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Investigating the Influence of Race on the Teaching Philosophies and Practices of
Effective Teachers of Diverse Students

Tamara K. Wallace
ABSTRACT

This research study examined the most salient experiences that facilitated the
multicultural understandings, development, and practices of effective teachers of diverse
students. Field notes collected during four months of participant observation in addition
to teacher and student interviews provided the data for this study. Critical race theory
was used as a framework for exploring the factors influencing the teachers’ educational
philosophies and pedagogical practices. The data for this study were analyzed according
to emerging themes, depicting each teacher’s background experiences, instructional
philosophies and practices, and their recommendations for pre-service teacher education.
The following themes emerged from the data analysis and interpretations: (1) Teachers’
background experiences provoked an awareness of societal influences on race; (2)
Teachers’ understanding of the sociocultural factors of race influenced their pedagogical
decisions; and (3) Teachers’ critical awareness promoted a comprehensive view of
students and their behaviors. The implications from this study suggest that opportunities
to critically examine society promote an understanding of how societal messages both
implicit and explicit influence thinking which in turn affects how teachers and students
participate in the process of “schooling.”
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