestay, which was funded under Title VII. The project was op-
erated by the same team of faculty and staff. Under George W. Bush, Title VII (Of-
fice of Bilingual Education & Minority Languages Affairs) projects were moved to 
Title III into the Office of English Language Acquisition. The move underlines a 
shift toward a politics of "English only" under the Bush administration. 

3 NCLB has provoked a tremendous amount of well directed criticism. Critics point to 
the failure to fully fund the act, the inequitable distribution of resources, the inade-
quacy of standardized tests to gauge students' performance, narrow defmitions of re-
search, the narrowing of curriculum, and limitations on local control of education. 
ELL scholars have been especially critical of this policy (Crawford, 2004). 
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project was determined to utilize these federal funds to serve its vari-
ous constituents with flexibility, responsiveness, and respect for cul-
tural contexts and individual needs. In order to serve these diverse, 
dispersed communities and simultaneously remain compliant under 
NCLB, Project Opportunity had to be adaptive, creative, and open to 
change. In this essay, I provide a descriptive analysis of Project Op-
portunity,'s organization and history to argue that the project exempli-
fies the notion of a bona fide group as defined by Putnam & Stohl 
(1990, 1995, 1996). Precisely because of its flexible boundaries, the 
project has enabled this small group to serve the many constituents 
with whom it shares interdependency, while maintaining its obliga-
tions toward the funding agency. 

Project Opportunity and Bona Fide Group Theory 
Since the mid 1990s, group communication has experienced signifi-

cant revitalization. Lawrence Frey attributes this to the shift from the 
laboratory to the field, in other words, to groups' natural environments 
and contexts (Frey, 2002). Although researchers undertook the study 
of groups in context in earlier periods, the study of natural groups be-
gan to flourish in the 1990s, and the context in which groups exist be-
came paramount. Putnam and Stohl were the first to articulate the no-
tion of a bona fide group perspective that contrasts to the more tradi-
tional notion of groups as "containers," a model that assumed the rela-
tive impermeability of groups with established boundaries. Bona fide 
groups, in contrast, manifest themselves through two primary charac-
teristics: they have "stable yet permeable group boundaries and inter-
dependence with their relevant contexts" (Frey, 2002). Stable yet 
permeable boundaries implies that groups have some configuration, 
even a more formal one, to them, but it understands that these undergo 
reconfiguration, redefinition, and negotiation via the interaction of dif-
ferent group members and forces outside of the group. Interdepend-
ence with relevant contexts refers to the reciprocity that exists among 
a group, its constituents, and its environment. 

Since its inception, Project Opportunity has had to serve a range of 
constituents while still responding to the guidelines under NCLB: 
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teachers and teaching personnel; K-12 students and their families; and 
the Maine State Department of Education. Numerous organizations at 
the University of Maine have been involved in the project's genesis, 
including the Margaret Chase Smith Policy Center, the Intensive Eng-
lish Institute, the College of Liberal Arts and Sciences, the College of 
Education, and the Wabanaki Center. Two particular features of the 
project best exemplify it as a bona fide group: firstly, its overall de-
sign, in particular its relationship with the Portland School Depart-
ment's Multilmgual and Multicultural Center; secondly, its relation-
ship with the Wabanaki Center at the University of Maine. 

Project Design 
Configured to serve both low- and high-incidence populations of 

ELL students and to address the changing needs of Maine's school 
districts, Project Opportunity's overarching design reflects the key 
qualities of bona fide groups, especially with regard to its stable but 
permeable group boundaries. The project's three over-arching pillars 
were designed to increase the number and improve the quality of 
teachers and teaching personnel working toward a state Endorsement 
in English as a Second Language (ESL).4 

1. The project provides three-credit courses at the graduate and un-
dergraduate level for pre- and in-service teachers on an ongoing basis 
in order to support their completion of ESL and Bilingual Ed En-
dorsements. These courses are offered onsite in districts and on cam-
pus in the form of semester courses and one-week summer institutes. 
Three courses per year are offered online to reach teachers in rural ar-
eas. 

2. Grassroots, hands-on technical support provides districts with 
ongoing, custom tailored support for their teachers and staff. Rural 

4 Maine differentiates between a certification and an endorsement. Teachers must hold 
a certification granted by the state based on a set number of education and content 
area courses. In addition, certified teachers and pre-service teachers seeking certifi-
cation can pursue an ESL endorsement requiring an additional 15 credit hours in ESL 
and a passing score on the ESL Praxis II exam. 
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districts with first-time ELL population are in special need of support, 
as each district serving ELL students must develop and maintain a 
"Lau plan"5 Higher incidence districts require content area work-
shops, information about new resources and materials, and Continuing 
Education Units for endorsed teachers. 

3. Project Opportunity has provided stipends and support to fifteen 
University of Maine students who did not have English as their first 
language. This support enables the students to complete their teaching 
certification and find job placement in K-12 public schools that serve 
ELL students. 

In particular, the project's relationship with the Portland Schools 
Office of Multilingual and Multicultural Programs characterizes it as a 
bona fide group. Portland, Maine's largest city, serves the largest 
population of ESL students in the state. The Multilingual Program, 
with tremendous experience working with ELL students, has amassed 
resources for ESL teachers, families, and students, including a signifi-
cant collection of multicultural literature and film. Project Opportu-
nity's staff includes two consultants from Portland Schools Multilin-
gual Office who work on the grant as outreach coordinators. These 
individuals, Donald Bouchard and Marguerite MacDonald, configured 
their workload so that they could contribute 20% of their time to the 
project. This has had a tremendous impact on Project Opportunity's 
ability to serve major popUlations of ESL teachers, as both Outreach 
Coordinators regularly visit districts with high- and low-incidence 
populations to help them configure their Lau plans, deliver onsite 
workshops, assess districts' needs, and offer institutes and courses. 
Even more, the Multilingual office, located two hours south of the 
University of Maine, has become a primary site for the delivery of en-

5 In response to the 1974 U.S. Supreme Court case, Lau v. Nichols, public schools are 
required to ensure equal access for students who are ELLs. According to Brown 
University's Language Laboratory, a Lau Plan includes the legal foundation, student 
assessments, an instructional plan, parental involvement, qualified personnel, a coor-
dination plan, a budget, adjunct services, and other possible considerations for serv-
ing ELLs (See: Policy. Linking Language Policy to Practice). 
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dorsement courses in southern Maine, and the project has helped to 
strengthen and extend library resources available to these communi-
ties. The project's collaboration with Portland Schools allowed for 
the development of resources for large areas of southern Maine. 

Project Opportunity's flexible character enabled it to offer ongoing 
support to the Lewiston school district in a town that suddenly became 
the home of over 1000 Somali refugees in 2002. Via the project, Port-
land School Department offered valuable insight and experience to 
Lewiston teachers and administrators about providing support services 
to the newcomers to their community. In addition to workshops and 
site visits, Project Opportunity organized courses onsite at Lewiston 
High School each semester until a significant cohort of teachers had 
received their endorsements in ESL. 

Similarly, the project was designed to mentor and support new Uni-
versity of Maine faculty to teach ESL coursework and to institutional-
ize coursework on campus. This functioned primarily through a 
"training of trainers program," whereby younger faculty shadowed 
experienced faculty as they taught courses. The experienced faculty 
served as consultants to· help newer faculty develop and deliver 
courses. Furthermore, the implementation of online coursework en-
abled the project to reach teachers year-round, and one-week intensive 
summer institutes taught onsite throughout the state provided con-
densed opportunities for the completion of coursework. These 
courses, in particular, fostered strong relationships and networks 
amongst teachers. The group's flexible boundaries and interdepend-
ence with its constituents led to its ability to serve large numbers of 
diverse groups throughout the state. 

Through its bona fide group structure, the project made a significant 
impact on the training of ESL teachers in Maine. Its design stressed 
flexibility and permeability. The grant proposal outlined the need for 
distance technology and onsite institutes to help navigate large geo-
graphic distances within the state. After five years, the project has 
built a cohort ESL endorsed teachers who mentor each other through 
classes, online listservs, workshops, and conferences, thus strengthen-
ing the state's ability to serve its ESL populations. When the project 
began in 2002, 115 teachers held endorsements in ESL and Bilingual 
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Education. As of March 2007, the project has served 241 individuals, 
150 of whom are currently undertaking efforts to complete their en-
dorsements. Of the 309 currently endorsed teachers in the State of 
Maine, Project Opportunity has supported 61, and 25 have completed 
the necessary coursework to apply for endorsement. Project Opportu-
nity alone has increased the number of endorsed teachers by 20%. 
Together with the University of Maine's initial Title VII grant, Project 
Mainestay, the number of completed endorsements totals 134. Since 
2001, Projects Mainestay and Opportunity have provided support for 
69.7% of all 194 newly Endorsed teachers in the state. 

Wabanaki Culture and Language 
In order to build relationships with Maine's Wabanaki schools and 

teachers, the project required a great degree of elasticity. The bona 
fide group structure provided a particularly effective model for work-
ing with Maine Indian Education schools. The majority of students in 
these schools are English Language Learners (ELLs).6 Similarly, 
these children tend to score below average on standardized tests, espe-
cially in the area of mathematics. 7 This performance, far from any 
reflection on the students' innate abilities, is related to cultural differ-
ences and issues of language proficiency. In order for Wabanaki stu-
dents to succeed in public schools, they need teachers who understand 
their cultural and linguistic experience and who can develop and de-
liver culturally responsive pedagogy. Project Opportunity has estab-
lished a strong working relationship with the University of Maine's 
Wabanaki Center, a gathering place for indigenous scholars engaged 

6 As of March 2007, 60% (225) of students enrolled in Maine Indian Education schools 
(373) meet the criteria for "limited English proficiency" (Maine State Department of 
Education, 2007). 

7 For the 2004-2005 academic year, Maine Indian Education schools (Beatrice Rafferty 
School, Indian Township School, and Indian Island School) reported that 0% of their 
8th grade students met the state standard for science and technology compared with a 
state average of 15%. For mathematics, 8% of students at Indian Township School 
met the requirements, while 0% of students at the other two schools met the standard 
compared with a state average of27% (Maine State Department of Education). 
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in the work of advancing Wabanaki studies through teaching, research 
and publication. This connection has enabled the project to work with 
and alongside the Passamaquoddy and Penobscot communities, both 
of whom have their own schools, rather than to impose models onto 
them. 8 

This level of collaboration called for a leadership structure that was 
flexible, sensitive, and negotiable from the outset. Project Opportu-
nity was able to reconfigure its budget and send a faculty member, 
Professor Tod"Shockey, whose research focuses on ethnomathematics, 
to the Passamoquoddy community each semester to deliver mathemat-
ics courses to Indian Education teachers.9 Throughout the past years, 
Professor Shockey has increasingly gained the respect and trust of the 
community and the teachers and has been able to introduce new, ef-
fective models for teaching mathematics in culturally responsive 
ways. The bona fide group structure enabled the development of this 
collaborative model with the tribal school. 

The bona fide group structure has had additional benefits to the 
University of Maine and its partners. The close collaboration that 
grew between the project staff and the Wabanaki Center has led to the 
collaborative endeavors to secure external funding to support Waba-
naki language preservation efforts. Faculty and staff from the Center 
were able to attend conferences on indigenous language and culture 
and produce new research. Likewise, the proj ect supported students 
from the Wabanaki communities to complete teaching certification 

8 Wabanaki, literally "people of the dawn," is the term used to describe the Eastern fed-
eration of five Algonquian tribes: Abenaki, the Penobscot, the Maliseet, the Pas-
samaquoddy, and the Mi'kmaq. Maine Indian Education has schools in the Penob-
scot and Passamaquoddy communities. 

9 D'Ambrosio (1985) defmes ethnomathematics as "the mathematics which is practiced 
among identifiable cultural groups, such as national-tribal societies, labor groups, 
children of a certain age bracket, professional classes, and so on. Its identity depends 
largely on focuses of interest, on motivation, and on certain codes and jargons which 
do not belong to the realm of academic mathematics. We go even further in this 
concept of ethnomathematics to include much of the mathematics which is currently 
practiced by engineers, mainly calculus, which does not respond to the rigor and 
formalism developed in academic courses of calculus." 
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and endorsements. This is especially important given the dearth of 
people from the Wabanaki communities teaching in Maine's public 
school system. Only 31 of the state's 15,724 full-time teachers report 
that they are Native American (Maine State Department of Educa-
tion). 

The project's flexible parameters have served the state in other 
ways. In 2006, the state's requirements for ESL Endorsement and 
Lau plans changed, leaving many school districts that were formerly 
in compliance out of compliance with state requirements for ESL en-
dorsed teachers and updated Lau plans. Over the past five years, more 
towns have acquired ELL students in their school systems for the first 
time and are faced with the need to train a teacher in ESL in order to 
remain in compliance with state regulations. The project's flexible 
structure has allowed it to address changes in state requirements while 
still fulfilling its obligations toward the U.S. Department of Education. 

Summary 
The flexible boundaries of Project Opportunity demonstrate how 

communication studies can contribute to the improvement of state, 
regional, and local resources. Indeed it provides a model for linking 
applied communication studies with applied public policy activities. 
Projects such as the one outlined here offer models for integrating ex-
ternal funding opportunities with collaborative, innovative models that 
serve the state, provide external funding, and open new avenues for 
communication research. As scholars of communication, utilizing our 
methodologies and theories as tool boxes allows us to develop new 
models as we engage pertinent issues in our regions and states. This, 
in turn, provides us remarkably fruitful groundwork to connect our 
discipline to issues of public policy and underlines the importance of 
collaborating beyond the university's doorstep. Externally funded 
projects invite us to reconfigure our work, to include students in these 
processes, and to consider new objects of research and ways of think-
ing about these. 
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Kristin M. LANGELLIER 

Negotiating Somali Identity in Maine 

The Somalis in Maine are distinct from other Somalis in the U.S. in 
that they are secondary migrants, having left their first cities of reset-
tlement to choose Maine as their home. Muslim and Black, Somalis 
began relocating to Lewiston, a small city of 36,000 that is predomi-
nantly white, Franco American, and Roman Catholic, in early 200 1. 
No other U.S. city has seen as big an influx of migrating Somalis, and 
this small city in a rural state was not prepared for the rapid change 
that resulted. When more than 1000 arrived within the next year and a 
half, the then-mayor Laurier T. Raymond wrote an open letter asking 
the Somali community leaders to discourage future arrivals to Lewis-
ton because the in-migration was straining the city's social services 
and schools. The publication of the letter sparked a barrage of na-
tional media attention (Jones 2004). On January 11, 2003, the white 
supremacist, anti-immigration World Church of the Creator held a rac-
ist rally to "save" Lewiston, attracting about 40 people; while across 
town an estimated 4000 people held a counter-rally. The pro-diversity 
rally marked a turning point, although the memory of the letter lingers 
and shadows the ongoing intercultural climate and communication. 

The Somali Narrative Project (SNP) is an interdisciplinary, collabo-
rative, and applied communication effort to document the experiences 
of Somali immigrants in Lewiston, Maine, and to foster intercultural 
understanding. The collaborative includes University of Maine soci-
ologist Kim Huisman, who studies immigration; historian Carol Toner 
who directs the program in Maine Studies; and women's studies 
scholar Mazie Hough; as well as myself, a scholar in narrative per-
formance. Because the SNP is inspired by feminist community-based 
models, we are committed to conducting research that will benefit the 
community as well as address our own questions. Based on a series of 
meetings with Somali community members taking place over the last 
year, we have developed a narrative project to address our mutual in-
terests. In these conversations, Somalis repeatedly identified a con-
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cern with cultural preservation as they are "trapped between two cul-
tures," Somali and American, particularly as their immigrant children 
come of age in Maine and the new generation is born here. One par-
ticipant expressed this as the need to create "a library of real stories" 
for themselves, their children, and grandchildren, stories told by So-
malis who have experienced immigration and the struggle for material 
and cultural survival. This paper will identify and discuss challenges 
to carrying out an applied communication effort such as the SNP 
within a complex of global, state, and local tensions. 

Negotiating Somali Identity 
Somalis are fleeing civil war, famine, and the collapse, both politi-

cal and ecological, of their East African homeland (Gardner & EI 
Bushra 2004). The local tensions around Somali immigration to 
Maine are situated within two global conditions: conflicts between Is-
lam and Christianity, fueled by the September 11, 2001 attacks and 
maintained through homeland security policies in the U.S. war on ter-
rorism; and the flow of Africans refugees that is spurring calls for 
border closings and new immigration laws in the U.S. and Europe. 
Dispersed among several other nations (e.g., Italy, Sweden, Russia, 
United Kingdom, Canada), Somali refugees were also resettled in the 
United States in cities such as Atlanta, Memphis, Columbus, Kansas 
City, Minneapolis, in accordance with the Refugee Resettlement Act 
of 1981 (Farah 2000). 

However, the Somalis of Lewiston left these primary resettlement 
cities to come'to Maine from where they spread the word to family 
and friends throughout the U.S. and even to the refugee camps in 
Kenya. Why Maine, particularly given its enormous climate differ-
ences from Somalia, the state's perennially weak economy, and its 
homogenous population as the "whitest" state in the U.S.? Somalis 
answer in a word: for the children, citing the crime and violence of 
other U.S. cities. In addition to safety for their children, Somalis cite 
Lewiston's available and affordable housing, lower cost of living, 
good schools, state-supported ESL opportunities, potential entry-level 
jobs, small town atmosphere, and - the mayoral letter incident to the 
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contrary - supportive city government. But culture, religion, and 
identity also matter. Because of their Muslim faith, Somalis regard 
themselves as more akin to Middle Easterners than to African Ameri-
cans with whom they share a racial heritage. Whereas their different 
skin color distinguishes them from white Mainers, the Black! African 
American presence (.5%) is small in Maine. Maine perhaps offers a 
social and landscape against which to negotiate Somali identity 
through difference. 

Founded as a city of immigrants - English, Irish, French Canadian-
Lewiston's population is growing for the first time in a century be-
cause of migration. Following Irish immigrants to the textile mills, 
French Canadians flowed to Lewiston from 1840 to 1930 to earn this 
New England mill town the banner of the most Franco American city 
in the U.S. This ethnic history still lends French flavor to the city's 
multigenerational families, Roman Catholic cathedral, churches, and 
schools, and community festivities and sociality. Since the 1960s, 
however, out-migration has characterized Lewiston until the Somalis' 
arrival in 2001. Thus, as the newest immigrants, Lewiston Somalis 
narrate their identity within the history and stories of older immi-
grants, particularly Franco Americans. Having shifted from its his-
toric textile and manufacturing bases to a more diversified service and 
light industrial economy, Lewiston appears to be in the midst of a 
modest rejuvenation that includes both economic and cultural dimen-
sions (Nadeau 2003). Applied communication in Lewiston requires 
that we consider not only race and religion as social markers, but also 
class tensions and its ethnic, industrial, and working class history. 

It is notable that the Lewiston's Somali population, now over 3000, 
has diversified since 2003 when "Bantu" (Gosha) refugees, a deni-
grated, racial minority first brought as slaves to Somalia in the nine-
teenth-century to work Somali-owned plantations, began to arrive. 
Their numbers remain small (about 400), but social and educational 
services are being mobilized to address their needs. Indeed, a single 
"Somali community" does not exist in Lewiston, but rather a diverse 
group of people from different clans, regions, educational and social 
backgrounds, and families. Although orthodox Muslims have espe-
cially been attracted to Lewiston, one may distinguish this group who 
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controls the mosque from cultural Somalis who are somewhat less 
conservative Muslims, and from more secular Somalis who identify 
with other Africans in a pan-African alliance. Besteman (1999), who 
studies the Gosha in Somalia and in Lewiston, suggests that the ethni-
cally homogenous but clan-based notion of Somalia perpetuated in 
U.S. journalism and, until recently, academic scholarship, needs to 
consider historic and contemporary stratifications of race and class 
within Somali cultural identities. In the U.S. context, an added di-
mension is length of time in the country, the longest residents in Le-
wiston having been here ten years. Maine may also be witnessing an 
emerging class division as more educated and English-proficient So-
malis concentrate in nearby Portland in better jobs and a more assimi-
lated environment, while other Somalis "get by" in Lewiston, where 
as many as 50% of able-bodied Somalis may be unemployed. 

Refugee and immigrant experience is also profoundly gendered. 
Traditional Somali culture, converted en masse to Islam in 900 A.D., 
includes patrilineal heritage, patriarchal family structures with ar-
ranged marriages and polygamy, and the nearly universal, until re-
cently, practice of female genital mutilation. Some Somalis of Lewis-
ton conflate Islamic with Somali practices, whereas others distinguish 
culture from religion in their discussions, marking out differences in 
positions on, for example, female circumcision. Under the warlords in 
the years of civil war since 1991, gendered violence resulted in Somali 
girls as young as four and five years old being raped by gunmen and 
then marked permanently as castoffs in a traditional Islamic society 
that requires virginity at marriage. When Somali girls and women flee 
to refugee camps, rape and sexual violence may also await them. In 
patterns similar to other diasporic groups, Somali women have altered 
traditional gender roles to enter the job market and support their fami-
lies, negotiating the daily challenges of getting housing, food, trans-
port, health care, and schooling in an environment where their lan-
guage, religion, and culture differ from the mainstream. Somali girls 
and women represent the largest number of Somalis in Maine, and 
they are responsible for care of the extended family. Girls may drop 
out of school due to the conflicting pressures of the Somali and 
American cultures, especially dating, and tum to marriage as a solu-
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tion. Their hijabs (traditional Muslim clothing) make them highly 
visible in schools, on the streets, in stores, and in jobs, attracting atten-
tion and sometimes discrimination. Somali boys' dress, however, fre-
quently mirrors current youth fashion - hip hop at this moment (or at 
least as it plays in Maine), dress that does not so readily distinguish 
them from their American peers, black and white. Because males in 
traditional Somali culture interact more in public spheres than do fe-
males, parental anxieties around boys highlight drugs and gangs as 
well the allures of American popular culture. 

It is against this backdrop - global tensions between Islam and 
Christian nations and peoples, volatile resettlement in a small Maine 
city, intracultural diversity and tensions in race, class, and gender, and 
family pressures to maintain religion, language, and culture within 
American acculturation and material survival - that the Somalis of 
Lewiston narrate their experiences, struggle for survival in their new 
home, and raise the next generation. As a project in applied commu-
nication, the SNP has to consider how these conditions inform and 
constrain the storytelling and negotiation of Somali identity. Obvi-
ously, we must also consider our own positionalities as four, white, 
middle class, academic, U.S. women raised in Christian families. Nor 
do any of us live in Lewiston. Outsiders indeed. To explore the chal-
lenges of applied communication, in the remainder of the paper I pre-
sent some narratives about the Somali community discussion we held 
in December, 2005, as a series of "lessons in applied communication." 

Lessons in Applied Communication 

Lesson One 
Although each of us is an experienced scholar with a particular re-

search agenda, we agreed from the onset that the work of the SNP 
would be guided by feminist models featuring collaboration and the 
development of projects mutually beneficial to researchers and com-
munity. Mindful ofneo-colonialist impulses and sensitive to the Lewi-
ston Somalis as already scrutinized by national and international me-
dia, we have proceeded with caution. For two years we have met with 
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three Somali students enrolled at the University of Maine to read texts 
on Somalia and the diaspora. During this time we also developed con-
tacts in the Lewiston community, beginning with English-speaking 
social service providers in public offices. With the students we at-
tended the Somali Independence Day, a Somali-organized celebration 
that invites the Lewiston public for an evening of speeches, traditional 
Somali food, and cultural music and dancing. We went to Somali res-
taurants and halal shops and visited Hillview, a public housing facility 
with 60 Somari households (Hammond, Ford, & Mahboub 2005). As 
the narrative project was being shaped through our readings, relation-
ships with students, and conversations with Somalis in Lewiston, we 
set a meeting in City Hall with two Somali case workers for Catholic 
Charities of Maine Refugee and Immigration Services and with the 
director of the United Somali Women of Maine, the only refugee fe-
male-headed non-profit organization in New England. The purpose of 
this meeting was to collaboratively plan a community-wide discussion 
where the SNP could present our narrative project, solicit input on its 
design and implementation, and invite Somalis to tell their stories. 

An early lesson was about language as we struggled to find a So-
mali word for "narrative." Somalis say, first, that they are not telling 
stories as much as they did in Somalia, and their greatest fear is that 
their children are losing their culture, history, and identity. For Soma-
lis, storytelling denotes their rich oral traditions of folktales, poetry, 
and sayings; indeed, Somalis only acquired a written language in 1972 
under Siad Barre's two-decade dictatorship. Although the "official 
language" of our meeting was English, the Somali participants en-
gaged in several intense conversations in Somali, emerging finally 
with "dhaqan celin," translated roughly as "preserving culture" as a 
Somali title for our project. They identified generational differences 
(i.e., the elderly who speak Somali and remember the stories; the 
youth who speak English and do not know the stories). Where to hold 
the community discussion was also debated, and a Lewiston commu-
nity center, because of its relative neutrality, was agreed upon. 

Then gender norms came into focus as one of the refugee case-
workers, who is also head of the mosque, insisted that talk and story-
telling would need to be sex -segregated. So we reserved two rooms, 
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one for women and one for men; and discussed inviting an elder So-
mali male to facilitate the men's group. It was only long into the dis-
cussion of the snacks (bananas and samosas from the local Somali res-
taurant) for the community meeting that I realized that orthodox Mus-
lim practice required that men and women eat separately, too, necessi-
tating two set ups for food and drinks. The discussion over place and 
rooms coded differences within the Somali community as well as be-
tween Islam and the west. A question we would encounter again and 
again asks: what is traditional Somali culture and what is Islamic law? 
Which Islam? Ironically, a good deal of storytelling in the form of 
personal narrative was taking place in the mixed sex meeting, suggest-
ing not only situated differences in cultural practices but also that So-
malis talk in stories which are not folktales. After the meeting we had 
lunch with two Somali women, where storytelling about their experi-
ences with mothering, working, and living in Lewiston flourished. 

The outcome of this small group meeting at city hall was a bilingual 
poster inviting Somalis to a community discussion on how to preserve 
its culture, history, and immigration experiences for future generations 
through storytelling. Our students translated the English version, and 
our contacts in public offices agreed to distribute the fliers throughout 
Lewiston. When we arrived at the appointed place in December, the 
meeting time approached and passed. No one came, except the stu-
dents who had accompanied us and a Somali couple from Orono. I 
am reasonably sure that just one Somali came to the community meet-
ing because of the posted flier. In any case, we were preparing for our 
next lesson in applied communication. 

Lesson Two 
And then the Somali students volunteered to go into action. They 

got out their cell phones, bundled up against the cold December wind, 
and went out walking to the halal store and other Somali downtown 
spots. In the meantime, one local Somali, the first member of the 
Lewiston community to receive his master's degree, had read the flier 
and came by the community center to talk. He was friendly, forth-
coming, even frank. Trained in ethnographic methods and doing a 
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study on leadership in the Lewiston Somali community, he told us the 
story of his research project. 

He thought that as a cultural insider, a Lewiston Somali, he was 
uniquely positioned to study leadership in the community. Like a 
good ethnographer, he hung out among the Somalis at the restaurants, 
in streets ide conversations, and entering or emerging from the 
mosque, where he was privy to storytelling and gossip. These were 
public settings with small groups of men, and they were marked by 
sociability and friendliness. However, he was increasingly frustrated 
in getting serious information for his research; until after a time, he 
became convinced that his position as a cultural insider was itself the 
problem. He suggested that as a web of connections amid internal dis-
tinctions, Somalis will not make themselves vulnerable in front of 
other Somalis, whether from fear of personal embarrassment or con-
frontation of an other. Furthermore, he suspected that they saw him as 
some sort of "stooge" of the authorities (unnamed) on whose behalf he 
was gathering information. And so they closed their internally con-
flictual ranks to him. Subsequently, he reversed his posture, position-
ing himself as a cultural outsider with an explicit research agenda. 
Instead of hanging out at the restaurants and mosques, he made ap-
pointments for interviews and began to be taken with more serious-
ness and into more confidences. In his more formal, expert, and out-
sider capacity he could also enter homes and talk with women without 
violating community gender norms, which yielded the richest data he 
was able to access. His moral to the story: that our being cultural and 
community outsiders might prove an advantage by garnering more re-
spect and disclosure than a local inside researcher is accorded. 

Meanwhile, our resourceful students escorted about 15 Somalis to 
the community center, and at last we had the makings of a community 
discussion! Among these were the female refugee caseworker and 
director with whom we had met earlier, although the male case-
worker/mosque leader did not attend. Both young people (college 
age) and middle-aged people (many parents) attended. As they ar-
rived, we talked about the two rooms, one for women, one for men, 
but everyone preferred to stay in the larger room downstairs together, 
which we did. The Somalis in attendance spoke English, although 
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numerous side conversations in Somali accompanied all the "over the 
table" talk. Discussion emerged quite readily; indeed, the Somalis ap-
peared less nervous than did we. Talk revolved around their concern 
for the children, sounding themes of how to promote their success 
while preserving their culture, religion, and language. Participants 
helped shape the narrative project to create a "library of real stories" 
for themselves and their children "trapped between two cultures." 
They offered specific advice on how to engender storytelling. Among 
their suggestions were: 

(1) to work within Somali oral culture and word-of-mouth to set up 
and do interviews. We had just witnessed how to invite Somali par-
ticipation - via our students and their cell phones rather than bilingual 
fliers. Some Somalis are not literate in English or Somali. We were 
alerted that because of fears of the Immigration and Naturalization 
Services and Patriot Act measures, Somalis of the first generation are 
wary of writing, and some may want anonymity. The young people in 
attendance, however, had no concerns about signing their names or 
publicizing their names. 

(2) to do interviews individually to encourage more diversity. Indi-
vidual interviews might also diminish the face-saving interactions that 
inhibited disclosure to the Somali researcher. 

(3) to conduct the interviews in Somali and in participants' homes, 
although young Somalis and others with English may prefer to display 
their second language proficiency. We were also informed that talk in 
Somali homes will be interrupted and overheard by the continuous go-
ings and comings of family and friends. 

We have incorporated all of these lessons into the project design 
and implementation. 

N ext Lessons 
Near the end of the December meeting, the door opened and a re-

spectful hush fell over us as one of our students ushered in her elderly 
father. She briefly introduced him to the group as he sat silently with 
his 19-year-old daughter. He does not speak nor understand English, 
and she informed us that he would just listen. In that cross-
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generational pair, we saw the site of our next lessons in applied com-
munication with Somalis in Lewiston. We would continue, to para-
phrase the poet Theodore Roethke, to "learn by going where [we] ha-
ve to go." 
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Susanne HEINE 

Communicating Reformation - Reforming Communi-
cation 

The Augustinian canon Martin Luther spent eleven years in Erfurt. 
Here, he enrolled at the university in 1501, and four years later he en-
tered the monastery. First he studied, and then later taught, Biblical 
exegesis. During his teaching and studies, he noticed that what was 
written in the Bible had little or nothing to do with the teachings of the 
Roman Church at that time, which instructed believers what to be-
lieve. He began to have doubts, and many things became disputable 
for him. Thus began the Reformation. 

Now - in keeping with Hellmut Geissner's concept of rhetorical 
communication and his terms - I will attempt to describe what Luther 
wanted and did based on his findings, and what consequences this had 
for the Protestant understanding of preaching, as well as its impact on 
interreligious dialogue. When I work with Geissner's concept, for me 
as a representative of the field of practical theology, it is not merely a 
gesture of courtesy due to the present occasion. I do it because this 
concept makes sense to me, and because it has intersected with my 
own thought processes and intentions since I met Hellmut Geissner 
some 15 years ago. For eight years, he trained my students in courses, 
first at the University of Zurich, where I taught for several years, and 
then at the University of Vienna, where I still teach. The concept of 
rhetorical communication is a constant component of my lectures and 
seminars in homiletics, which instructs students how to preach. 

On Luther's Challenge to Dispute Using Arguments 
Luther was able to read the Biblical texts in the Hebrew and Greek 

originals. This made the church's doctrine untrustworthy for him. For 
this reason, in 1517 he composed his 95 theses, which he presumably 
did not nail to the door of the Schlosskirche in Wittenberg, but rather 
circulated among theologians. He wanted to dispute, that is challenge, 
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using arguments. The reaction of the Roman curia is well known: A 
power apparatus was set into motion, in order to silence him, trap him, 
and - as usual - eliminate him as a heretic, since no one was allowed 
to have his own opinion; and if he did, he was not allowed to express 
it; and if he voiced it, he was not heard; and so that no one could hear 
him, his mouth was shut - at that time, the best way was by snuffing 
out one's physical existence. This corresponds to Geissner's series of 
five steps - stood on its head - as is normal even today in systems 
where there is no freedom of opinion. 

The power of the Roman curia came up against its limits, however. 
For the first time, a voice spoke out from the world of academia, a 
learned voice that was capable of disputing using arguments and of 
provoking counter-arguments. The curia did not listen - but others 
did. The arguments were disputed. Many people understood what was 
intended, and they also agreed and prepared to take joint action. 

All of this cannot be conceived, however, without the concrete 
situation, the kairos - the right word at the right time. The longer the 
more the German princes suffered under the tutelage of Rome, which 
also demanded increased financial tributes. In his open letter of 1520, 
"To the Christian Nobility of the German Nation," Luther presented 
this clearly in detail to the nobles, and he demanded the separation of 
worldly and ecclesiastical power also in relation to property and fi-
nances. Also in politics, he challenged with arguments that were effec-
tive because they were understood. Many people understood, but be-
cause they were loyal to the emperor, they did not agree; many people 
agreed, but did nothing; and many decided to act together with Luther. 
Among the latter was Kurfiirst Friedrich von Sachsen, who saved Lu-
ther from the curia's henchmen and hid him in the Wartburg during 
this critical time. 

The ability to dispute using arguments requires that freedom which 
Luther advocated in 1520 in his writing entitled "A Treatise on Chris-
tian Liberty". He distinguished external freedom from the internal 
freedom of conscience. For Luther, no external power, not even prison 
or the threat of death can snuff out the conscience. And no one who 
shuts off his conscience under the pressure of power may use this 
power as an excuse if he wishes to remain a human being. With argu-
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ments, Luther advocated the role of conscience and grounded theology 
in an ethics of one's own responsibility. 

Following this, there were disputations all over Europe. These dis-
putes using arguments went on for a long time. It was also established 
why and at which points people were unable to agree with one an-
other, e.g., with respect to the controversy about the proper under-
standing of the Lord's Supper. Compromises were made that particu-
larly Luther's comrade-in-arms, Phillip Me1anchthon, understood; 
Melanchthon then composed the central Lutheran confession, the 
Confessio Augustana. Luther's call for a council, for the purpose of 
discussing the issues, fell upon the deaf ear of the Pope, who consid-
ered himself the only person who could convene a council. Disputing 
using arguments was ultimately brought to an end by murders, ban-
ishments, and wars. But Luther had taken precautions. He translated 
the Bible into German, since whoever wants to argue using arguments 
must know the subject at hand. The interpretation of the scriptures was 
now no longer reserved only for the theologically educated. The field 
that was disputed using arguments was significantly expanded. Since 
that time, every church member has been able to inform him- or her-
self, to participate in the competition for better arguments. 

On the Sermon as Communication of the Meaning of Faith 
The Protestant sermon does not understand itself to be a speech of 

affirmative edification or chastisement on the basis of persuasion. It is 
doctrines, but in the academic sense, and therefore a talk that seeks to 
convince: scriptural interpretation using pro and con arguments in a 
dialogically latent monologue (Geissner 1982, 141). Luther knew that 
a sermon is alive with the living word and at home in the context of 
oral language - since it has nothing but language to which it can refer 
or relate. Luther was conscious of this and appealed to the dictum of 
the Apostle Paul that says: "Faith comes from hearing" (Letter to the 
Romans 10, 17). 

The sermon deals with meaning, with a speech that makes sense to 
the listeners. There is no proof of the "subject," of the meaning of 
faith, neither logical nor factual proof, rather nothing more than plau-
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,sibility and believability. Furthermore, religious meaning still has the 
feature of considering all of reality from a holistic perspective. Its 
concern is the meaning of the "world at large" or "the universe at 
large" (Rizzuto 1979, 146, 179). Such meaning is certainly always as-
sumed as a premise, an "a priori meaning," and as such is a precondi-
tion for human activity (Anzenbacher 1981, 215). A decisive question 
follows: How can meaning be conveyed so that it becomes my own 
meaning, for which I vouch in words and deeds? This is what the ser-
mon wants to effect. What poet Peter Hacks says about art is true for 
faith, too: The aim is not to impart information about reality, but 
rather "information about an attitude that one can adopt vis-a-vis real-
ity" (Hacks 1972, 91 ).1 

"Having an opinion is not yet saying, saying is not yet hearing, 
hearing is not yet understanding, understanding is not yet agreeing, 
agreeing is not yet acting" (Geissner 1968, 169ff.).2 Through its form 
of negation, these five steps of Geissner warn against the delusion that 
consists in a short-circuiting from having an opinion or saying to act-
ing. This short-circuiting is very widespread among those who teach 
or preach: Someone says something and thinks that the listeners 
should immediately act upon what they have heard. Such an expecta-
tion exposes a self-understanding of the speakers as authorities who 
may not be contradicted. The listeners can certainly be silent, but they 
will not hear or understand if they are not at least able to participate -
mentally - in what one says. Thus, a sermon undermines its purpose. 

A speech ex cathedra does not by any means create meaning, since 
meaning is no "product" of those who speak or hear, as Hellmut 
Geissner says,'but rather a common, intentional "creation" of those 
who talk to each other in a social situation (Geissner 1981, 129). Art is 
therefore necessary for convincing, and already for Blaise Pascal this 
was related to "the unique character of what one wants to have people 

1 "Nachricht iiber eine Haltung, die man der Wirklichkeit gegeniiber einnehmen kann." 
2 "Meinen ist noch nicht sagen, sagen ist noch nicht horen, horen ist noch nicht verste-

hen, verstehen ist noch nicht einverstandensein, einverstandensein ist noch nicht 
handeln." 
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believe," but also with the way "in which people agree with what is 
presented to them (Pascal 1963, 85):3 The listener participates in the 
preaching. The words of the preacher naturally tend to fall upon the 
ground of what Pascal called acknowledged truths in the sense of a 
common opinion. The "desires of the heart" are just as strong. When 
the two come together, then there is no doubt. For this reason, there is 
a strong tendency for listeners to hear what is free of doubt - regard-
less of what the preacher says. 

On Plausibility and Doubt 
In order to break out of this persistently doubt-free way of thinking, 

a sermon must make something disputable or debatable. The question 
is not whether a statement is true or false or whether something can be 
demonstrated by recognized procedures for an objectified proof. A 
topic becomes disputable when different opinions, valuations, atti-
tudes, convictions, and worldviews come into play that compete with 
each other for validity (cf. Rothermundt, l47ff.). Since all religious 
faiths involve such valuations and worldviews, religious convictions, 
in addition to politics, are among the most contentious subjects in the 
world. Of course, then the question is whether one fights with argu-
ments, instead of weapons. A culture of preaching can contribute to 
endowing peace. 

Also a sermon depends upon strong, insightful, and plausible argu-
ments, and whether strong arguments can be distinguished from weak 
ones. Willi Oelmuller felicitously defined plausibility as "something 
that one can justify to oneself and to other people on the basis of suffi-
ciently numerous examples having good arguments, not something 
that one is forced to recognize or compelled to recognize due to habit 
or custom or empirical-logical proofs" (Oelmuller 1979, IX ).4 Argu-

3 " ... mit der Eigenart des sen, was man glauben machen will, ... wie Menschen einer 
Sache, die man ihnen vortragt, Zllstimmen." 

4 " ... etwas, das man aufgrund von hinreichend vielen Beispielen mit guten Grunden 
vor sich und anderen rechtfertigen kann, nicht etwas, das man durch Gewalt oder auch 
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ments prove to be strong when they cause the listeners to think over or 
shift their perspective, even if it is only a small shift when one can 
say, e.g., in response to a sermon: "That is interesting. I never thought 
of it in that way." 

According to Michel Foucault, we live in language areas that he 
calls discourses. Discourses are powerful, which can be seen in the 
fact that everything cannot be said at all times and in all places with-
out causing problems. Situations are determined by discourses - they 
are discourses; they are language areas with their own rules. Herein 
lies the temptation of those who preach, since a sermon should be cur-
rent; it should address the real lives of the listeners. By addressing real 
life, however, preachers usually follow the dominant discourse of their 
times, preach on what is "in" at the time. This can be observed when 
comparing different sermons based on the same Biblical text. As an 
example, I want to pick up the Parable of the Prodigal Son, this story 
of the son who had his inheritance paid out to him, then went out into 
the world where he became a reprobate and contritely returned to his 
father. In pedagogical situations, he is criticized for his lack of sub-
mission to fatherly authority. In the rebellious 1960s and 1970s, he 
was praised for an act of emancipation (Schieder 1995, 322ff.). 

Thus, the discourses that are already dominant are reproduced and 
confirmed; in addition to this, however, they are inscribed in the Bib-
lical texts so that common sense, that which is free from doubts, re-
ceives a higher religious consecration. In a drastic variant, this corre-
sponds to the blessing of weapons. A sermon, however, should distin-
guish itself from other forms of speech in the public sphere precisely 
by interrupting the dominant discourses. In other words, a sermon 
should render debatable precisely that which is immediately plausible 
for everyone. Then it can cause a person to think again. This would 
also correspond to its situation, its venue; for in a church of sisters and 
brothers that understands itself to be committed to a humane god, 
things should not happen as they so frequently do in the world. 

nur durch Gewohnheit und Sitte oder aufgrund empirisch-Iogischer Beweise anerken-
nenmuB." 
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On Emotions, Will, and Actions 
Listeners should naturally also enjoy a sermon, since, as Pascal 

says: " ... most people almost never believe something because it is 
based upon proof; rather, they are moved to believe because it pleases 
them" (Pascal 1963, 85).5 In order to like something, emotions must 
be touched. For Friedrich Gentz, a friend and also a critic ofIrnmanuel 
Kant, knowledge is necessary "of people, of individuals and large 
masses, knowledge of human abilities, inclinations, weaknesses, and 
passions" (Gentz 1967, 103).6 Also a sermon wants to be heard and 
understood, in order to lead to agreement and joint actions. To achieve 
this, it must touch the heart. As Luther says, "that we, by our faith (as 
St. Peter says [Acts 15:9]), receive a new and pure heart" (Luther 
1537, 460).7 Because, according to Schleiermacher, without "emo-
tions," there is no interest; without interest, there is no will; and with-
out will, there are no actions. "If, with respect to a matter, we are ei-
ther indifferent or our emotional state in relation to it is such that there 
is no connection between the matter and our will, then no action oc-
curs" (Schleiermacher 1850, 27).8 

The question of how a sermon should be structured in order to acti-
vate emotions is generally answered with rules and technical-
methodological suggestions. The favorite method is the affirmation, 
i.e., statements such as: How ravishingly beautiful this Psalm is! 
Summaries are also very popular as in the end helpless attempts to get 
into the listeners' world when the congregation is asked to suddenly 
implement what they are hearing within the family, with friends, at the 
workplace, and in politics. But, as Schleiermacher knows, "when one 
speaks of a technique, it presupposes that the speaker himself wants to 

5 " ... der groBte Teil der Menschen wird fast stets nicht durch den Beweis, sondem 
durch das Gefallen bestimmt, etwas zu glauben." 

6" ... Kenntnis des Menschen, des Einzelnen und groBer Massen, Kenntnis 
menschlicher Fahigkeiten, Neigungen, Schwachheiten und Leidenschaften." 

7 " ... daB wir, durch den Glauben' (wie S. Petrus sagt [Apg 15,9]) ein ander neu, rein 
Herz kriegen." 

8 "Wenn wir in Beziehung auf einen Gegenstand entweder gleichgultig sind, oder doch 
unser Empfmdungszustand damber ein solcher ist, dass keine Verbindung zwischen 
dies em und unserem Willen stattfmdet: so kommt keine Thiitigkeit zu Stande." 
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cause the events." However, here attention must be paid to the will of 
the listeners, which cannot determine itself, but must rather be deter-
mined by something "that is inherent in the object or in the actor." 
Both must always go hand-in-hand (Schleiermacher 1850, 28; cf. An-
zenbacher 1981, 96, 250f.).9 

With regard to the topic, the sermon always deals with Biblical 
texts, with traditions to which the church has linked itself. Therefore, 
neither arbitrary rejection nor blind acceptance is an appropriate way 
of dealing with these topics; rather: "Only by confronting tradition can 
a relationship to it be established" (Rehfus 1986, 53, 58f.).10 This can 
be accomplished with arguments for or against it, also in a modifying 
way. In any case, as Hellmut Geissner put it, there is "no such thing as 
the interpretation because there is no such thing as the situation and 
the meaning" (Geissner 1981, 130f.).11 But the tradition must be well 
known; otherwise, there is nothing that can be disputed using argu-
ments and that could be made a common concern. Emotion is cer-
tainly not moved by instruction, but rather by vivid images, by scenes 
and pictures, and - particularly in religious language that cannot refer 
to anything outside of itself - by symbols and metaphors. But in order 
to be able to speak expressively and vividly, preachers must be theo-
logically adept, both in content and methodology - even if it is easier 
to ramble abstractly (cf. Reiners 1955, 37). 

Regarding the listeners and prospective actors, there is no direct ac-
cess to their hearts. What goes on within the listeners is not a process 
independent of what has been heard; it is a unique process that cannot 
be deciphered and planned casui stic ally. In this regard, preachers and 
listeners are in the same boat; since, in spite of great learning, the 
preacher who composes a sermon cannot intentionally create - even in 
himself - the emotional process that brings about those unique mo-
ments that generate insights. Schleiermacher compares it to music: 

9 " ... wenn man von einer Technik redet, setzt die nur voraus, dass man selbst Ereignis-
se hervorbringen will; ... [etwas], das im Gegenstand ist oder im Handelnden". 

10 "Nur die Auseinandersetzung mit der Tradition ermoglicht ein Verhalten zu ihr". 
11 " ... nicht die Auslegung, weil es nicht die Situation und den Sinn gibt." 
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Precise knowledge of a musical composition does not make one a 
composer. The same also applies to the listeners: Even the greatest 
hermeneutical and rhetorical artistry does not guarantee an emotional 
experience, an understanding, or an approval. For this reason, some 
preachers are inclined to rely on the intervention of the Holy Spirit -
and to use this to their advantage in making their work easier. The fol-
lowing sentence by Schleiermacher will therefore never lose its valid-
ity: "It has never been written in the Scriptures ... , that the efficacy of 
the Holy Spirit could do without scholarly efforts and art" (Schleier-
macher 1850,31).12 

On the Wider Scope of Talk about Faith 
If the sermon is understood as a type of dialogue, then it not only 

has its place in worship, but, along with this, also within the congrega-
tion. This means a great opportunity to communicate with one another 
at all times and in all places -within certain groups and across all 
groups, event-related, and chance, everyday meetings and also inten-
tionally planned ones. Today, such meetings do not occur only within 
the scope of a single religion; interreligious communication also re-
quires thoughtful deliberation. 

The three monotheistic religions - Judaism, Christianity, and Islam 
- have numerous common themes. But these themes always entwine 
around different centers, namely, the Torah, Christ, and the Koran -
the diverse "places" of revelation. One and the same person, for ex-
ample, Abraham, can therefore have different meanings within the dif-
ferent religions. In order for the faith communities of these three reli-
gious traditions to understand one another, it is therefore important to 
understand what a person has in mind when he or she speaks of Abra-
ham. 

12 "Es ist nirgends in der Schrift gesagt "" dass die Wirksamkeit des gattlichen Geistes 
der wissenschaftlichen Bestrebung und der Kunst entbehren kanne, " 
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For a long time, the interreligious dialogue in which I have partici-
pated for some twenty years was limited to filtering out common 
themes - thus, emphasizing commonalities. This was alright in the be-
ginning; but now I think that the time has come for also looking at the 
differences. Otherwise, we are reduced to recognizing, once again, 
what was already in our own mind. But this contradicts the goal of 
understanding one another. 

The themes that playa role in interreligious dialogue are, from the 
very outset, contentious; and they call for a debate using arguments, 
not evangelistic missionary speeches. "Objective," "scientific" reli-
gious studies alone do not contribute much to understanding, since 
this perspective, on the one hand, is not as neutral as it often purports 
to be; and, on the other hand, it is out of place when the discussion is 
among people who are committed to their faith. Communication 
among various religions can therefore occur only by way of self-
understanding to self-understanding, and thus only among persons 
who are present. It is therefore not "Christianity" and "Islam," but 
rather Christians and Muslims, who speak to each other, at a certain 
time, in a certain place, and in a certain group and situation. 

Geissner's five steps can also be very helpful for such dialogues. 
We must first say what is meant by Abraham or Jesus, or by certain 
conceptual worlds, such as, "creation" or "last judgment." It is neces-
sary to listen carefully and keep asking questions until there is a sign 
that the material being heard has been understood. This requires a will 
to understand. Here, the dialogue then ends, since everyone cannot be 
expected to be in agreement. But, as a prerequisite for respecting dif-
ferences and having the feeling that one is understood and respected, it 
is important to understand and be able to say where the differences lie. 
Only in this way can we eliminate those concepts of enemies and 
aversive feelings that, over centuries, have led to defamation and wars 
and that, unfortunately, have not been eradicated even today. 

Now comes a decisive question: Can people who do not agree with 
one another in respect to their faith act together? I think, yes, they can 
if we differentiate the respective levels on which the religions express 
themselves. For this purpose, I have created a five-part scheme (Heine 
1995, 16): 
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a reflected theology that interprets the revelatory writings; 
an ethical behavior, as evidence of the meaning of faith, in 
the practice of daily living: in the family, in the religious and 
political community, and in politics; 
-a devout life in worship, prayer, rites, ceremonies, and die-
tary rules; 
-cultural expressions: works of art, architecture, literature, 
music; 
-worldly customs and traditions in the sense of acculturation, 
which are not constitutive for the religious self-
understanding. 

On each of these five levels, the relationship of dissent and consen-
sus presents itself differently. Dissent in matters of scriptural interpre-
tation or different styles of piety do not, and should not, prevent us 
from supporting another person in need. Likewise, common political 
actions are conceivable in instances where human dignity and human 
obligations are violated by unjust social or economic structures. Natu-
rally, one must debate, using arguments, what such actions could look 
like. The prerequisite for this remains mutual respect based upon un-
derstanding. 

In this process, the history of conflict must not be forgotten which 
has played itself out very differently between and among the three re-
ligions: Christianity is guilty of anti-Judaism and persecution of the 
Jews, as well as the Crusades against the Muslims. Muslims are guilty 
of spreading Islam by violent means; the sieges of Vienna by the Ot-
tomans, for example, have remained permanently etched in Austrian 
memory. It is important to keep this in memory in order not to retry 
such actions which always start with words and the refusal to speak 
with one another. Assigning guilt to one another serves no purpose 
and does not further peace, since this is always done in order to justify 
oneself by making a lopsided comparison between a good faith-theory 
of one's own with the other's mistaken practice of faith. It rather be-
hooves us to understand what went wrong on our own side and to ex-
press this publicly to the others. 

What remains from all of this is the gap between theory and prac-
tice, since practice does not automatically emerge from theory. Too 
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many steps lie in between, and too many possibilities of saying "no." 
Presumably, I am not the only one, who time and again suffers from 
the feeling of hopelessness, not only in the theological arena, but also 
in the political sphere. Even though practice so frequently lags behind 
the many theoretical efforts, I nevertheless see no alternative to put-
ting our hopes and energies in speaking with one another and debating 
with arguments. This is a decisive, albeit recent, European and democ-
ratic achievement which needs to be fostered. Thus, communicating 
Reformation once again may result in reforming communication. 
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Kati HANNKEN-ILLJES 

On the Becoming and Failing of Argument Themes 1 

Criminal proceedings have at their heart processes of mobilization. 2 
In the German context, first the prosecution, later the court inquire 
into an instance and thereby produce knowledge that may function as 
premises for arguments. This production can be understood as the 
mobilization of available themes, which are taken up and "argumenta-
tized". Parallel to this, although less visible, the defense is preparing 
for the case as well. Here, too, themes are weighed for and against the 
client, arguments are constructed and mobilized, (strong) premises 
produced. 

The taking up and mobilizing of themes is a practical accomplish-
ment of the participants in the proceeding, informed by procedural 
rules, legal norms and the theme's history. It is this practice ofproduc-
ing arguments by mobilizing themes I am interested in in this paper. 
Focusing on these mechanisms of production, I will not concentrate 
on the successful candidates, that already made it into the court room, 
but on becomings and their failing in the course of the proceeding.3 
This focus on failing offers a perspective beyond any success-bias on 
the mechanisms of production for strong arguments in criminal pro-
ceedings. It also opens the view on a more conceptual question of 
what it really is that is failing: an argument? A theme? A topos? 

1 This paper is an offspring of a paper written jointly with Livia Holden, Alexander 
Kozin and Thomas Scheffer. See Hannken-Illjes, K.; Holden, L.; Kozin, A.; Schef-
fer, T. 2007: Trial and Error - Failing and Learning in Criminal Proceedings. In: In-
ternational Journal for the Semiotics of Law, 20: 159-190. 

2 On courses of mobilization of statements see Scheffer 2003. 
3 Many studies that focus on the production of meaning in situ can be seen as having a 

success-bias, as they cannot take into account what is not being said anymore and 
what is not being said yet. For the area oflegal talk, this applies for example to so-
called court-room studies. See for example Atkinson! Drew 1979, Komter 1998 and 
W olffl Muller 1997. 
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Structurally this paper will describe a circle or rather a helix. I shall 
first address the question of the unit of analysis and discuss briefly the 
concept of topics in argumentation in the legal realm, linking it with 
Luhmann's (1971) concept of themes in public opinion. I shall sec-
ondly provide one example in order to then come back to the question 
of what actually is the unit of analysis here. Although theoretical from 
the outset, this question has an impact on understanding the practice of 
law. 

Method 
Before heading to the conceptual and empirical part, let me briefly 

report on the methodological background of this work and the data it 
draws on. The data stem from my work in an interdisciplinary re-
search projectA This project has concerned itself with the linkage be-
tween pre-trial and trial in criminal proceedings from the defense's 
perspective and thus aims at describing the development of criminal 
cases. The research has included two periods of field-work in four dif-
ferent countries, the US, England, Italy, and Germany, each lasting 
four to five months. I conducted my fieldwork in two small law firms 
in Germany, following the cases rather than the lawyers. The data I 
collected includes copies of files, audio recordings of lawyer-client 
conferences, protocols of trials, ethnographic interviews and field 
notes. 

The study is ethnographic in nature, informed by insights from eth-
nomethodology and Science and Technology Studies. In the sense of 
Latour (1985) and Marcus (1998) the objective is to follow a phe-
nomenon through the field rather than describing an a priori defined 
field. That is, we follow cases and in the cases narratives, arguments, 
themes on their way through the proceeding. For this paper I concen-
trate on following a theme through an unfolding case from the de-

4 The project is titled "Comparative Microsociology of Criminal Proceedings", and 
headed by Thomas Scheffer. The group has been working since 2003 at the Freie 
Universitat Berlin. 
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fense's perspective. In Marcus' sense this is a way of "following the 
thing" (1998, pp. 106), thereby taking a theme as a discursive materi-
ality. 

In my work I focus specifically on the practice of argumentation in 
criminal proceedings. It could be framed as an ethnographic argumen-
tation analysis, in the sense of Prior's (2005) request that argumenta-
tion studies should concentrate on the practice of the production of 
premises rather than on the inferential linkage between already estab-
lished premises. "Whereas argument studies has focused on the chal-
lenge of identifying backing, their work points to the field-dependent 
and problematic character of datal evidence, the work needed to pro-
duce such grounds for argument" (135). Prior asks how premises are 
produced and - as one might also put it - how they are made available 
for the process of linking and concluding. The stress on the practice of 
failing implies to ask how themes become unavailable, immobile and 
how they vanish. 

Topos and theme in criminal proceedings 
When in a case the defendant states at an early police interview that 

he lives with his grandma, and this gets taken up by the attorney, who 
tells in court the story of the good boy who still lives with his 
grandma, while the prosecutor argues during the trial that him stillliv-
ing with his granny shows quite the opposite, as it assures for easy liv-
ing - what is it that is mobilized here? Is it a topos? 

In classical rhetoric topoi have their place in the inventio, that is in 
the finding and constructing of argument themes that will then be 
elaborated. The topic in this sense is an art of fmding - Findekunst in 
German. Hence, topoi are themes the speaker can take up in order to 
respond to a certain exigency in front of a specific audience. They are 
neutral and 'just" form the basis for arguments and argumentation. 
Hence, the same topos can be employed by different parties with dif-
ferent and even opposing conclusions. 

The concepts strength and weakness at the same time is its fuzzi-
ness. The notion of top os oscillates between formal concepts (topoi as 
abstract argument schemes), "trivial" notions (topoi as overused 
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common places and proverbs) and substantial or material understand-
ings (topoi as the categories and concepts an argument appeals to) (see 
among others Kopperschmidt 1989, Rehbock 1988, Kienpointner 
1992). 

In this paper I will understand topos as argument theme. This notion 
refers to the material content of an argument, that is, the conceptual 
areas from which the arguments are drawn and on which they rely. 
The idea of argument theme carries some baggage that is worth to be 
considered. Knoblauch (2000) views the concept of topos as important 
especially to the sociology of knowledge and explains the sociological 
tradition of the concept. As one sociological concept close to that of 
topos he names the notion of theme in Luhmann's theory, although 
Luhmann himself does not draw this connection. The relation between 
the two - topos and theme - is a rather interesting one. Luhmann 
(1971) defines themes - with respect to public opinion - as viable 
complexes of meaning, that can be subject of talk but that allow for 
diverging opinions (see 13).5 This characterization grasps one of the 
fundamental features of to poi - their neutrality. Luhmann stresses that 
the distinction between opinion and theme emerged as an outcome of 
the growing complexity of social systems and subsystems. Distin-
guishing the two functions means to reduce complexity as not every-
thing that can be talked about (and can have an opinion attached to it) 
but only those things that have already become themes. Becoming a 
theme includes a career in which the theme has gained attention and 
therewith becomes available to a greater audience. In this sense the 
notion of theme is very close to that of topos - material topoi also rep-
resent those issues that can be used in order to build arguments. They 
will be generally accepted or anticipated to receive broad acceptance. 
The function of catalogues of topoi is exactly to manage for the 
speaker the vast array of possibilities to construct arguments and re-
duce them to those that have proven beneficial. Hence, topoi in the 

5 The Gennan original puts it as "mehr oder weniger unbestimmte und entwicklungs-
f:ihige Sinnkomplexe ... fiber die man reden und gleiche, aber auch verschiedene 
Meinungen haben kann" (Luhmann 1971, 13) 
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material sense seem to resemble themes. Yet, themes are closer to the 
discursive surface and their careers can be short-lived. The concept of 
topics on the other hand carries a generative quality. Topoi are visited 
in the invention, it is only their offspring that can be found on the dis-
cursive surface. Also, only a limited range of themes can be made 
available to a discourse. For criminal cases that means only a certain 
number of topoi can and will be actualized and taken up. Hence, the 
concept of theme seems to point rather at a stage between topos and 
argument - the becoming of an argument. 

The concept of the topic has the advantage that it is also a crucial 
concept in some strands of jurisprudence. In this sense it can be 
viewed as a participant category on the theoretical level. In jurispru-
dence the concept of the topic is part of methodological disputes. On 
the one side there is the positivist, dogmatic approach, that is charac-
terized by the role of subsumtion and therewith by formal deductive 
logic. On the other side there is a rhetorical-topical approach that 
stresses the creativity as well as the inseclusiveness of the legal sys-
tem (see among others Viehweg 1974, Seibert 1996). 

Despite the latter connection between creativity and topic, topoi are 
in general characterized exactly by being preformed and decipherable 
(see Giilich 2005). Thus, they are already stabilized to a certain degree 
or with Latour (1987) black boxed. In this sense topoi do not have to 
be constructed but reconstructed. Interestingly, Viehweg (1974) dis-
tinguishes for the legal realm between first and second order topoi. 
The former are the products of a creative invention process, that looks 
for solutions to a legal problem. The latter are part of topoi catalogues, 
hence they are topoi that have already proven themselves and can be 
regarded as acceptable. This tension between the preformed, the in-
ventive and the reconstruction through the development of arguments 
characterizes the peculiar open seclusiveness of the legal system. Yet, 
although stable as a thematic pattern, the employment of a topos is a 
risky undertaking. It can collapse in one case while staying unharmed 
for other cases, and it can disappear silently through the back door 
without ever returning. In how far that what is being mobilized can be 
taken as a topos or rather as a theme shall be left to the analysis to an-
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swer (or say: hint at some answers). The reader is invited to put topos 
in his mind every time I will speak of "theme" in the following. 

Before going into the analysis let me briefly conceptualize what I 
refer to when I talk of failing. I take failing to be the temporal or per-
manent unavailability of options to act (see Junge 2004). For the con-
text of my study this means that the theme, the argument cannot be 
employed anymore and ceases to be an actor in the proceeding. This 
failing can be gradual as well as total. Hence, the theme can loose 
considerable strength or become entirely unavailable for the proceed-
ing. 

"I was afraid" 
With one case from my data I want to discuss, how the (failing) 

mobilization of a topos can be described. I encountered the following 
case of Kevin Becker6 in my second field phase. This case I could fol-
low from right after the main hearing (the trial) up to the appeal hear-
ing. I also had access to the inquiry file as well as the lawyer's file and 
could sit in on some lawyer-client meetings. 7 

The client, Kevin, is charged with obstruction of justice because he made false alle-
gations in a case in order to protect a friend, Tim. He explains in a letter to the prose-
cutor that he made the false allegations due to fear of "his friend". During the pre-
trial, the client hands his lawyer two bullets - he says, that he received them in an 
envelope without any note. The lawyer contacts the police, indicating that she and 
her client view this as a threat by some of Tim's (the perpetrator's) acquaintances. 
She files a notice with the police against a person unknown. 

The defense ensemble, Kevin and his lawyer, start to mobilize a 
theme in order to give reasons for the criminal behavior of the client. 

6 All names of persons and places as well as dates have been changed to ensure ano-
nymity. 

7 For reasons of space and because all my data is in German I present the case and the 
development of the theme in question in narrative form. The narrative draws on the 
different kinds of data mentioned above. 
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This theme has been present in the case already before Kevin's admis-
sion. The witness, a young woman, who led the police to the trace of 
the real offender was very reluctant to testify, stating several times 
that she was afraid of Tim. Her fear was acknowledged by the police 
and prosecution and resulted in her giving testimony in front of a jud-
ge prior to the public trial in order to protect her from intimidation. 
Hence, the main prosecution witness has already mobilized the theme 
of fear successfully in the proceedings, and Kevin can exploit this 
success by relying on the same line of reasoning. He also feeds into 
the theme by handing in the two bullets.8 

During the main hearing, the trial, Kevin sits next to Tim and his fear is not thema-
tized. Kevin is sentenced to twelve months on probation and lodges an appeal. 

The trial marks a pause of the theme. It is not taken up in any way 
and does not feature in the protocol of the trial. Nothing is invested 
into it, it is not actualized by the defense and thereby neither attacked 
nor stabilized. The pause at the stage of trial can be viewed as an in-
stance of failing. It does not fail "in the open" but vanishes silently. 
On the other hand, fear as a theme in itself can be viewed as serving a 
universal exit strategy as it can always come in itself as the reason for 
not bringing it up. But, as can be seen in the continuation of this case, 
the vanishing of the theme and the sitting next to each other of the de-
fendants can also be regarded as the total failure of the theme in the 
way the prosecutor addresses it in the appeal hearing. 

In the appeal hearing, the judge introduces the ftrst instance verdict and states that 
the factual grounds are not questioned but the legal interpretation of the facts. He 
continues that to his knowledge the defendant did not give a statement at the ftrst in-
stance because he was afraid of his co-defendant. The judge asks Kevin directly if he 
was, indeed, afraid of his friend. "Yes", Kevin responds. The prosecutor points out 
that Kevin never said anything like that during trial and that he even could sit next to 
Tim. Kevin insists: "But I was afraid, and nobody could take away that fear". 

8 This is not to suggest, that I believe the threat or the bullets to be fake. I do not know 
if the threat existed or not, my interest lies solely in the question how a theme is 
nourished. 
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In the appeal hearing the theme of fear reappears, introduced by the 
judge. In an earlier phone call with the defense lawyer the judge 
pointed out that he could imagine to reduce the sentence and alter it 
from a prison sentence on probation to a fine. The theme of fear 
comes thus in as a foundation for this kind of argumentation. The de-
fendant strengthens the theme, while at the same time it is attacked for 
the first time in the open. The prosecutor does not question the rele-
vance and validity of fear as a theme, he does question the missing 
actualization in trial. Hence, the status of the theme in terms of its 
availability is controversial. 

In the verdict, the sentence is slightly reduced, however not changed into a :fme as 
hoped by the defense. The judge decided that no massive threat existed. However, 
some slight fear may have been the motivation for the defendant to remain silent. 

In this case we see how a theme, that has gained quite some stability 
in the proceeding seems to fail and by this seeming failure produces a 
pause that weakens it considerably. The defense can apply it only in a 
very restricted sense, as they did not feed it constantly. At the same 
time, the theme does not loose its validity as an argument theme. It is 
only for the defense that this theme failed. Hence, the failing - having 
come about by malnourishment - is not only restricted in time (to the 
case) but also to persons (the defense ensemble). 

Conclusion 
What is "fear" in this case? Is it an argument? Certainly not, as 

"fear" itself has no conclusion attached to it and hence has no direc-
tion. It also lacks specificity. Although it appears on the discursive 
surface, fear takes different forms: threats, bullets, silence. I guess that 
one could make the case for viewing fear as a topos, probably even 
one of the clear cut cases as it appears clearly visible in the data. On 
the other hand, it is exactly this visibility that seems to resist the con-
ceptionalization as a topos. For this, it is too specific already, applied 
to a single case and stripped off its universality. 
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Hence, it might be the concept of theme that can best describe the 
in-between of topoi and arguments, the becoming of premises. Argu-
ments and themes develop over time, they have histories and futures. 
And it is becoming that should receive more attention. It will allow to 
receive more insight into the practice of argumentation. 
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Hartwig ECKERT 

The Role of Linguistics and Philosophy in the Applica-
tion of Communication Theories in Organizational 
Contexts 

I. The Issue 
"No theory, please!" is an often heard request when companies ne-

gotiate in-service training for their employees with human resources 
agencies. "No theory" in seminars and workshops is a justifiable 
guideline when it is meant as a paraphrase of "Please do not lecture 
us. What we need is practical training or at least something related to 
our practice." - "No theory, please!" however, should not be confused 
with a teaching method that is not based on theoretical assumptions 
and empirical research. Any training that is not backed up by research 
runs the risk of being counterproductive and is certainly not worth be-
ing called a teaching method. 

In this paper I will analyse three different prototypical approaches 
to the teaching of communication in organizational contexts. I will 
discuss them in the light of linguistic and philosophical theories. In-
stead of viewing these theories as abstractions of methods that work, 
they will be conceived as being indispensable to the development of 
"nuts and bolts approaches." I shall argue, firstly, that the notion of 
"applied" in "Applied Linguistics and Applied Philosophy" presup-
poses the notion of "Theory," and, secondly, that the application of 
communication theories in organizational contexts could be a classic 
case of a win-win situation, provided "practice" is not viewed as the 
antithesis of "theory." 

II. Serendipity, Nuts and Bolts, and Ockham's Razor 
The following quote comes from Jim Thomas's (2005) "Negotiate 

to Win," a book advertised as "the ultimate handbook of negotiating" 
and "The only negotiating book you'll ever need": 
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The client's instructions were very specific: 'I don't want any the-
ory .... Just give me the stuff that works. If you have any doubts about 
something, leave it out. ' 

In short, take Ockham's Razor to the subject of negotiating. I read 
everything I could find on the topic. And the more I read, the more 
frustrated I became. Practically nothing passed the Razor test. ... In-
stead of the nuts-and-bolts guidance, I found theory, folklore, trivia, 
cliches, and war stories. Here's a brief, Razor-eye view of some of ne-
gotiation's 'accepted wisdom': ... (p. 7). 

The author then goes on to denounce what he refers to as "the aca-
demic approach" and all other things that, according to him, do not 
work, such as wearing "power colours" and the shape of the negotia-
tion table. 

There are three intriguing aspects involved in this quote: Firstly, the 
concept of Ockham' s Razor has not been fully understood, which is 
sad in a book that claims to be based on it, but not a surprising view 
held by an author who denounces the academic approach and prefers 
the nuts-and-bolts approach. Secondly, we may be permitted to ask 
why such an ardent advocate of the nuts-and-bolts approach and such 
a staunch adversary of the academic approach has gone to the trouble 
of making a 14th century philosopher the champion of his philosophi-
cal theory and the alleged test criterion of negotiating strategies. And 
thirdly, one wonders, why this author, who, like many others, argues 
in favor of a win-win strategy, does not apply it when Ivory Tower 
meets Boardroom. 

Let us turn to the 14th century philosopher William of Ockham. 
"Occam's razor (sometimes spelled Ockham's razor) is ... taken to-

day as a heuristic maxim that advises economy, parsimony, or sim-
plicity in scientific theories. Occam's razor states that the explanation 
of any phenomenon should make as few assumptions as possible, 
eliminating those that make no difference in the observable predic-
tions of the explanatory hypothesis or theory. The principle is often 
expressed in Latin as the lex parsimoniae (law of succinctness): entia 
non sunt multiplicanda praeter necessitatem, which translates to: enti-
ties should not be multiplied beyond necessity" (Wikipedia 2007). 
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By way of illustrating Ockham's Razor as a heuristic principle, I 
will chose an example from phonetics: 

The letter <1> in English can be pronounced as palatalized [1] or as 
velarized [-.]. (There are also the possibilities of devoiced [1::;] and the 
so-called "silent 1", which we need not go into for the purpose of our 
illustration of how to evolve a theory via the compilation of data and 
the formulation of hypotheses.) Let us assume that a phonetician in his 
attempt to work out the rules for the distribution of these two sounds 
has collected the following data: 

(a) [l"v] live (b) [bv'-'b] bulb (c) [fi:-'] feel (d) [«bles"-] 
blessing 

In the light of these data his first attempt at stating the rules might 
be: 

(i') [1] in word-initial position: as in (a) [l"v] 
(ii') after [b] as in (d) [«bles"-] 
(iii') [-.] in word-final position: (c) [fi:-'] 
(iv') before [b] as in (b) [b-V-'b] 
Later, more data are brought to light, and the data available to him 

are given in the following extended list: 
(a) [l"v] (b) [bv'-.b] (c) [fi:-'] (d) [«bles"-] 
(e) ["l"mps] glimpse (f) [m"-'k] milk (g) [»f'l "«t -Vp] fill it 

up 

The rules will now have to be adjusted in a second attempt: 
(i") [1] in word-initial position: [l"v] 
(ii") in consonant clusters at the beginning of a word: 

[«bles'W] ["l"mps] 
(iii") [-.] in word-fmal position: [fi:-'] 
(iv") in consonant clusters at the end of a word: [m"-.k] 

[bv'-'b] 
(v") [»f'l "«t v'p] is an exception 
In the third attempt no more data are considered, but the rules are 

revised: 
(irrl) 
(iirrl) 

before a vowel [1]. 
in all other cases [-.] . 
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We must concede that none of the above rules (from i' to iiI!!) is 
wrong. The set of rules formulated in the third attempt, however, will 
be given preference, because it explains the distribution of the two 
sounds of English with only two rules as opposed to the four rules 
needed in the first attempt and the four rules plus one exception in the 
second attempt. According to Ockham's Razor the third theory is su-
perior to the other two not because one saves ink, or space and time 
formulating them, but because the other two have missed important 
generalizations: Their explanatory power is, thus, weaker than that of 
the third attempt. 

It is also worth noting that the theory requiring fewer rules is not 
necessarily the simpler one. In order to understand rule (ill!) one has to 
realise that English links the last consonant of a word to the first 
vowel of the following word, as in [»f'l "«t "",p], which explains why 
the pronunciation of "fill" has a velarized 11/ in sentence-final position 
and when followed by a consonant, and a palatalized III when it is 
linked to a following consonant. The phonetics of English thus cuts 
across word and morpheme boundaries. 

Is this objection to Jim Thomas's treatment of Ockham's Razor 
relevant? I believe that it is and that there are practical consequences 
for the following reasons: 

1. If consultants are not familiar with the work of a 14th century lo-
gician, no harm is done. If, however, they do quote Ockham and claim 
that his principle is essential to their work, then they must be prepared 
to be judged by their understanding and application of that theory. 

2. Thomas offers twenty-one rules of negotiating, supplemented by 
an even larger'number of subrules, which he refers to as "Thomas's 
Truisms". He does not explain whether these rules are exhaustive, 
covering the whole range of negotiation possibilities and whether 
there is a hierarchy among them and if they might be reduced to a 
smaller number. In other words, he does not apply Ockham' s Razor to 
the system of rules set up by himself. 

3. Leaving out criteria is not the same as applying Ockham's Razor. 
"Keeping it simple" does not relieve authors and coaches of the bur-
den of proof that what they eliminate does not affect the explanatory 
power and "makes no difference in the observable predictions of the 
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explanatory hypothesis or theory." In his chapter "Trashing the Hal-
lowed Halls of Haggling" (p. 6), which can be paraphrased as "Forget 
everything you've ever read about negotiating." Thomas's conclusion 
is: ((In fact, after almost thirty years in this business, I can honestly 
say that I don't know of any physical factor that has so much as a 
measurable effect on negotiated outcomes. Not one. When you Razor-
cut it, much of negotiation's folklore turns out to be fiction" (p. 9). 
Admittedly, the criterion of "measurable effect" comes under the 
heading of "observable predictions." But when Thomas keeps using 
elements of the English language, such as "in fact" and "honestly," he 
is only paying lip service to Ockham' s Razor because he does not in-
form us of any tests in which the variables, such as physical factors, 
have been isolated to test any measurable effect they mayor may not 
have. The lack of a theoretical background can be demonstrated by 
revealing firstly, that the book is not backed up by empirical research, 
and secondly, that the principle of freedom of internal contradictions 
has not been applied. After his devastating appraisal of any theory that 
attaches any importance to physical factors (see the above quote), he 
says that one of Thomas's Truisms "suggests nice things like praise, 
apologies, and comfortable physical arrangements" (p. 128). 

III. Monosystemic vs. Polysystemic 
It is often claimed that the overall effect of a message in face-to-

face communication can be broken down as follows: 7 % of the in-
formation is conveyed through the text, i.e. the verbal message; 38 % 
through the voice, and 55 % through body language. This fallacy has 
become known as the 7-38-55 formula and is often quoted in organ-
izational contexts. A detailed account of it can be found in Lenhart 
and Wachtel (2001), who trace the origin of this myth back to Mehra-
bian's studies of one-word utterances in 1967. 

The most important factor that invalidates the application of the 
formula to face-to-face communication is that these findings, which 
were established in a carefully defined and very limited situation (i.e. 
one-word utterances said out of context) cannot be applied to all types 
of communication. This is the danger of all mono systemic approaches. 
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Nobody would seriously consider arguing the word "huggybear" spo-
ken softly with breathy voice by her into his ear in a moonlit night 
would have the same percentage of nonverbal information as telling 
someone the password he had forgotten. 

The following observations are counterarguments against the inher-
ently mono systemic approach to communication of the 7-38-55 for-
mula, which purports to be applicable to all situations, interlocutors 
and utterances: 

1. Interpersonal relationships are often tentatively and cautiously 
negotiated by signaling a change of attitude by a new voice quality. 
The importance of voice quality in specific situations can easily be 
demonstrated by the way adults address babies or very young chil-
dren, who may not yet be able to understand all the verbal cues but 
who need to be assured that the speaker means no harm. This must be 
distinguished from, for instance, giving directions, where the verbal 
message "Turn left at the second set of traffic lights" is all that mat-
ters. 

2. The amount of information conveyed cannot be determined ex-
clusively by analysing the sender's utterance, because what the re-
ceiver gets out of the message is largely dependent on his experience, 
knowledge and expertise. So the listener/observer may get more in-
formation out of the signals than the speaker had intended to convey. 

3. The more a speaker's habitually adopted voice quality deviates 
from the norm, the greater the influence of vocal features on the lis-
tener. 

4. There is also a qualitative criterion in terms of the truth value of 
utterances: Whenever the vocal message contradicts the verbal mes-
sage, the listener believes the former. It is difficult to see how this 
phenomenon can be incorporated in the 7-38-55 formula. 

The proponents of the 7-38-55 formula might now take the follow-
ing line: "Alright, don't let's quibble about the exact percentage. Our 
formula was intended to be interpreted only as a didactic statement in 
the first place. What we had in mind was the old truism 'It's not what 
you say but how you say it' in order to stress the importance of the 
voice." The fact, however, remains that they did quote very precise 
percentages, which always presupposes empirical research and a supe-
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riority over folk wisdom. The practical consequences might be that in 
training and coaching one should devote only 7% of time and effort to 
the improvement of the trainee's choice of words: ex falso quodlibet! 
(Given false assumptions, anything can be deduced.) 

IV. In Search of the "true" Meaning of Words 
Laymen are often fascinated by discovering the origin of words. It 

is, of course, interesting to know that the English word "window" has 
its origin in the Old Norse word vindauga, i.e. "the wind's eye." But 
what does a layman do with this knowledge? He may entertain his 
friends with it and win prizes in quiz shows, but his knowledge of pre-
sent-day English and how words are used and understood today has 
not increased at all. The branch of linguistics that studies the origin of 
words is called "etymology," and this is derived from ancient Greek 
etymon, which means "original meaning." The Greek word etymos, 
meaning "true" should not be understood as the etymologists' claim to 
find the "true" meaning of words. The notion of "true meaning" is 
meaningless. We do not ask for the "true time" when we wish to know 
the correct time. We may ask what a word really means, i.e. how it is 
actually used, but "true" does not meaningfully collocate with "mean-
ing." The meaning of a word does not exist independently of the 
community of speakers; it can only be analysed by studying how it is 
used today by native speakers of the language. If, for instance, a per-
son addresses a judge by saying "My Lord," it would be absurd to ask 
that speaker why he refers to a judge as "the keeper of the bread," ar-
guing that this was the true meaning of the word. It would be even 
more senseless to tell him, "Well, you may not have noticed it, but 
that is what you really meant, because that is the true meaning of the 
word." Nobody in the English speaking world of today uses "lord" in 
the sense of the Old English compound hlafweard ("the guardian of 
the bread"), that became contracted to "hlaford." Today, the form 
"lord" represents a different lexeme with a completely different mean-
ing, i.e. it is neither intended by the speaker nor interpreted by the 
hearer as conveying its Old English meaning. 
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There is a surprising number of authors and coaches who use ety-
mology in precisely the described way. It has the ring of being scien-
tific, but etymology does not have any psychological applications. In 
their book Du bist was du sagst. Was unsere Sprache fiber unsere Le-
benseinstellungen verrat (You are what you say. What our language 
says about our views towards life), Joachim Schaffer-Suchomel and 
Klaus Krebs (2006) advise their readers: "Listen carefully to what 
other people say and to the effect their words have!" That, indeed, is 
sound advice. But they go on to say, "Wenn Sie sich beschweren, ma-
chen Sie sich schwer." A translation of this sentence into English is, 
"When you complain about something, you make yourself heavy," 
which does not make much sense when you use it in a context such as: 
A: "Der Rasenmaher macht so einen Krach vor dem Tagungsraum." 
("The lawnmower is making a terrible racket outside the conference 
room!") - B: "Wir haben uns schon damber beschwert und der Hotel-
manager hat versprochen, nach der Kaffeepause fiir Ruhe zu sorgen." 
("We've already complained about it and the hotel manager has prom-
ised to make sure we will have a bit of peace and quiet after the coffee 
break.") The reason Schaffer-Suchomel's and Krebs's quote seems to 
make sense is that the German word for "complain" has the mor-
pheme "schwer" (= heavy) in it. There is, however, no evidence that 
German speakers - consciously or subconsciously -use "beschweren" 
in any other way than English speakers use "complain." 

The authors claim to raise language awareness for the purpose of 
personality development. Their analysis of the language, however, of-
ten amounts to little more than a play with words: "Mittels Sprache 
kann der Mensch so be-g-reifen, also auch greifen und reifen" 
("Through language man can understand, i.e. grasp something and 
mature") (2006:73). The German verb "begreifen" means "to under-
stand, to grasp (the meaning of something)." It is open to debate 
whether German speakers realise that "begreifen" does, indeed, con-
sist of the prefix "be-" plus the verb "greifen" (to grasp, to seize) 
when they say, "Ich hab's begriffen" ("I've got the message"). But 
Schaffer-Suchomel's and Krebs's second hyphenation of be-g-reifen 
constitutes a completely arbitrary splitting up of letters that is not jus-
tified by any morphological, phonetic or semantic analysis. None of 
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my informants associated the lexeme "reifen" (to mature) with "be-
greifen." As a matter of fact, I was never able to talk them into it and 
they reacted irritably when I asked them to "listen carefully" to 
"reifen" in the word "begreifen" and the meaning it conjures up. One 
might just as well argue, "Listen carefully to be-g-r-ei-fen! There is 
the word "ei" (egg) in the middle of it, which conjures up associations 
of fertility. So by using this verb what you were really saying is that 
through grasping (greifen) the idea, you have managed to mature 
(reifen) and you are passing on an egg (ei) as the symbol of the fecun-
dity of your newly acquired knowledge." 

Schaffer-Suchomel and Krebs claim, "Sprachanalytisch trainierte 
Coachs haben ein feines Gehor und GespUr fiir Sprache und ihre 
Wirkkraft" ("Linguistically trained coaches and consultants have a 
good ear and an acute feeling for language and its effect") (2006:24). 
This is certainly true, but the concept of "linguistically trained" does 
not seem to apply to the two authors themselves. They argue that Eng-
lish ((terribly good" is a double bind, and their analysis of 
"Selbstandige haben es einfach schwer." (Things are simply very dif-
ficult for self-employed people) is: "Ja, was nun, haben sie es einfach 
oder haben sie es schwer?" ("So what do you mean: Is it simple or is it 
difficult?") (2006:240). An immediate constituent analysis of "terribly 
good" reveals that it is an endocentric subordinate construction, and, 
more specifically, an adjective phrase, where "good" is the head and 
"terribly" is the modifier. This is clearly distinct from ((terrible and 
good, " which is an endocentric coordinative construction. Linguisti-
cally trained coaches ought to be aware of distinctions that native 
speakers make rather than confusing the issue in order to make obser-
vations about supposedly sophisticated uses of double binds. 

v. Summary 
So what is the damage done by unfounded statements that come in 

the guise of scientific facts? Or, put differently, what is to be gained 
by getting the facts right? 

Human Resources and Consulting firms provide advice to their cli-
ents regarding, for example, productivity, employment relationships of 
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their global workforce, and, perhaps most importantly, communica-
tion. The clients pay their consultants and are entitled to being treated 
with respect. One should respect everybody's intellectual dignity. 
There is no obligation to lecture the trainees or to expound theories to 
them if they prefer the nuts-and-bolts approach. This, however, is no 
excuse for not being familiar with theories and empirical research in 
the numerous areas of communication, ranging from rhetoric to nego-
tiation. The problem inherent in communication training is that com-
munication is "incredibly complex, but clients want effective seminars 
and books that simplify matters so the layman can easily understand 
them and quickly apply them. This is why some consultants and au-
thors take shortcuts, i.e. they take refuge in mono systemic approaches 
and undifferentiated guidelines. These are easy to teach and easy to 
learn, and since they are usually not 100% wrong, they may achieve 
something. It is sad to note that a number of these methods and teach-
yourself books are successful not in spite of being wrong but because 
they are wrong. It is the ungrateful task of philosophers and linguists 
to keep pointing out why theories behind the training methods are 
cost-effective and essential for guaranteeing the reliability of results. 
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A popular internet joke involves a customer calling a customer sup-
port representative (CSR) because his computer will not work. The 
screen is dark. The CSR asks if he has checked the power cord. The 
customer asks what a power cord is, and the CSR asks him to see if 
the computer is plugged into an electrical outlet. It is. Next the CSR 
asks him to check to make sure the monitor is connected to the com-
puter. He has to be told that the monitor is the part that looks like a 
television screen. He says he cannot see whether the monitor is con-
nected. The CSR tells him he must check it out and suggests that he 
prop his knee against the wall to get a better view. The customer then 
explains that the real problem is that he cannot see anything. Why? 
Because the power is out to the entire neighborhood. So, the CSR 
tells him to box up the computer and send it back to the company. Is 
it serious? Yes, it certainly is. "You're too stupid to own a computer." 

This joke is funny if the hearer identifies with the CSR in this joke 
and believes that the response to the customer is appropriate. Every 
CSR has experienced conversations that are just about this absurd, but 
usually wisdom dictates that customer should be handled more care-
fully. We will suggest that the function of customer service is to pro-
vide an opportunity for the customer to be heard. Customer service is 
about communication, and attending to the communication aspects of 
customer support activities can enhance customer voice with implica-
tions for customer loyalty and organizational vitality. 

Studying Customer Support as Applied Communication 
The student of communication interested in organizational applica-

tions finds within sales and marketing a surfeit of rhetoric designed 
for the customer and potential customer. The basic Aristotelian 
rhetoric applies to nearly all sales and marketing. The most successful 
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messages resonate with the intended customer audience. Audience 
analysis occurs through customer satisfaction surveys, and, of course, 
through sales results. Business firms find it useful to continue these 
rhetorical activities in the process of providing customer support. The 
organization seeks to maintain a positive relationship with the cus-
tomer in the hope of winning repeat business or at least a positive im-
age in the marketplace. Almost all large corporations create a cus-
tomer support department that reports to the executive manager in 
charge of sales and marketing. Reinsch and Turner (2006) argue that 
this activity should be studied as essentially rhetorical in nature, and 
van Mulken and van der Meer (2005) have studied the rhetorical 
strategies implicit in the customer support e-mail responses of Dutch 
and American firms. 

Of course, an effective customer support unit does more than com-
municate; it must arrange for repairs, or new parts, or better service, 
but its work requires communication in various media. At least in the 
high technology firm, it often occurs as toll-free telephone conversa-
tions or as computer-mediated messages. Customer service requires 
communication, although that requirement is becoming less obvious 
as more of customer service is handled by machine. Initially, customer 
service could be thought of as primarily dyadic and face-to-face (e.g., 
Ford & Etienne, 1994). Many of our communication models suggest 
this approach, but in many sectors of the economy, such communica-
tion has largely been replaced by mediated communication that in-
cludes, among other channels, .. e-mail responses, chat rooms, Web 
collaboration,and voice-over IP responses" and the view of customer 
support as dyadic communication has been criticized (Johnson, 2001). 
In our more recent experience in the high technology sector, much 
customer support activity now involves completely automated proc-
esses, up to, and including, the actual shipping of replacement parts. 

Still, the worst customer service issues require human intervention. 
The communication skills and characteristics of customer service per-
sonnel have been studied. Downing (2004) taps into the literature on 
communication and the knowledge worker by arguing that the cus-
tomer service representative should be thought of as a new type of 
knowledge worker. One quantitative study showed that customer 
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support personnel can influence customer satisfaction by their thor-
oughness, knowledgeableness, and preparedness, even though their 
messages are mediated by telephone, e-mail, or online chat (Froehle, 
2006). In our own research involving a high technology company de-
scribed below, we found that customer service personnel were se-
lected based on their communication skills, especially the ability to 
control the conversation, present a professional image, and negotiate 
conflict over the telephone (Fox, 1993, 12). De Ruyter and Wetzels 
(2000) demonstrated empirically that perceptions of being listened to, 
especially attentiveness, were determinants of customer satisfaction in 
telephonic communication. Thus, in recent years, a growing number 
of scholars have studied the applied communication of customer ser-
vice. 

Studying Customer Voice 
One approach that allows us to consider the dyadic, human, and 

mediated communication of customer service as a whole, and to con-
sider the organizational structures that impinge on it, is to study the 
way in which the customer support function enhances or restricts cus-
tomer voice. Two of our graduate students at San Jose State Univer-
sity wrote theses that made this attempt. They analyzed customer 
support communication in the high technology industry in Silicon 
Valley. Richard Fox (1993) analyzed telephone conversations that 
occurred over toll-free telephone lines and eight years later Robert 
Barlow (2001) brought the discussion up to date by investigating 
computer-mediated customer support. The preponderance of high 
technology customer support is computer-mediated, but it works in 
tandem with the toll-free telephone conversation, especially when the 
most serious problems must be addressed (LaMonica, 1999; Barlow, 
2001, 25-29). 

Our research on toll-free telephone communication studied 50 dif-
ferent messages that came into a customer service department at a For-
tune 500 disk drive manufacturer. The computer-mediated communi-
cation research used the web-based customer support structure at 
Cisco, the largest manufacturer of computer networking hardware. 
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We studied web pages, interviewed 37 customers, and analyzed cus-
tomer survey results. 

In both the toll-free telephone context and the computer-mediated 
context, we were interested in how communication functions to sup-
port the customer and in what ways customers' access to management 
might be constrained or enhanced in order to correct problems that 
cause the quality of products and services to deteriorate. Hirschman 
(1970) refers to complaints to management about deteriorating quality 
as "voice" and contrasts it to "exit." Applied to the customer, the 
concept means that the customer goes to the trouble to complain 
(voice) instead of simply using another vendor (exit). From the firm's 
perspective, voice is usually preferable to exit, and should be encour-
aged. If the firm is responsive to voice, customers' loyalty is re-
warded and quality is restored or enhanced. Since the business firm 
needs its customers, it follows that the very vitality of the firm de-
pends upon the nurturance of customer voice. Since the customer 
support personnel are those charged with the care and feeding of the 
customers, we would want the customers to be able to readily exercise 
voice and to get complaints handled by management in their routine 
communication with customer support. First, we would want to know 
how voice functions in this part of the organization. 

Typologies of Customer Voice 
Typologies of customer voice can show us how communication 

functions in support of the customer. The study of communication 
functions is not a novel idea; several scholars have suggested that the 
elaboration of communication theory often begins with the analysis of 
communication functions (Weick, 1979; McQuail, 1987; Stohl and 
Redding, 1987). 

Solicited or unsolicited. As we began to study voice in customer 
support settings we quickly realized that voice can be either solicited 
or unsolicited. Solicited voice usually occurs through some type of 
customer satisfaction surveyor focus group, in which customers are 
asked directly for their evaluation of products and services and for any 
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complaints they might have to share with management. Customer 
voice also comes unbidden through channels designed to allow the 
customer to initiate communication. Unsolicited voice can be encour-
aged by structuring the organization to allow for it; to create practices, 
programs and events in which it is encouraged (Hegstrom, 2002). One 
such practice is to make toll free telephone lines to encourage the cus-
tomer to contact the company. 

Conversation types. Our first task in qualitatively analyzing the 50 
tape recordings of telephone conversations of disk drive customers 
with CSR's was to sort them by type. In other words, the entire con-
versation served as the unit of analysis. Table 1 lists the categories 
and the relative frequency of their occurrence. Conversations were 
classified as RMA process (a return material authorization), status 
check/expedite, discrepancy resolution, call transferlinformation re-
quests, customer complaint resolution. The percentages obtained dur-
ing our study reflect the relative frequencies of these conversation 
types at one point in time, a relatively static period. At other times, 
the percentage of complaints increase dramatically, as happened after 
an organizational change caused a failure in the shipping and receiv-
ing area. Table 1 also notes our other two typologies of customer ser-
vice conversations, the thematic cycle and the interact or paired utter-
ance. 

Table l:_Communication Functions in Customer Support Tele-
phone Conversations 

Conversation Type 
RMA process 35% 
Status Check/expedite 11 % 
Discrepancy resolution 10% 
Call transferlinfonnation requests 41 % 
Customer complaint resolution 3% 

Thematic Cycle 
Introduction/orientation 
Data Processing 
Persuasion/negotiation 
Closure 
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Interact (Paired utterances) 
Goal Convergence 
Goal Divergence 

Thematic cycle. After sorting the conversation types, we turned 
next to recurring themes in the conversations. These turned out to be 
the organizational patterns explicit in the conversations. Each conver-
sation involves some kind of introduction/orientation ("Customer ser-
vice, this is [name], may I help you?"), data processing ("Okay. Who 
did you purchase this unit from?"), persuasion/negotiation ("Even 
though the problem may be something else?"), and closure ("Okay, 
uhm, great. Well, thank you for your help. You're fast. "). The cus-
tomer service conversations rarely proceed linearly through these four 
themes, but often cycle back to a previous function or cast ahead too 
soon to closure. The occurrence of themes varies with conversation 
types. The persuasion/negotiation themes dominate customer com-
plaint resolutions, for example. 

Interacts. Finally, the smallest unit of analysis we studied was the 
interact which involved pairing each customer utterance with the fol-
lowing CSR utterance. We found at this level that the conversations 
with customer support personnel involve either convergent or diver-
gent goal-seeking; both of these interaction characteristics require in-
formation-sharing and information seeking, although communicators 
converging on the same goal sort information for one another and 
communicators with divergent goals attempt to gain compliance. The 
convergent and divergent goal seeking is reflected in interacts that are 
either symmetrical or asymmetrical. In a symmetrical interaction the 
paired utterances line up and relate to one another. Note the symmet-
rical nature of this RMA request: 

R: Customer service. This is [name]. May I help you? 
C: Good morning. I need to get an RMA number, please. 
R: Okay. Can you tell me, are you an end user or reseller? 
C: Reseller. 
R: And, where is it you normally purchase your [Company] products from? 
C: [Distributor's name] 
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Each pair of utterances in this case is essentially a question from the 
customer support representative followed by a related answer from the 
customer. Contrast that conversation with the following one in which 
the customer lodges a complaint: 

C: Even though the problem might be something else? 
R: Okay. The actual drive will be damaged then? 
C: It is so minimal, so insignificant that I don't see anything ... 
R: Okay. 
C: They pushed it in too much. 
R: Okay, and it went into the circuit board? 
C: And, then touched, uh, touched the PC board. 
R: Okay, sir. [Company] would regard that as being customer damage. 
C: Yeah, but I mean I, I, I, uh. 
R: Okay. Let me explain this, sir. 
C: It's hard to see, it's even hard to see the little chip off. 
R: Okay, let ... 
C: On the PC board. 

As the customer service representative attempts to get the customer 
to assume responsibility for the damage, the paired utterances are 
asymmetrical, questions are left unanswered and the CSR talks over 
the utterances of the customer. 

After coding the conversations at the level of the interact, Fox no-
ticed some connections between categories on this level and the two 
larger levels. For example, the nature of the interactions is related to 
conversation type and thematic shifts. Divergent goal seeking occurs 
more often in customer complaint resolutions; it also results in more 
thematic shifts in the conversations. Convergent goal seeking is pre-
dominant in all conversation types except for customer complaints. 

Thus three levels of coding, the conversation type, thematic struc-
tures, and the interact help us understand how communication func-
tions in the customer service telephone conversation. These are also 
the sites for customer voice. V oice doesn't just occur in instances of 
divergent goal seeking when the CSR is attempting to resolve a com-
plaint. A customer gets heard and gets a response from management, 
for instance, when making an RMA request even though it may not be 
as obvious that this is customer voice as the complaint might be. 
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However, one-on-one conversations are not the only way that cus-
tomer voice occurs, as can be discovered by researching the computer 
mediated communication (CMC) environment of customer service. 

CMC Environment 
At Cisco, in a CMC environment, the customer can initiate either 

asynchronous or synchronous messages. Asynchronous messages in-
clude the use of auto-responders, personal email responses to a cus-
tomer's email, and web feedback forms. Synchronous messages in-
clude "call me" buttons on a web-page and interactive chat session op-
tions. One customer responded favorably to the "call me" button as 
follows: 

I tried it once and it worked very well. I was logged in, was looking around for some 
information; and I couldn't find it. I clicked on the Contact Cisco button and noticed 
the Talk to Us Now-Cisco Live button and went for it. After I entered my number, 
my phone rang in like 5 seconds. The person helped me out and I got what I needed. 

Thus, customer voice can also move from a CMC environment to 
follow-up telephone calls. An inherent link exists between computer 
mediated communication and person-to-person communication in the 
customer support systems. The technology provides another way for 
customers to experience voice, and because it can be used to speed up 
response times, as in our Cisco case, it enhances the customer's voice 
experience. The customers see their needs readily addressed, as the 
following two examples attest: 

A few weeks ago, I got so mad I couldn't find the information I needed on their Web 
site, so I fIred off an email, you know, telling them how frustrated I was because I 
wasn't able to fmd the document I needed. Well, ah, the next day, a CS agent sent 
me the URL for the information and then called to apologize for me not being able to 
fmd it. I couldn't believe it. ... I was really surprised to get that call. 

It's lots quicker to send an email and they [Cisco] always call you back. 

Sometimes the customer's voice experience is enhanced because of 
the human response via telephone after an initially mediated message. 
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One customer was impressed when he made a suggestion by email 
and received a follow-up telephone call seeking clarification. 

Some interview respondents chose to deal with a re-seller of Cisco 
products so that they could use the intermediary to trouble-shoot prob-
lems or present ideas. Consistent with other qualitative research (see 
Zeithami, et. aI., 2002), the most technically adept customers choose 
the web-based channels over the person-to-person, whereas those 
without much technical background prefer to talk to a representative. 

Customer Voice Contingencies 
Customer service activities can be seen by communication scholars 

as communication structures that can either encourage or constrain 
customer "voice." We found several ways in which this might occur. 

1. Listening/Attentiveness. To encourage voice, the CSR has to un-
derstand the problem the customer is experiencing. This can only be 
accomplished by careful listening in the person-to-person telephonic 
situation, or by careful attentiveness when the customer service envi-
ronment is computer mediated. The CSR communicates that the cus-
tomer is being listened to in hislher voice, her choice of words, and 
the way silences are handled. Customer listening can take priority 
over doggedly enforcing policy: 

I am not a smalllittle customer there. You see, but uh, we send in all the way south . 
. . . That's not right. I understand when a board has been altered. That I understand, 
but this one, like the one I have in my hand, maybe I will give it to you, and you 
won't [md what they found. Okay? 

When there is a dispute about a defective part, in our disk-
manufacturer case, the CSR has the authority to accept it back for in-
spection just to defuse the situation, but sometimes did not initiate that 
option even when the customer threatened exit. This may have been a 
failure to listen carefully. 

Similarly, a customer might experience a lack of attentiveness from 
the CSR in the computer mediated experience, in exchanging emails 
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perhaps. One customer said, "There was this one time where the ser-
vice guy didn't even read my email all the way through." Two email 
responses were received that were unresponsive to the message the 
customer had sent because the CSR had only bothered to look at the 
bottom half of the message. Attentiveness is critical to encouraging 
voice. 

Related communication practices that enhance voice that we ob-
served might include a CSR's seeking opportunities to shift from di-
vergent to convergent goal seeking as discussed above. This should 
increase attentiveness and create a spirit of cooperation. 

2. Access to Management. Hirschman's (1970) original conception 
of voice was that a person would complain so that management could 
rectify a bad situation and improve quality. This can hardly be done if 
the customer support process itself does not allow this to happen. The 
following is another part of the conversation about a damaged disk 
drive that was introduced above. 

c: Okay, is, is there any way our customer can call you about this because he is 
pretty angry because you guys should really make the drives so the screws can be put 
in ... 
R: Well, actually the drives, uh, have specifications that the screw lengths are speci-
fied. 
C: Well, they don't come that way from your distributor. 
R: Uhm, actually, I, I couldn't there really isn't anybody else to talk to but the man-
ager and I, I know what her explanation is going to be but certainly, I can give you 
her name at the; at the, you know. It's either that or Tech support. 

At this point in the conversation, the CSR is struggling with flu-
ency. In doing so, he resists allowing the customer to escalate the 
complaint. Another orientation would be to encourage the CSR's to be 
customer advocates to help them get the message to the very people 
who can resolve the situation, and even change the company's policies 
when needed. Then the conversation would be characterized by con-
vergent goal seeking. 

3. Service Policy. Sometimes the service policies are unreasonable 
or unwise. In the above example there is a lot of tension around the 
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fact that a screw has damaged the disk. In fact, this problem was an 
ongoing source of problems with customers because there was a pro-
pensity for the drives to be damaged by this "industry standard" screw. 
An engineering solution was clearly called for but would be initiated 
as a result of customer voice. In the meantime, a service policy kept 
the customer at bay. 

4. Technical Challenges. In a CMC environment, technicallimita-
tions can constrain voice. A customer may have to work too hard to 
get web access. The software might send his/her email message to an 
out-of-date address. The sophistication of the company's software 
might create messages that the customer's equipment is not advanced 
enough to retrieve, or the web-site might be difficult to navigate or 
confusing. We found instances of all of these problems. The "click to 
talk" button is strategically placed on just certain web-pages, but if the 
web design is too stingy with how many are placed, customer voice is 
constrained. Sometimes the "click to talk" button cannot negotiate its 
way around telephone extensions. When this happens the customer 
has to be persistent to be heard. 

The quality of the web-site affects the opportunity for voice. A re-
view of the existing literature shows that web-site design impacts the 
quality of customer service and calls for additional research to under-
stand this more fully (Zeithami, et. aI., 2002). There have been other 
calls for the systematic study of web-site design as well (Nel, 1999). 
Intelligence, and therefore, systematic research about the way web-site 
design affects communication is sorely needed. 

5. Customer's level of technical knowledge/comfort. Some cus-
tomers were very explicit about why they make limited use of the 
CMC customer support system at Cisco: 

Hell, I can't even tell you what some interface can or can't do. I don't know, and I 
don't care. Just fix my problem and make the network run is sort of my mentality. 

The Cisco customer support site is more technical than most, but 
then most of its customers are engineers who express appreciation for 
the technical information that they are given access to the site. The 
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customer service environment has to be able to adjust the message to 
the varying levels of technical sophistication among its customers. 
This is a constant challenge, but it is at the heart of applied communi-
cation theory. 

6. Degree of follow-up or action from representative. After a tele-
phone conversation and two emails, nothing happened for one cus-
tomer. "After a few weeks, I called him on the phone and asked what 
the update was. He had no clue what I was talking about." It is in the 
nature of the CSR's work to deal with a lot of customers. It is easy to 
over promise and to forget about commitments made. Aids to mem-
ory are important and can help with follow through. There may be 
nothing more deleterious to a customer's sense that he has no real 
voice than to be ignored. 

In sum, organizational communication practices can be changed to 
enhance, rather than constrain customer voice. These six contingen-
cies are probably not exhaustive, but they represent the recurring is-
sues experienced in the two organizations we studied. 

Customer Loyalty Contingencies 
The quality of communication in customer service affects customer 

loyalty and organizational vitality. This is the kernel of the argument 
in favor of enhancing customer voice. So, the first contingency of 
customer loyalty that we mention is the potential for customer voice 
which has just been discussed. Organizational structures, the facility 
of the communication channels being used, and the representative's 
communication behavior are of key importance in providing for cus-
tomer voice. Adjustments that increase voice can both satisfy the cus-
tomer and adapt the organization to provide higher quality products or 
services, which can make the organization more viable. This has been 
demonstrated in a study of customer attitudes. Ford (2003) created a 
statistical model that showed that communication performance of cus-
tomer support personnel is correlated with customer satisfaction, 
which, in tum is predictive of predispositions toward customer loy-
alty. 
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Sometimes loyalty follows, not from enhancing voice or improving 
quality, but because of barriers to exit. Some of our respondents felt 
that there was no effective competition to Cisco, no better alternatives 
available to them. Others were not willing to write-off the "cost of 
entry" to becoming a Cisco customer. One of our respondents ex-
plained it this way: 

Do you know how much money I have invested in these boxes? Think 1.3 million 
dollars. It would take a whole lot of bad things to happen for me to leave Cisco. 

Because the marketplace is dynamic, most firms will not find it ad-
visable to rely solely on barriers to exit to assure loyalty. Attention to 
voice is usually preferable. 

The perceived quality of the company's product or service is also a 
contingency to customer loyalty. An impressive number of Cisco cus-
tomers extolled the company's virtues. In this vein, we should com-
plete our discussion of the way loyalty is built by noting the often per-
plexing division between perception and performance. First impres-
sions linger. One of our respondents felt that Cisco always listened 
and could almost do no wrong. In the course of the conversation, 
however, two instances of support technology failure surfaced. The 
respondent discounted and glossed over both instances. Another cus-
tomer pegged Cisco as one of the big companies that does not have to 
take care of customers. "Oh, Cisco doesn't know. They don't listen. 
Never have, never will." Similarly, a majority of our respondents 
indicated they knew Cisco listened because they always received an 
auto reply via email any time they submitted a complaint. Auto re-
plies are automatic, after all. They require no effort on the part of cus-
tomer service employees, or for that matter, anyone else at Cisco. 
Most of these users have a high degree of technical and mechanical 
aptitude. They know how it works, but they still consider auto-reply 
an indicator that Cisco listens. Also, Cisco changes its web-site regu-
larly. Many users who have made general suggestions like, "Make the 
site easier to navigate" or "Make the search engine more intelligent," 
believe that changes in the site are evidence that Cisco is being re-
sponsive to them. 
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Thus customer loyalty is based not only on the perceived quality of 
the product or service being offered, but also on the quality of com-
munication in the customer service context, perceived barriers to cus-
tomer exit, and perceptions of organizational responsiveness to voice. 

Summary 
In conclusion, customer service requires effective applied commu-

nication. With respect to this effectiveness, customer voice is impor-
tant because of its connection to customer loyalty and organizational 
viability. At least three levels of analysis can help explain how voice 
functions in telephone conversations: conversation type, thematic cy-
cles, and paired utterances (revealing goal orientation). Voice seems to 
occur in a CMC environment if there is opportunity for various types 
of synchronous and asynchronous messages, and it might be enhanced 
by studying its contingencies. If principles of organizational commu-
nication are applied, managers can better understand, evaluate, and 
enhance customer service activities. 
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GaryW. SELNOW 

Providing Medical and Healthcare Information to Dis-
enfranchised Populations: 
An N GO's Efforts to Unite Medical Providers 

Background 
Persistent diplomatic pressures failed to stop Serbia's aggression 

against the people of Kosovo. With few options remaining in the face 
of the continuing genocide, on March 24, 1999, NATO launched a 
strategic bombing campaign from Belgrade to Pristina to punish the 
Serbian government and to weaken the Serbian army. After four 
months and 23,000 bombs, Serbia agreed to halt its offenses, and 
NATO took control of Kosovo's streets.9 Then the rebuilding of Kos-
ovo began. 

With financial assistance from the U.S. Department of State and lo-
gistical support from the International Organization for Migration, a 
small American non-profit organization, called WiRED, helped set up 
eight Internet centers at key locations across Kosovo. These public 
access communication facilities helped people locate their families 
and friends who had scattered in the Diaspora. 

Families were separated, loved ones were killed, scattered and lost. 
Many thousands of Kosovars escaped the bloodshed by fleeing to 
other parts of Europe and some as far as to the United States. Many 
who escaped were settled by international aid agencies in refugee 
camps and sanctuaries in nearby countries. Others who ran away left 
no trail, and these were the toughest to find. Quite often, people 
didn't know who had died, who had gone into hiding, and who had 
gotten out. 

1. Much has been written about this bombing campaign. This reference offers a chro-
nology of events: http://sfgate.com/cgi-
biniartic1e.cgi?f=/gallery/photoessayslkosovo/gallery2.DTL 
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Lines formed each morning in front of the Internet Centers, where 
people used search engines, bulletin boards and NGO Websites to 
seek out their loved ones. Among the most avid users were physi-
cians, and while some of them were searching for family members, 
most were reconnecting with colleagues in other countries. Serbia had 
restricted outside contact for Kosovo's physicians and medical stu-
dents, creating an isolation that came at considerable professional and 
personal costs. The new Internet Centers opened a door for Kosovo's 
medical commUnity that, for too long, had been closed. 

Technology 'was the key to unlocking that door. Computers, con-
nected through satcom links, provided access to electronic libraries 
and research databases. Through email, doctors communicated di-
rectly with doctors outside, and for the young doctors, this was a first. 
People in the West take international communication for granted, but 
such access in Kosovo, in 1999, was entirely new, and it was a bo-
nanza to the doctors in this break-away province. 10 

2. A study conducted in 2000 confinned the frenzied business and telecommunication 
environment in Kosovo. In summary, it reported: "Telecommunication and postal 
sector in very poor shape, due to recent war and lack of maintenance .... Temporary 
(UNMIK) solution for telecommunication and postal services, future yet unclear. 
Business environment can be characterised as the Wild West. Awareness of internet 
mainly due to international organisations and NGO's. Due to current development 
level and priorities, internet seems a bridge t( 0)0 far at this moment." "A study for 
International Finance Corporation (IFC)," Larive International or Study Internet and 
eCommerce, Balkan Region." 21 November, 2000. 

3. The Washington Post reports that, by Spring 2007, approximately one-third of all 
registered physicians in Iraq had left the country. Karin Brulliard, "Iraq Re-imposes 
Freeze on Medical Diplomas In Bid to Keep Doctors From Fleeing Abroad, Wash-
ington Post (5 May, 2007), AI. 

4. Portions of this story were drawn from Gary Selnow, "Paradox Amid the Rubble," 
The Chronicle of Higher Education, 8 August, 2003. 

5. Contributions to global medicine have always been a driving concern ofIraqi physi-
cians. The fact they have been sidelined for so many years had become a frustration 
and, to some, an embarrassment. After many conversations with senior physicians in 
Baghdad, I included reference to this matter in the dedication speech of the first 
Medical Infonnation Center at Baghdad's Medical City Center: "Very soon, with the 
re-introduction of the Internet to Iraq, doctors in this teaching hospital, too, -- no 
doubt through these very machines -- will again share their knowledge and research 
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Isolation is a Global Problem 
The plight of the doctors in Kosovo brought to light a sad truth 

that many medical communities around the world are effectively iso-
lated and deprived of information that yields the benefits of medical 
research, experience, and collaboration. War and a dictator isolated 
Kosovo; forces less physically threatening but no less effective isolate 
other regions. 

Doctors in poor and troubled regions often study medicine with 
out-of-date textbooks, have little access to current journals, don't par-
ticipate in international conferences, and enj oy few visits from outside 
medical professionals. Where the Internet does exist in these places, it 
suffers from tattered infrastructures and high costs. Telephones are 
expensive and are not often used for overseas communication. Back-
water regions do not benefit from information riches, so their people 
remain out of sight, out of mind, and mostly out of touch. 

This paper describes how information technology can help unite 
forgotten doctors and nurses with their colleagues in the global medi-
cal community. It illustrates this concept by way of WiRED's work in 
11 countries. We have always known that supplying adequate infor-
mation favorably impacts the delivery of healthcare services -- com-
munication, therefore, benefits the practice of medicine. Our interest 
here is how communication benefits the practitioners of medicine. 

The program 
WiRED, a volunteer-driven NGO, provides information and educa-

tional resources. It uses information technology (IT) to deliver elec-
tronic medical libraries, provide access to Internet-based information 
and databases, and create channels for direct communication among 
medical professionals throughout the world. WiRED also offers pro-

and experience with doctors around the world. These are tools for human contact and 
for human education." 

6. D.K. Berlo, The Process of Communication: An Introduction to Theory and Practice 
(New York: Holt, Rinehart and Winston, 1960). 
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grams to help grassroots communities by enabling people without 
medical backgrounds to learn healthcare basics. This work generally 
focuses on HIV / AIDS prevention and takes place in Africa. 

Most of the organization's work, though, is with practicing physi-
cians, nurses and medical students, and this is the subject of this pa-
per. The guiding view is that improved skills and knowledge of local 
physicians benefit entire populations, so relatively minor investments 
enjoy ripple effects throughout a region. WiRED provides three key 
communication· services: 

E-Libraries. The medical e-libraries offer journals, textbooks, and 
tutorials developed by medical universities, government research of-
fices, and sub-specialty organizations. On-line sources today offer 
many thousands of biomedical journal titles, tens of thousands of text-
books, and untold numbers of tutorials, interactive programs, and da-
tabases. These collections are more current, more complete and more 
economical than libraries at most major medical schools. While ac-
cess to new research benefits isolated medical professionals, the real 
prize is the personal interactions with colleagues in other countries 
through email and audiovisual communication, and digital video con-
ferencing. 

Email and Audiovisual Communication. Interactions begin with 
email exchanges in which doctors discuss patient treatment options 
and review medical advances. In some cases, the doctors progress 
from emails to "face-to-face" exchanges using Webcams that offer 
crude but generally adequate audiovisual exchanges. For isolated 
medical professionals, email and Webcam communications provide 
useful bridges<to colleagues abroad. 

Digital Video Conferencing (DVC) facilities ratchet up the quality 
and the usefulness of real-time, global communications. The near-
television quality of DVe transmissions allows a remarkable level of 
interaction. While email and Webcams are fine for two or three par-
ticipants, DVes open the communication to hundreds of participants. 
They also allow a level of interaction and visual detail for patient ex-
amination and even surgery. The DVe program has become so im-
portant in connecting these isolated medical communities that it merits 
more description here. 
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A DVC studio includes two basic elements1) cameras and monitors 
and 2) connectivity. A DVC camera is to a Webcam what a Mercedes 
is to a Yugo. These remote-controlled cameras have remarkable clar-
ity and flexibility. They can capture a room full of people in a single 
frame or focus on the face of a watch. The cameras can display the 
image of a speaker while simultaneously showing a PowerPoint pres-
entation. They can scan an audience and zoom in on a patient who 
can be examined from doctors ten thousand miles away. Taken into 
the operating theater, the cameras allow coaching from distant surgical 
teams. Images resulting from these transmissions can be as small as a 
television set or as large as a billboard. 

The second element of a DVC facility is connectivity, or the "elec-
tronic pipe" through which the signal is transmitted. The pipe can be 
a hardwired cable or a satellite signal. In either case, the larger the 
pipe--the greater the bandwidth--the better the transmission. When 
the bandwidth is sufficient, images are clear, fluid, and in sync with 
the sound. When the bandwidth is limited, one or all of these qualities 
can erode. 

The marvel of DVC transmissions is that they allow doctors in de-
veloping countries and doctors outside to be "in the room together." 
When conditions make it difficult for medical educators and consult-
ants to travel physically to distant places, DVC facilities make possi-
ble their electronic presence in a lecture hall or operating room. Dis-
tances then shrink from miles to meters and the times from days to 
seconds. These facilities provide electronic portals through which 
doctors in developing countries and doctors outside can meet together. 

Because video conferences reduce obstacles--the inconveniences, 
costs and time demands, and sometimes the dangers of international 
travel--they greatly expand the opportunities for continuing dialogue. 
Consider that visiting American doctors incur travel costs, time away 
from patients and family, and lost days in transit. For their trouble, 
the amount of information they can deliver in a single visit is limited 
by their time in-country. With video conferences, before breakfast 
any morning, doctors 10,000 miles away can deliver lectures, coach 
physicians, and hold patient conferences. They can repeat video 
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communications for months on end without disrupting their schedules 
at home or incurring the high costs of travel. 

In taboo locations, such as Iraq, local doctors can access experts on-
ly by way of electronic lectures and consultancies. WiRED operates 
four DVC facilities (Telemedicine Centers), located in key medical 
schools in Baghdad, Basrah, Erbil, and Mosul. Through satellite 
communications, the organization has connected American and Iraqi 
physicians under arguably the most difficult conditions in the world. 

Is participation adequate? Because electronic communications de-
crease the time and financial costs of medical exchanges, they allow 
more sessions and expand the number of participants able to contrib-
ute lectures and serve as patient consultants. This increases the flow 
of scientific information and expands the opportunity for a greater 
number of medical professionals to meet "face-to-face." Lower 
thresholds of involvement invite greater participation that enriches 
these exchange programs. 

Before moving more directly to the broader discussion, we should 
emphasize that all communications available to developing regions, 
not just the sophisticated video exchanges, contribute to the sense of 
connection for isolated medical communities. Access to current jour-
nals and textbooks, and exchanges of emai1s and Webcam discussions 
allow far-off doctors and nurses to build relationships with their pro-
fessional colleagues elsewhere. We stress the DVC programs here 
because they come closest to replicating face-to-face exchanges and 
provide the richest forums for real-time interaction. 

Beyond the science, how do these programs help isolated doctors? 
This discussion has to begin with a sense of what it means to be iso-
lated. For medical professionals, isolation is a professional and a per-
sonal assault. Medical practice, by its nature, is an integrative activ-
ity, involving networks of professionals whose research and experi-
ences collectively form the body of knowledge about healing. Col-
laboration is valuable in all professions, but in medicine it is espe-
cially so. New diagnostics, revised treatments and techniques, warn-
ings of epidemics on the way, and reports of new-found drugs form a 
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corpus of information that enables physicians to see the full picture 
and offer their patients the best possible care. Isolating doctors, or en-
tire medical communities, hobbles their capacities as healers. 

The personal effects of isolation are no less severe. Medical 
schools stress the personal nature of medical practice. The literature, 
lectures, and residence training stress teamwork, mutual support and 
the collegial nature of the profession. Medicine is about people. A 
thousand professions permit seclusion, but doctoring is not one of 
them. Doctors isolated by geography, economics, or politics develop 
a sense of irrelevance and anomie. They see the world "out there" 
passing them by, taking no notice of them as colleagues and friends. 
The damage of isolation goes well beyond professional proficiency; it 
assaults these doctors on a personal level. 

As a case in point, when WiRED's telemedicine program in Iraq 
was temporarily suspended for lack of funds, Iraqi doctors wrote 
emails pleading for a resumption so they could "talk with our col-
leagues again." The Iraqis were stung when the regular video meet-
ings with American physicians were abruptly halted and their personal 
contacts had ended. 

Anecdotal evidence of the importance of uniting medical provid-
ers 

The most telling stories of the success of the IT -based, medical edu-
cation programs come from Iraq, which has experienced a particularly 
cruel and effective isolation. In the mid 1980s, for reasons known 
only to himself, Saddam Hussein had shut off Iraq's physicians and 
medical students from the outside world. He embargoed travel for 
Iraqi doctors and blocked visits from outsiders. He banned medical 
journals and textbooks and halted installation of the budding Internet, 
all of which had the insidious effect of completely walling off the 
Iraqi medical community. 

The war, which toppled Saddam, could have opened opportunities 
for a flood of scientific information, but sadly, with the violence and 
worsening security, the lingering war only perpetuated the blockade. 
Regular delivery of current medical journals, like regular delivery of 
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current anything in Iraq, is disrupted by the ever-present violence. 
Violence suppressed Internet development, forcing most people inter-
ested in overseas communication into a handful of cybercafes, which 
are plagued by signal disruptions and painfully slow speeds. Outside 
medical professors could not get in; Iraqi doctors who got out, stayed 
out.3 So the Iraqi medical community did not enjoy the flood of in-
formation it needed and wanted, even after Saddam had left the scene. 

Although several NGOs initially attempted to address the medical 
education shortfall, most had packed up because of the growing dan-
gers. WiRED remained as the only source of information, largely be-
cause it employed information delivery systems that did not require 
the physical presence of medical professionals. Using Information 
Technology, WiRED's small staff imported into Iraq a wealth of edu-
cational and research tools. They provided electronically what no one 
could deliver physically. 

These brief stories address how the Iraqi doctors and medical 
students view this electronic approach to medical education, informa-
tion and the vital links to medical colleagues. 

Setting up an early Medical Information Center4 

The room at the Al Kadhymia Teaching Hospital on the outskirts of 
Baghdad was filthy and cluttered with broken desks, shattered glass, 
damaged hospital equipment, and lots of trash. Looters had left their 
marks. WiRED, which had hoped to install a Medical Information 
Center here in June 2003 could not even begin the process. 

WiRED's staff asked the doctors, teachers at the university, if they 
could arrange for custodians to clean the room -- although "excavate" 
was more like it. They agreed, and when the technicians returned sev-
eral days later with the computers, the room was spotless. WiRED 
learned that the doctors themselves and their students had spent hours 
late at night after their surgeries and rounds, washing the floors, toss-
ing the trash, and preparing the space. 

Why, WiRED's staff asked, did they do this? Because, they said, 
they desperately wanted the medical e-library WiRED was bringing 
them, and they didn't want to lose the chance to get it. They were will-
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ing to do whatever it took to obtain the resources they needed to ad-
vance medical education and to contact the outside, even if it meant 
working late nights at hard labor. 

Especially the young doctors said they saw this as a chance they had 
been dreaming about since entering the profession. Here was an op-
portunity to get access to the same information available to physicians 
elsewhere in the world. WiRED's hard-drive database contained the 
latest journals and medical texts and would provide these young phy-
sicians with their first installment of current scientific information. 
Moreover, it would allow them access to the same texts, the same re-
search, the same .information as doctors outside, so when they met 
face-to-face, they could be on an equal footing. They also saw that as 
soon as an Internet connection became available, they would, at long 
last, have that Holy Grail--a direct link to colleagues in distant places. 

The physicians at Al Kadhymia Hospital were particularly eager for 
an Internet connection. This would bring them the world beyond Iraq, 
just as the Internet brought the world to doctors in Kosovo in 1999 
and doctors in Bosnia, Serbia, Kenya, Nicaragua and other places 
where WiRED had set up Medical Information Centers. 

A No Holes Barred Round Table 
At another teaching hospital outside Baghdad, in Spring 2003, a 

group of young doctors and medical professors asked me to spare a 
little time for sweet tea and candid talk. It took a half-hour to drill 
down to their concerns, but these young professionals were worried 
about their long-standing irrelevance to the outside medical commu-
nity. As I noted earlier, no one could get in or out of the country and 
the flow of scientific information was reduced to a trickle. These doc-
tors, with their professional lives ahead of them, wanted to be seen as 
contributing members of the medical community, not just in Iraq but 
abroad as welLS The region's contribution to medicine, after all, goes 
back thousands of years. 

American troops had entered Baghdad just a few weeks earlier, 
Saddam had been thrown out, and this was the time for hope in spite 
of the fact that the looters had ransacked the city and security re-



164 

mained uncertain. The people were remarkably optimistic. With 
Saddam's oppressive thumb lifted, with the doors to the outside 
unlocking, with the promise of a normal life sinking in, optimism in 
Iraq was palpable and widespread. 

These doctors saw WiRED's promise of the Internet as a critical 
link. Few could foresee the long and painful struggle that awaited; no 
matter, this was the time for hope and expectation. These young doc-
tors were making plans and they wanted to hear an outsider say they 
weren't foolish. 

After they described the oppressive old ways and stated their hopes 
for a free and open future, they asked how doctors elsewhere worked 
together, shared ideas, stayed in touch. This conversation and these 
questions, more than anything else I witnessed in Iraq, revealed the 
level of isolation that had existed. It also made very clear the value of 
the connections we were about to supply. In these early days, we be-
lieved that our Centers would provide first contact, and as more con-
ventional communications and travel options opened up, the Iraqi me-
dical community would no longer need them. 

That has not happened, of course. Now, entering the fifth year sin-
ce the United States invaded Iraq, our Centers remain the only 
bridges, and we are struggling to maintain them. We have added four 
high-end telemedicine centers, which go beyond the tools available in 
the Medical Information Centers, but they exist in only four locations, 
and they are feeble stand-ins for the medical exchanges the Iraqis 
really need. We tout the virtues of information technology for medi-
cal communities, and they really are remarkable resources for isolated 
places. But they buy time; they don't replace the free and open com-
munications we expect among professionals. They offer a little oxy-
gen in suffocating environments; they do not substitute for physical 
exchanges, study, research, and unfettered conversations. 

I have lost touch with those young doctors. At the time I am writ-
ing this, fully one-third of Iraq's physicians are reported to have been 
killed or have left the country. I do not know if these fellows made it. 
My own travel in Iraq now is greatly restricted, and I cannot go back 
to the hospital where we sipped sweet tea and held our foolishly opti-
mistic conversation. That talk sticks in my memory because it was 
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filled with hope and promise, but like everything encouraging in Iraq 
in those early days, it was sadly mistaken. 

Final thoughts for participants of the International Colloquium on 
Communication 

The successful development of any profession requires good com-
munications, allowing shared knowledge to grow incrementally with 
contributions from scholars and practitioners. This is certainly true of 
medicine. With years of accumulated experience and study, medicine 
today is better than medicine practiced 50 years ago. Further, medi-
cine is better today because medicine practiced in one place benefits 
from medical developments in other places. These collaborations 
across time and distance, leading to an increased body of knowledge, 
depend heavily on successful communication. 

WiRED has provided communication tools that enable medical 
communities in remote places to share in the benefits of increased 
knowledge. As this paper describes, these communications promote 
not only the practice of good medicine, they support the practitioners 
of good medicine as well. In terms of the old, stand-by Berlo model --
Source, Message, Channel, Receiver -- the communications deliver a 
message, but they also offer an important bridge that joins the Source 
and Receiver.6 The interpersonal spin-offs from these communications 
are important to individual practitioners of medicine, as we have seen 
with the young doctors in Iraq who were keen to join a larger group of 
colleagues outside. 

That's no surprise. For the same reasons, communication scholars 
join the International Communication Association, the National 
Communication Association, and, well, the International Colloquium 
on Communication. We enj oy the intellectual stimulation, the sharing 
of ideas and the interactions, which help us, recognize new perspec-
tives, focus our thinking and stimulate our research. 

But, we also join these groups for reasons that go well beyond 
Berlo's "Message" -- the content of our discussions and readings. We 
join because of the interpersonal satisfactions that arise from the 
pleasure of being with people we like and with whom we share com-



166 

mon bonds. These bonds are based, in part, on our mutual, scholarly 
interests in communication, yes, but they also are based on our inter-
ests in each other. Our bonds are personal, built around a sincere 
pleasure of sharing time in discussion and in the enjoyable pursuit of 
friendship. 

Doctors in distant outposts have no less an interest in joining with 
doctors outside than those of us in this colloquium have in joining 
with each other. We meet every two years, but most of those doctors 
have neitheri;the means nor the opportunity for such a thing. 
WiRED's electronic forums cannot, of course, match the rich commu-
nication environment we enjoy in these Colloquia. But, for isolated 
medical communities, the sessions provide an opportunity to meet 
"face-to-face" with people half a world away, who like them, have de-
dicated their lives to the healing arts. Their communications may be 
simple and sparse (email) or, with adequate resources, they can be-
come more sophisticated (DVC). Either way, they are links, and that 
can be enough to improve the science and to ease the isolation. 
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Within medical schools, the field of narrative medicine has devel-
oped as a valuable humanistic approach to educating medical students 
and practitioners to be more empathetic and compassionate caregiv-
ers. Conversely, survivors of illnesses and those with chronic diseases 
are increasingly publishing and performing their illness narratives. In 
performance studies, autobiographical performances dealing with dis-
ease have also grown in number and visibility. This paper begins with 
an overview of narrative medicine and then reviews the major findings 
of scholars who have studied the burgeoning field of illness narratives 
in general and breast cancer narratives in particular. Against this 
background, the paper analyzes the published scripts of two autobio-
graphical shows by breast cancer survivors and draws on interviews 
with the authors to probe their varying motives and techniques, as well 
as their evaluations of the impact of the shows on different audiences 
and themselves. The paper assesses the potential contributions of 
autobiographical performances to narrative medicine. 

Narrative Medicine 
Illness narratives told by patients serve a critical role in the field of 

narrative medicine, which began in the early 1980s. A. Scott Pearson, 
a professor in Surgical Oncology at Vanderbilt, defines narrative me-
dicine as "a patient-centered approach to the practice of medicine that 
rescues the patients' stories and integrates what is important to them 
into decisions about their health care" (Colmenares 2004). Beginning 
"in such related efforts as patient-centered care and medical humani-
ties," "narrative medicine takes those skills that one develops as a clo-
se reader or a reflective writer and bends them toward effective clini-
cal practice," writes Rita Charon, from Columbia University, where 
narrative medicine had its start through the connections between the 
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English and creative wntmg departments and the medical school 
(Charon 2006 medscape.com). Bringing people together, narrative 
medicine "functions as a bridge between doctor and patient, between 
teacher and student, among healthcare professionals, and even be-
tween the sick and the well, as we all together commit ourselves to 
healing, to authenticity, and to honoring one another's stories," writes 
Charon (Charon, 2006). Influential books in narrative medicine in-
clude: Anne Hunsaker Hawkins, Reconstructing Illness: Studies in 
Pathography (1993); Arthur W. Frank, The Wounded Storyteller: 
Body, Illness, and Ethics (1995); G. Thomas Couser, Recovering Bod-
ies: Illness, Disability, and Life Writing (1997); Howard Brody, Sto-
ries of Sickness (2003); and Rita Charon, Narrative Medicine: Honor-
ing the Stories of Illness (2006). 

Arthur Frank, author of The Wounded Storyteller, sheds light on the 
burgeoning genre of illness narratives through his concept of "the re-
mission society," which he defines as a postmodem and post-colonial 
experience (Frank 1995, 4-13). In contrast to earlier times before the 
great advances in biomedical tests and interventions of the latter half 
of the 20th century, many more people live much longer with illnesses 
such as cancer. In remission, but never to be fully cured, people with 
chronic illnesses often find them to be life changing and give voice to 
their new identities through writing autobiographical memoirs, or ill-
ness narratives. Contemporary illness narratives reclaim the patients' 
bodies from the medical gaze and from modem medicine's scientific, 
biomedical approach. As such, they are like post-colonial narratives 
"in their construction of self," argues Frank (10). 

Frank identifies three dominant types of illness narratives: restitu-
tion stories, chaos stories, and quest stories. He argues that the restitu-
tion narrative dominates the stories of most people and follows the ba-
sic story line, "Yesterday I was healthy, today I'm sick, but tomorrow 
I'll be healthy again" (Frank 1995, 77). The restitution story, says 
Frank, "is the culturally preferred narrative" and functions to forestall 
the "intimation of mortality" brought by sickness (83-84). Unlike the 
upbeat tone of restitution stories, chaos stories "are sucked into the 
undertow of illness and the disasters that attend it," says Frank (115). 
In contrast, "Quest stories meet suffering head on; they accept illness 
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and seek to use it," he continues (115). Frank argues that "most pub-
lished illness stories are quest stories" and follow Joseph Campbell's 
three stages of the hero's journey articulated in The Hero With a 
Thousand Faces: departure, initiation, and return. Providing the ill 
"their most distinctive voice" (115), quest stories fall into three types: 
memoir, manifesto, and automythology. While the memoir combines 
illness narratives with other events in a writer's life, and the manifesto 
often carries demands for social action and change, the automythology 
"fashions the author as one who has not only survived, but has been 
reborn." According to Frank, the Phoenix is "the predominant meta-
phor" in automythologies, "reinventing itself from the ashes of the fire 
of its own body" (119-122). Automythologies tend to emphasize indi-
vidual change, rather than social action, argues Frank, and are typified 
by Oliver Sacks' A Leg to Stand On and Norman Cousins, Anatomy of 
an Illness (123-126). 

Other common organizing myths and metaphors in illness narratives 
include the journey, battle, and healthy-mindedness, according to An-
ne Hunsaker Hawkins (1993, 28). The latter metaphor, healthy-
mindedness, is a term coined by William James in his Varieties of Re-
ligious Experience. James observed "in such movements as faith heal-
ing and Christian Science," "an attitude characterized by the sense that 
nature is inherently and absolutely good, the relegation of evil and sin 
to the status of illusory constructs, a belief in the 'conquering efficacy' 
of the positive emotions, and a relentless optimism-a stance that he 
contrasted to that of the 'sick soul'" (Hawkins 1993,127). Hawkins 
argues that today, the healthy-mindedness mythos has three basic, in-
terrelated aspects: "a positive attitude, the body's capacity to heal it-
self, and 'active' patienthood" (1993, 128-129). 

Breast Cancer Narratives 
Breast cancer narratives comprise a large subset of illness narra-

tives, due to the growth in the numbers suffering from the disease 
from one in 20 to one in eight over a 25-year period. According to 
Couser, "breast cancer kills more women aged forty to forty-nine than 
any other cause." Breast cancer narratives as an autobiographical or 
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autopathographical sub genre developed in the 1970s and 1980s, 
"when various forces-especially the women's movement-
transformed breast cancer from a private, even shameful ordeal into a 
publicly narratable personal crisis." Celebrities such as Gloria 
Steinem, Betty Ford, and Nancy Reagan, acknowledged having breast 
cancer and "at least two dozen book-length narratives have been pub-
lished since the mid-1970s." Couser says that it is significant that most 
breast cancer narratives are autobiographical (1997, 36-39). 

Couser identifies six characteristics of the breast cancer narratives 
genre. First, most are written by survivors, and although some of them 
later die from the cancer, the narratives tend to have a comic master 
plot that ends "with recovery of some tentative assurance of health 
and vitality. Thus, they are also restitution narratives. Second, they are 
often published "about five years after initial diagnosis," a "milestone 
of survival." Third, because one must be always on the lookout for 
recurrences, "the retrospective closed-end autobiographical narrative 
is always somehow false to the experience." Fourth, common plot 
elements include "discovery by the author of a suspicious lump in her 
breast; diagnosis of cancer; the assessment of treatment options; some 
form of surgical treatment, lumpectomy or mastectomy; some form of 
adjuvant treatment-radiation, chemotherapy, hormone therapy, or a 
combination of these; recovery and resolution in the form of favorable 
reports and restoration of (relative) peace of mind." Fifth, some of the 
recurring topics and motifs of those with mastectomies include 
"whether to undergo reconstructive surgery, wear a prosthesis, or nei-
ther. Shopping for a prosthesis and/or a wig to hide chemotherapy-
induced baldness is a common scene." Simply through the act of pub-
lishing their stories, Couser argues that the autobiographers he studied 
"chose not to try to pass as 'full-bodied'." Another common theme is 
the seeking of "alternative supplemental therapies" and evaluating 
their worth. Sixth, writers change autopathography into autobiography 
through the processes of integrating the illness into "distinctive ongo-
ing life narratives" and enriching the genre by defying, complicating, 
or refining its conventions (Couser 1997, 39-44). 
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Analysis of Two Performances on Surviving Breast Cancer 
To what extent do Linda Park-Fuller's show, "A Clean Breast of Ie' 

and Merci1ee Jenkins' show, ""Menopause & Desire Or 452 Positions 
On Love" confirm or challenge the insights of the critics of illness 
narratives? Both works have been published. Park-Fuller's perform-
ance was composed first, in 1993; Jenkins' was composed in 2002. 
Both performers had mastectomies. Both works were composed by 
scholars in performance-studies who are about the same age and are 
members of the Performance Studies Division of the National Com-
munication Association. Further, both know each other and attend 
many of the same conferences. Both were inspired to compose their 
illness narratives after attending a conference in 1993 at Arizona State 
University on HIV Education and the Performance of Personal Narra-
tives. Neither were influenced by other breast cancer narratives, but 
Park-Fuller says that seeing Bernie Downs' performance about his fal-
se positive diagnosis with HIV, "An Unsolicited Gift, " at the HIV 
conference was "so affecting" that "she felt like she should do some-
thing" (Park-Fuller 2006). That fall she received an invitation to per-
form at the Petit Jean Performance Festival in Arkansas, so she de-
cided to compose a performance of her own breast cancer story" 
(Park-Fuller 2003, 216). Both performers had read Dr. Bernie 
Siegle's book, Love, Medicine, and Miracles, which contains short 
vignettes by patients. Jenkins, however, hated the book, while Park-
Fuller said that "it was very important to her at the time of diagnosis" 
because she "had no experience with positive endings with cancer" 
(Park-Fuller 2006). A rhetorical analysis of the two works, enriched 
by data from interviews with the authors follows. 

"A Clean Breast of It" 
Park-Fuller's script, which runs around 55 minutes in performance, 

reflects the three impulses that shaped its formation: "an educational 
impulse, a sociopolitical impulse, and a performative impulse." She 
composed it to intervene against "the silence surrounding the disease," 
"the dominant medical discourse that privileges abstract knowledge 
over individual stories about cancer," and "the power of the disease 
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(or of cultural mythologies about the disease) to desubjectify my expe-
riential identity-to force me into a passive life-role of "cancer vic-
tim." She says that "the piece functions performatively to recompose 
my subjective identity and to influence society" (Park-Fuller 2003, 
215). 

Her show opens with a dedication to "all those who have struggled 
with breast cancer-those who have survived and those who have not 
(Park-Fuller 2003, 222). This dedication serves two functions: "First, 
it provides an opportunity to establish a stage relationship with the au-
dience that is not as formal as a 'fourth wall' theatrical aesthetic but 
not as informal as a discussion . . . . Second, the dedication allows me 
to offer a disclaimer . . . . I make it a point to indicate that my story is 
not meant to 'stand in' for stories of other cancer survivor" (218). 

Told in the form of a conversation with the audience in which 
Linda relates her discovery and subsequent treatment for breast can-
cer, Park-Fuller structures the script around six direct questions to the 
audience, identified by the word "Question" and followed by the word 
"Answer," which enable her to educate about breast cancer, its impact 
on relationships, and critique its treatment. These questions range 
from the statistical, such as the number diagnosed (185,000) and the 
number who die (44,000) yearly in the U.S., to the relational (How do 
you make love to a woman with one breast? With no breasts?), to the 
political ("Why is it that in Canada and other countries sixty tablets of 
the cancer drug, tamoxifen, sell for $12.80, whereas in the United Sta-
tes, those same sixty tablets of the same tamoxifen drug sell for 
$156.42?) (223-234). She adds the rhetorical question "Is anybody 
paying attention?" following two of these questions to confront the 
audience with not only society's responsibility to take action, but their 
own. A number of other asides to the audience and rhetorical ques-
tions allow her to reflect on her own experiences and critique the so-
ciocultural forces affecting the disease and its treatment. 

Park-Fuller performs excerpts of the song "It'll Come to Me" near 
the start of the show, in the middle, and at the end, "for aesthetic pur-
poses." She says that the lyrics "function rhythmically to break up the 
narrative; ... establish and reinforce the theme of improvisation; and 
their repetition provides unity to the piece." She also quotes from a 
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poem called "Faith" by Patrick Overton. She says that the poem "en-
capsulates the theme and provides a new form to balance those of sto-
ry, song, and public address" (Park-Fuller 2003,218). 

Attempting to transcend and critique her own personal experience 
as a survivor, Park-Fuller introduces contingency into the show 
through an electronic timer set to go off every thirteen minutes, "sym-
bolizing the death rate of breast cancer in the United States." She sees 
three purposes in using the timer. First, "it sharpens our comprehen-
sion of how many people die from disease and how little progress has 
been made against it." Second, "aesthetically, it symbolizes the the-
mes of life's interruptions and improvisation, since I, as performer, 
cannot predict exactly when the timer will go off. Like the cancer that 
occurred so unexpectedly forcing me to stop, reevaluate and revise my 
life, so the sounding of the timer forces me to stop and revise my per-
formance." And third, "ethically, the timer evokes awareness of oth-
ers whose stories do not end as fortunately as mine" and helps her ''to 
transcend the 'merely personal' in personal narrative-to stand with, 
not to stand in for, others' stories" (Park-Fuller 2003, 218-219). 

"Menopause & Desire or 452 Positions on Love" 
While Park-Fuller's script is focused on her breast cancer story, 

Jenkins' script focuses on menopause and desire, with only four of the 
10 poems comprising it dealing with breast cancer: "What to Do 
When You Find Out You Have Breast Cancer," "Show Us Your Tits," 
"The Dyke March 2002-2003," and "Cleaning the Refrigerator." But 
since the show ends with Jenkins pulling off her shirt to reveal her 
breasts before the final black out, Jenkins' breast cancer narrative be-
comes the most memorable story in the script. 

When I asked whether her recovery from her breast cancer made her 
feel responsible for sharing her story with others, Jenkins said, "Yes. 
I think that you want to share what you learn." Diagnosed in 1992, 
when she was in her early forties, she felt like she was the first one on 
her block; she only knew one other person who had it. Jenkins wanted 
people at work to know what was going on so they wouldn't whisper 
behind her back, so at a faculty meeting, when people were asked to 
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say whether they would consider being department head, she ex-
plained why she couldn't do it. Jenkins said that it made her feel better 
to talk to others about her condition. She did not write about her dis-
ease for five years, and then for the gay church that invited her to per-
form during Breast Cancer Awareness Month. Her piece, "What To 
Do If You Find Out You Have Breast Cancer," became "What to Do 
When You Find Out You Have Breast Cancer," because the word 
change reflects the high numbers of women who get the disease. She 
didn't have reconstruction until five years after she had the surgery 
(Jenkins 2006). 

Jenkins delivers her first breast cancer narrative in the show, "What 
to Do When You Find out You Have Breast Cancer," "as if I am mak-
ing an impassioned speech to the audience, looking at individual audi-
ence members in different locations around the theatre every time I 
offer instructions on what you should do." The first stanza advocates 
calling friends for help, as well as expressing anger and blame: 

Call all your friends and ask them to help you. 
Get mad as hell and rage at the medical industrial establishment 

for not taking better care of you. 
Blame the government for not taking better care of all women 

and this planet (Jenkins 2005, 263). 

The second stanza focuses on the causes of cancer and links it to 
social/environmental causes such as above-ground nuclear testing and 
polluted air and water, as well as personal causes such as "I worked 
too hard for the money I needed to live / and my heart has been bro-
ken because too many of my friends / have died of AIDS." She says: 

"And no, breast cancer doesn't run in my family 
but it's running like crazy through the family of woman. 
Thirty years ago it was 1 in 20, 
now its 1 in 8. 
But we're told there's no cause for concern" (Jenkins 2005, 263). 

In the fourth stanza, she seems to reject the "healthy-mindedness" 
approach by advocating throwing the book Love, Medicine and Mira-
cles across the room "because you don't want to hear about / how you 



175 

are responsible for your own healing" (263-264). Yet in stanza five, 
she advocates doing "whatever you need to do I to make yourself feel 
whole again," including walks on beaches, dancing, pruning the gar-
den, and having "sacred ceremonies by moonlight with witchy 
friends," and renting "a lot of old movies and cry as much as you 
can." In stanza nine she says "don't be afraid to pray ... " (264). 

Since she did not have to undergo chemotherapy herself, Jenkins 
incorporates a friend's story into her autobiographical account, saying: 

When your doctor surprises you with the news 
that now you are going to have chemotherapy, 
go home 
and ask your partner to cut off all your hair 
because you're going to lose it anyway" (Jenkins 2006; Jenkins 2005, 264). 

The last stanza advocates telling oneself that "you love yourself' so 
that "it will take you to I the next person you're going to be: wiser, 
more beautiful, capable of kicking ass and taking prisoners." Here, 
Jenkins redefines "cancer survivor" as "a whole woman inside out." 
She is "a self-made woman" who blesses her own body and honors 
those who have died 

because that's what eventually happens to one out of three of us. So you tell that 
person 
that it's about so much more than surviving. 
It's about defming yourself by new rules 
even if you don't know 
how it's all going to end" (Jenkins 2005, 265). 

"Show Us Your Tits," the second breast cancer poem, reenacts the 
author's walk with a friend down Bourbon Street, in New Orleans, 
where people chant to women, "Show Us Your Tits." Juxtaposed to 
this scene, the author reflects on her own decisions about whether to 
have reconstructive surgery after her mastectomy. She recounts her 
coming of age and first growth of her breasts, her struggle with bras, 
and the phases she went through after her mastectomy. These phases 
included a "political phase," in which she: 
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"fmnly believe [ s] that no breast cancer survivor 
should have reconstructive surgery. / 
We should proudly display our lopsided chests so that the world won't forget 
how many of us there are." 

She also considers getting a tattoo along her scar like Deena Metz-
ger, and once she decides "I want my boobs back," goes to "be fitted 
for a bra and prosthesis lor fake boob, as I like to call it." Not satisfied 
"with this bra stuffer for long," she tries "a stick-on boob" and tells a 
funny story of being on a date in a bar, wearing a tank top, when she 
notices that the boob "is no longer attached to my chest I and instead 
is gently resting on my arm" (Jenkins 2005, 265-270). 

Jenkins discusses in detail the three surgical choices available in re-
constructive surgery and her search for a female surgeon who will un-
derstand her "need to leave the other breast intact." After her three 
reconstructive operations, she says "I now have a new left breast 
which I like very much I although it's not quite the same as the old 
one." In the next to the last stanza, she realizes that this might be her 
last chance to "Show us your tits" on Bourbon Street, and asks, "has 
any woman with a mastectomy been so brave I as to show her scar, 
her tattoo, a rebuilt boob? Would jewelry or despair rain down on 
me?" She says, "maybe tomorrow, I think as we saunter down the 
street I arm in arm. Maybe tomorrow this sinner won't be saved I and 
I'll do it." The last stanza ends describing her making love to her part-
ner, who says her breasts "are just right I a champagne glass full" 
(Jenkins 2005, 271-272). 

While "Show Us Your Tits" certainly builds suspense in the audi-
ence and leads them to expect that Jenkins might indeed reveal her 
bare breasts in the show, the next poem, "Bureau of Appropriate Self-
Disclosure," breaks the tension and introduces a comic self-critique, 
as Jenkins impersonates a "straight-laced" bureaucrat, clipboard in 
hands, who tells her: 

you've got to stop talking about yourself. 
It's too much for most people to take. You only get one more warning 
before you have to go to conversation camp, 
so please bear with me." 
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The bureaucrat gives her a list of appropriate topics, such as the 
weather, as well as a "list of topics to avoid," include "your illnesses, 
especially as you get older and they become chronic/and less interest-
ing" (272-273). 

In "The Dyke March 2002-2003," Jenkins reflects on her gay iden-
tity and juxtaposes the toplessness of young women "marching arm in 
arm, / while others on fire escapes flash their breasts / in solidarity" 
with the Bourbon Street scene: "Men shower Mardi-Gras beads down 
on us aillor stand on the sidelines drinking beer, / but no man shouts 
"Show us your tits."/ They know this is not about them." She says, 

I wanted my sisters and I, who started this revolution 
to bare our breasts, proudly showing our lifetimes lived. 
But we didn't, not that night. 
And this night I am no braver" (274-277). 

The "The Dyke March" also reflects on the non-survivors of breast cancer by par-
ticularizing one of them, June Jordan: 
On my way home, I think of the young woman 
I saw last year wearing a sign on her back: 
"In memory of June Jordon, 1937-2002." 
She was diagnosed with breast cancer 

at the same time I was ten years ago. 
Only difference 
now she is the one in three who dies. 
I know she would have liked that tribute. 
I wrap her words around me 
as I move among the women celebrating 
and making ourselves whole again (277). 

The final poem, "Cleaning the Refrigerator," is a bitter-sweet and 
sometimes comic reflection on her life and her past relationships, so-
me of which have gone as bad as the remnants of spoiled food and the 
"Tupperware Science Projects," and her friends who have died, and 
"me with all my little deaths. / One breast already sacrificed to sci-
ence." The last stanza, before she pulls her top over her head with a 
"grand gesture to reveal breasts" reads: 
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The refrigerator stands vacant 
wiped clean of tragedy 
and waiting. 
Now you can go grocery shopping 
as much as you hate it 
and begin again 
peopling your shelves. 
Maybe this time will be different. 
You will stop being the kind of person 
who is careless with food 
until it becomes a memento. 
You will eat everything when it's fresh and delicious (281). 

Reading "A Clean Breast of It" and "Menopause and Desire" in 
the Context of Illness Narratives Genre 

Park-Fuller's narrative has characteristics of the restitution, chaos, 
and quest narratives, in that the author reveals her trauma at the initial 
discovery, describes her quest for healing, including the mastectomy, 
chemotherapy, and her "cure," having passed her 13th year of remis-
sion. Jenkins' treatment of breast cancer also expresses some of the 
chaos, quest, and restitution characteristics. Her admonition to first 
throw the book Love, Medicine and Miracles across the room and then 
"pick it up and read it" shows some of the chaos caused by this life-
threatening disease. She sends the audience on a quest for causes, 
cures, and the feeling of wholeness. 

Park-Fuller's narrative also partakes of the healthy-mindedness 
metaphor, but only after critiquing the "blaming the victim" approach 
of asking whether her own use of tobacco and alcohol, as well as 
stress and lack of exercise might have caused her cancer. She says, 
"It's bad enough to get cancer; you don't want to think that you 
caused it. And I know how dangerous that kind of thinking is because 
if we make everyone personally responsible for all their problems then 
it lets us-as a society-off the hook." But after critiquing the Food 
and Drug Administration for approving "bovine growth hormone" to 
increase milk production, she concludes that she would truly be vic-
timizing herself if she relied on social activism or the government to 



179 

find out what caused cancer and how to cure it, so she "resolved to 
make some lifestyle changes" that might help her survive: 

no more tobacco, no more alcohol. Spend more time in daily meditation and prayer 
and exercise to help handle the stress, and watch what I put in my mouth. And learn a 
little more about living, just living life. And be kinder to myself. Because I discov-
ered that I really love my body .... So I resolved, too, that I would start telling my 
body that I loved it instead of "bad-mouthing" it all the time .... It may sound silly, 
but you see, as a teacher, I believe that all living things respond positively to praise 
(Park-Fuller 2003,228-229). 

Jenkins too incorporates the healthy-mindedness metaphor, after re-
jecting Siegle's Love, Medicine, and Miracles book, by advocating 
doing "whatever you need to do / to make yourself feel whole again" 
(Jenkins 2005, 264). 

Both authors mitigate what Couser calls the comic plot of most res-
titution breast cancer narratives. Through the use of the sounding 
timer, Park-Fuller provides both a reminder of the unhappy endings 
and gives voice to those who have not survived. Despite her trium-
phant and unashamed display of her own reconstructed breast at the 
end of the play, Jenkins remembers June Jordan, the "one out of three 
of us" who do not survive, thereby avoiding the tendency of quest sto-
ries to romanticize the disease (Frank, 135). 

The autobiographical performance allows both performers to adapt 
their scripts to particular audiences or situations. Park-Fuller says, "At 
certain places, like a church, then I may substitute some of the social 
activist material with poem/prayers/inspirational material." She al-
ways keeps up to date ·with statistics (Park-Fuller 2006 ). Jenkins says 
that she has not modified the show as a whole, but sometimes does 
excerpts from it in different combinations to make a shorter program 
(Jenkins 2006). 

Jenkins situates breast cancer almost as a rite of passage that for 
many women co-occurs with the passage through menopause. Al-
though breast cancer is foregrounded in the show, it is woven 
throughout this memoir. The show transcends pathography. Jenkins' 
reflections on the role her breasts have played throughout her life, the 
role of exhibiting breasts on Bourbon Street, along with her traumatic 
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mastectomy, when juxtaposed with her reflections on sexual desire 
and menopause, increase the audience's understanding of the deep 
significance of women's breasts, which symbolically embody sexual 
desire. Park-Fuller's script also links breasts to sexual desire with her 
question of how one makes love to a woman with a mastectomy. 

Jenkins' use of the poem "The Bureau of Appropriate Self-
Disclosure" functions to highlight society's uncomfortable relation-
ship to discussing disease and mortality. It challenges the intimate dy-
adic communication she is establishing with the audience, but in a 
way that reduces the challenge to the absurd. 

Both authors found that telling their illness stories helped them to 
reflect on their experience. Jenkins said that, "I learned a lot about 
myself in constructing and performing the piece. It helps you reflect. 
The writing and rehearsing is a process. The first poem didn't change 
very much, but the second took a lot of drafts before rehearsal, and 
then refinement in the rehearsal" (2006). Park-Fuller said that, "It 
helped her understand, just as talking always does, and putting it into a 
narrative structure helped her make sense of it. Putting it into as many 
forms as possible, allowed her to get as much meaning from it as I 
could." Park-Fuller added that, "Continuing to tell it just reinforces the 
image of the survivor that she knows she can be" (2006). 

Memorable and intense relationships with audience members have 
occurred as a result of their performances. At the gay church where 
Jenkins was first invited to perform, she was nervous that the pre-
dominantly gay male audience would not be able to relate to her breast 
cancer story. She got a standing ovation and was surprised, but she 
saw the connection between AIDS and breast cancer (Jenkins 2006). 
Park-Fuller reports that, "People say she has given them new courage. 
People need to be listened to." In one-on-one conversations following 
her performances, audience members told of losing their husbands, 
houses, and their jobs to the disease. Through her performances, she 
has become closer to people who have gone through trauma (Park-
Fuller, 2006). 

Live autobiographical performances have many advantages over 
printed illness narratives. Park-Fuller frequently follows her perform-
ance with a workshop that provides more information about breast 
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cancer and the opportunity for others to talk-both medical profes-
sionals, other breast cancer survivors, and audience members. Both 
performers engage in dialogue with audience members, forming new 
relationships, gaining new information. 

Unlike published versions, the performances can grow and reflect 
change in the author's life, thus avoiding the pitfall of "the retrospec-
tive closed-end autobiographical narrative" being "always somehow 
false to the experience" (Couser 1997, 41). Autobiographical per-
formances involve both audience and performer in the interrelated acts 
of testimony and witnessing, and witnessing carries with it the respon-
sibility to testify further and thus keep these breast cancer stories alive 
(see Frank 1995, 140-145). 
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