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Adult and Continuing Education
(ABSTRACT)

This study examines adult education in Civil War Richmond from January 1861 to April
1865. Drawing on arange of sources (including newspapers, magazines, letters and diaries,
reports, school catalogs, and published and unpublished persona narratives), it explores the types
and availability of adult education activities and the impact that these activities had on influencing
the mind, emotions, and attitudes of the residents.

The analysis reveals that for four years, Richmond, the Capital of the Confederacy,
endured severe hardships and tragedies of war: overcrowdedness, disease, wounded and sick
soldiers, food shortages, high inflationary rates, crime, sanitation deficiencies, and weakened
socio-educational institutions. Despite these deplorable conditions, the examination reveals that
educative systems of organizations, groups, and individuals offered the opportunity and means for
personal development and growth. The study presents and tracks the educational activities of
organizations like churches, amusement centers, colleges, evening schools, military, and voluntary
groups to determine the type and theme of their activities for educational purposes, such as
personal development, leisure, and recreation. The study examines and tracks such activities as
higher education, industrial training, religious education, college-preparatory education, military
training, informal education, and educational leisure and recreation, such as reading and listening
to and singing music. The study concludes that wartime conditions had minimal affect on the type
and availability of adult education. Based on the number and types of educational activities and
participants engaged in such activities, the study concludes that adult education had influenced
and contributed to the lives of the majority of Richmonders, including the thousands of soldiers
convalescing in the city's hospitals. Whatever the educative system, the study finds that the
people of Richmond, under tremendous stress and despondency improved themselves individually
and collectively.

Thus, Civil War Richmond's adult education experience is about educative systems that
gave people knowledge, comfort, and hope under extreme deprivation and deplorable conditions.
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INTRODUCTION
CHAPTERI

Social, palitical, and economic movements influenced adult education activities in the
United States from the Colonial Period to the present time (Stubblefield and Keane, 1994). These
movements helped shape an educationa consciousness for the growth and diffusion of knowledge
for adult learners. As ingtitutions were established, education became part of the grand design.
After the Revolutionary War, the notion of an informed citizenry became paramount. Thus, adult
education had a new purpose.

The period between the Revolutionary War and the Civil War saw development and a
rapid expansion in libraries and publishing. Reading rooms became a means to increase literacy.
The Lyceum Movement and the Mechanics Ingtitutes came into being to promote education,
specificaly for the community and skilled workers. Trade schools were established to meet the
needs of an expanding industrial base. Normal schools were established to provide teacher
education for those who would seek to educate the citizenry. The religious spirit that had a
powerful influence on literature and the arts was felt even more strongly in education. It seemed
that America wanted a baptized intelligence. The kind and quality of adult education
opportunities depended on the section, the national origin of the settlers, and the way of life.

The people of the South had developed a more homogeneous society that was less
exposed to the social and intellectual agitation that kept the North in a perpetual ferment. The
Southern economy was based on agriculture with the use of daves as a cheap and available
workforce. Measured by conventiona standards--illiteracy rates, public schools, museums, the
fine arts, and publishing--the South lagged behind the North (Hofstadter, Miller, and Aaron, 1959,
pp. 518-528). The Southern writers, however, were caught up in the romantic currents that
influenced the literary movement in the North. Even though the South had a more illiterate public
than the North, the Southern writers wrote of Southern life free of Northern ideological impurities
and influence. Colleges and universities were established. Newspapers and literary magazines
influenced the socia and politica ingtitutions and the mind of the populace. For many
Southerners, reading books or telling stories occupied their leisure time. For many illiterate
Southerners, both Black and White, folk tales and story telling were the only literature available
(Thomas, 1979, p. 27). Folk culture expressed the Southern individualism and self-image. By
1860, socid, political, and economic movements influenced the adult education activities in the
South.

Southerners believed that the Revolutionary War was fought to give the colonies their
independence and greater self-rule. They believed that the Federal Government, dominated
particularly by the Northern States, was out to destroy its economic base through restrictive
tariffs, abolition of its principal workforce, the daves, and the limiting of davery in the new
territories. Thus, the two regions--the North and South--stumbled down an increasingly dlippery
path toward an armed conflict. With the election of Abraham Lincoln on November 6, 1860, the
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South saw the end of its political power in the Union. Southerners had depended on the legal
absolutes of Congress to preserve slavery. Y et, the issue of davery was under vigorous attack by
Northerners who wanted its abolition.

In 1860, states rights became a political theory in the Southern mind that they were willing
to fight for as anational issue. The Southern political alienation led to state secessions. On
December 20, 1860, South Carolina became the first state to pass an Ordinance of Secession.
Over the next few months, ten other states followed South Carolina. These eleven states formed
the Confederate States of America and Richmond became its capital on May 21, 1861. On April
3, 1861, President Lincoln decided that the provisioning of Fort Sumter, a Federal garrisonin
Charleston Harbor, South Carolina, must go forth. The South viewed the supplying of the fort as
an act of coercion. When the Confederate order to surrender Fort Sumter was turned down by
the installation commander Major Robert Anderson, Confederate batteries fired on the fort.
Those shots began the bloodiest and most violent period in American history, resulting in the
deaths of over 600,000 Americans. For four years, Richmond, laying one hundred miles south of
Washington, became the focal point of the Union's efforts to capture it. Other large Southern
citieswould fal first, including Vicksburg, Nashville, Atlanta, and Savannah. But Richmond
would endure until the city was evacuated on April 2, 1865, seven days before the final surrender
of the Confederate Army. Thus, for four years, the tribulations, deprivations, and horrors of war
would influence the mind and spirit of Richmonders.

Background of the Problem

The Civil War erais the most documented period in American history with more than
50,000 books alone written on just about any topic or subject. These books, coupled with the
officia records, diaries, personal narratives, letters, magazines, and newspapers, provide sufficient
resources to research and write on just about any topic during those turbulent four years. The
literature of the Confederacy is vast, except for social, educational, and cultural activities. There
exists no comprehensive adult educationa history of the Confederacy, or its capital, Richmond,
Virginia, probably due to the interest in the military campaigns, the generals, and the politicians.

Y et, for four years, the residents of Richmond endured violence, deprivations, economic
hardships, and tragedies unparalleled in American history. Although the Civil War had a
predominant impact on Richmond's educational and social life, many of its citizens, through adult
education activities, were able to sustain themselves until the city was evacuated the night of 2-3
April 1865. This study examined adult education in Civil War Richmond and the impact that
adult education activities had on influencing the morale and attitudes of the residents of a wartime
city. Little has been written about the social, educational, and cultural activities during those four
years (1861-1865) in Richmond. An overview of what Richmond looked like in 1860, focusing
on and the type of adult education activities available, provides a background understanding of
the city before its tranquil life became disrupted by the war.

Numerous sources provide a glimpse of what Richmond was like in 1860, one year before
the Civil War began. Chesson's Richmond After the War (1981), Manarian's Richmond At War
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(1966), the Richmond newspapers, and the 1860 United States census data provide information of
the population, demographics, and socia life of the third largest city in the South. These works,
along with others, offer some insightsinto its social and cultural character of Richmond in 1860,
and provide some background on the types of adult education activities.

Its People and Industry

Richmond in 1860 was the state capital of Virginiaand a community with a population of
37,910 (62 percent White and 38 percent Black) residing in an area of 2.4 square miles (Sanford,
1975, p. 140; Current, 1993, p. 1329). The city ranked 25th in population in the United States
and led the South in manufacturing iron and processing flour, meal, and tobacco (Faust, 1986, p.
630). It had three wards: Jefferson, Madison, and Monroe (Sanford, 1975, p. 140). Five
railroads terminated in Richmond, "but none was connected by tracks through the city" (Chesson,
1981, p. 6). Teamsters had to haul the freight between the depots and warehouses on unpaved
streets.

The Tredegar Iron Works, situated along the James River which was a principa concourse

of commerce, turned out wrought iron and cast iron and finished products such as steam engines.
Tredegar was the only manufacturer in the South able to make cannons and railroad rails (Faust,
1986, p. 630). It employed one-fifth of the city's manufacturing labor force and grossed more
than $2 million in 1860 (Chesson, 1981, p. 10). In addition, Richmond had 12 flour and meal
mills, 52 tobacco manufacturers, 14 foundries and machine shops, nail works, and four rolling
mills (Thomas, 1971, p. 23). The tobacco factories, whose plant facilities were 100 to 150 feet
long, processed 14,500,000 pounds of tobacco annually (Sanford, 1975, p. 130). Nearly, 7,600
workers were engaged in manufacturing with the day laborer making $ 1.25 a day (Thomas, 1971,
pp. 23-24). Slaves, except free daves, numbered nearly 11,800 and served as domestics, cooks,
teamsters, and factory workers. According to Emory Thomas, "Richmond was first among
American citiesin her adaptation of dave labor to factories' (Thomas, p. 26). At Mayo's
Tobacco Factory, Blacks "earned the best wages of their lives' and were heard to sing songs of
their longings, such as the following:

| hope my mother will be there,

In that beautiful world on high,

That used to join mein prayer,

In that beautiful world on high.

(Jordan, 1995, p. 49).

The Newspapers

Richmond had five newspapers with a daily circulation of 84,000, more than two
newspapers for each city resident. Its residents obviously enjoyed reading their newspapers. The
oldest and most prominent newspaper during the war was the Richmond Enquirer, which was
founded in 1804 by Thomas Ritchie. During the slavery debates of the 1850s, it criticized
extremists in both the secessionist and abolitionist camps (Faust, 1986, p. 633). When Virginia
seceded in April 1861, it supported the nationalism of the Confederacy. Founded in 1847, the
Richmond Examiner was a highly successful newspaper due to the influence of its owner, John M.
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Daniel. The Examiner's editorials were rich in sensationalism, controversy, and debate. The
Richmond Whig was founded as the voice of the Whig Party in 1824. Up until the firing on Fort
Sumter on April 12, 1861, the Whig had opposed secession and supported popular sovereignty
(Faust, 1986, p. 633). Once the war started, the Whig actively supported the Confederate
nationalism. The Richmond Daily Dispatch was the fourth pre-war newspaper available to
Richmonders. The Tagalicher Anzeeiger, a German language newspaper since 1853, catered to
the city's Jewish population. In 1863, the Richmond Sentinel, a transplanted newspaper from
Alexandria, Virginia, became the city's sixth newspaper. Most of the Richmond papers were four
pages in length and provided sections for national news, local news, editorials, and advertisements
at a cost of two or three cents. The newspaper was the primary source for the residents to
receive national, state, and local news.

The Churches and Synagogues

Asin most Southern cities, religion had a great influence on Richmond residentsin
fostering cultura nationalism and individualism. In 1860, there were 33 churches: 25 Protestant,
three Roman Catholic, three Jewish synagogues, one Quaker, and one Universalist (Thomas,
1971, p. 30). The dominant denominations were Episcopalian, Presbyterian, Methodist, and
Baptist. The Episcopalians and Presbyterians tended to be among the richer classes, located near
the city's center bordered by Marshall, Cary, Franklin, and Grace Streets (Thomas, 1979, p. 21,
Thomas, 1971, p. 25). The First African Baptist Church, located northeast of Broad and College
Streets, was the largest African American church with over 2,000 members. It had a White
minister, Reverend Dr. Robert Ryland, also the President of Richmond College (Moore, 1978, p.
42). Richmonders worshipped on aregular basis and heard fiery sermons on sin and salvation.
Many attended camp meetings and interdenominational revival services, suggesting areligious
homogeneity among Protestant denominations (Thomas, 1979, p. 21). They availed themselves
of anumber of religious magazines, newspapers, and tracts (pamphlets on a religious topics)
produced in Richmond and sent throughout the South: Religious Herald, Central Presbyterian,
Richmond Christian Advocate, Southern Churchman, and Christian Observer (Guide of
Confederate Government, 1981, p. 32). The religious magazines provided religious education
with an emphasis on amoral code and a common standard of persona behavior. For
Richmonders, the conviction to lead a mora life was personal, and they accepted human frailty,
but they did not want the church entering the domain of socia justice. They viewed that "as
meddling" (Thomas, 1971, p. 23).

Public, Private, and Higher Education

Support by the city for public education was almost non-existent in 1860. The city
supported six public schools with scarcely more than 200 students receiving secondary instruction
at public expense (Thomas, 1971, pp. 27-30). There were 23 private primaries and academies
supported by those with money. Many of these schools were for young women, such as the
Richmond Female Seminary and the Old Dominion Institute. Institutions of higher learning were
the Medical College of Virginia, Richmond College, the Richmond Female Institute, a two year
college under Baptist sponsorship, and the Southern Female Institute.




The Medical College of Virginia (MCV) was established based on a petition from the
trustees of Hampden-Sydney College to place a teaching department of medicine in the capital.
Petition was approved on December 1, 1837. The first session opened in the Union Hotel on
November 3, 1838 with 46 students (Sanger, 1973, pp. 4-6). At the end of the 1838-1839
academic term, 14 students received medical degrees (p. 6). From its founding in 1838 to March
1858, MCV graduated 416 medical doctors, an average of 21 per year. From 1859 to 1865, the
College enrolled 863 students and graduated 333 doctors, with most going into the Confederate
Army (MCV Catalogues, 1859-1865; Sanger, p. 76).

With the hanging of John Brown, a fanatic davery abolitionist, on December 2, 1859,
tensions between Northern and Southern medical students at both the Jefferson Medical School
and the University of Pennsylvania Medical School reached volatile heights as Brown’ s remains
were transported through Philadelphia enroute to burial in upstate New York. Asaresult, Dr.
Hunter H. McGuire and Dr. Francis E. Luckett, both Virginians, rallied 400 Southern students to
go home (MCV Bulletin, 1963, p. 24). If they would return home, the faculties of MCV, and the
faculties of the Charleston, Augusta, Nashville, and New Orleans medical schools agreed to admit
them free of charge (Maryland and Virginia Medica Journal, 1860, p. 84). The result was that on
Wednesday, December 21, 1859, 244 students came to Richmond from Philadel phia with 144
enrolling at MCV (p. 84). The other 100 students went on to the other Southern medical schools.

MCV paid the cost of the train transportation for the 244 students to Richmond that totaled
$3,555.95 (Dean's Report, 1860; MCV Bulletin, 1963, p. 25). Of the 144 students that enrolled
at MCV, 56 of them would graduate on March 8, 1860, along with 26 regular MCV students
(MCV Catalogue, 1859-1860, pp. 5-10). With this additional pressure on the college, the State
Legislature appropriated $30,000 to do the following:

1. Enlarge the hospital and infirmary to include an amphitheater capable of seating alarge
class of students.

2. Improve and extend the college museum.

3. Purchase medical training apparatus, equipment, and illustrations of al types (MCV
Catalogue, 1859-60, pp. 13-15).

Also, the legidative act further provided "a deed converging all the property of the college
to the Literary Fund" (p. 14). The 1859-60 MCV Catalogue emphasized the quality and
capability of MCV with the following statement: "In view of the enlarged advantages which have
been enumerated, the Faculty may claim that the Medical College of Virginia offers every facility
for the attainment of a complete medical education, both theoretical and practical” (p. 19). The
college was set in a good position for the 1860s.

On June 30, 1830, the Virginia Baptist General Association resolved "that it is expedient
that the Baptists of this State form an Education Society for the improvement of the ministry"
(Gaines, 1932, p. 19). Thus, the Virginia Baptist Education Society was organized, and two
years later the Virginia Baptist Seminary opened its doors, with Reverend Dr. Robert Ryland as
itsfirst president. Classes began on July 4, 1832 with 14 students (Gaines, p. 20). In 1840 anew
charter was issued, and in January 1843 the responsibility of running the college was transferred
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from the voluntary denominational society to alegally incorporated board of trustees (p. 25). The
college, renamed Richmond College, conferred itsfirst degreesin 1849. Thejunior year was
added in 1845 but the senior year was not added until 1848 (p. 25). The campus was located on
15 acres of land on Lombardy Street extending to Broad Street and was enclosed by a board
fence (Hackley, 1961, p. 3). From 1850 to 1860 the annual enrollment was about 120 students,
with the largest enrollment being 161 (Gaines, 1932, p. 26). During this ten-year period, it
graduated 68 students (p. 26) and in 1860, it had seven faculty members and an endowment of
$75,000 (p. 26). The college main building was a three story edifice containing 80 rooms,
including a chapel, lecture rooms, alibrary, and dormitories (H. Rep. No. 1646 (1896), Affidavit
No. 1, p. 4). For the 1859-60 academic session, Richmond College enrolled 114 students,
including 30 studying for the ministry (Alley, 1977, p. 45).

The Richmond Female Institute, founded in 1854 under the auspices of the Baptist
Church, was atwo year collegiate institution (Lyne, 1928, p. 11). In 1859, Charles H. Winston
became its administrator. He launched anew liberal curriculum that consisted of coursesin
mathematics, English literature, moral science, Christianity, natural science, music, drawing,
painting, and penmanship (Alley, 1997, p. 113). Fee for the courses ranged from $2 to $50 (p.
113). The college building, designed along the lines of an Itaian Villa, had capability to
accommodate 250 students (Moore, 1978, p. 54). The motto of the Institute read: "That our
daughters may be as corner stones, polished after the similitude of a palace" (Lyne, 1928, 13).

The Southern Female Institute, modeled after the University of Virginia and the Virginia
Military Institute, opened its doorsin 1850. The academic program included studiesin
philosophy, ethics, foreign languages, algebra, plain and solid geometry, mechanics of solids, airs
and thermatics, electricity, optics, chemistry, and geology (Meagher, 1939, p. 72). Students had
daily readings, lectures, and examinations (p. 72). The school was located on Franklin Street
between First and Second Streets.

The VirginiaMechanics Institute, founded in 1854, became a School of Design and Night
School in 1856 (Meagher, 1939, p. 77). The Night School, under the administration of C. P.
Burrows, met on Monday, Wednesday, and Friday in the basement of the Universalist Church and
the Design School, under the leadership of William Percival, met in abuilding at Main and
Twelfth Streets (p. 77). Dueto facility constraints, the Design School was limited to 25 students
who paid annual dues of $2 and an instructor fee of $1 (p. 77). In 1858, the Mechanics Ingtitute
moved into a new, three story building on the westside of Ninth Street at Bank Street (Moore,
1987, p. 53). The building had alarge library and several lecture rooms. 1n 1859, the Literary
Society moved its book collection from the Athenaeum Building to the Mechanics Institute
(Meagher, 1939, p. 140).

Educational L eisure Organizations and Activities

In 1860, Richmond was home to 11 masonic lodges and the Grand Lodge of Virginia
(Guide of Confederate Government, 1981, p. 27). The city had three theaters, a Lyceum, and
was home to the Virginia State Library. It had no city public library.
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The Virginia State Library, authorized by law in 1823 and established by an act of the General
Assembly in 1828, contained collections and books from the colonial period (Meagher, 1939, p.
143). In 1860, the library, housed on the third floor of the Capital Building, served as areference
library, under the jurisdiction of the Secretary of the Commonwealth, for the State Assembly (p.
143).

As 1861 and the impending crisis drew nearer, Richmonders of all societal levels had
numerous educational leisure activities available to them. For example, on Christmas Day,
December 25, 1860, the poem, "The Tyrant's Done," by Piedmont appeared in the Enquirer to
encourage the men of the South to arise up. The 20 line poem concluded by stating:

Let Northern tyrants howl and rave,
The "Sunny South” shall be their grave!
(Enquirer, Dec. 25, 1860, p. 4, col. 1).

On the same day, at the Richmond Theater, an audience was being entertained to the
grand Christmas pantomime, Christmas Afternoon, by Oliver Twist (Enquirer, Dec. 25, 1860, p.
2, cal. 8). Down on the westside of 9th Street at the Mechanics Hall, an audience enjoyed
Professor Anderson’'s Grand Magical Gala (Enquirer, Dec 25, 1860, p. 2, col. 6). Other
Richmonders enjoyed the reading of a new three-volume biography, The Life of Andrew Jackson
by James Parton (Enquirer, Dec. 25, 1860, p. 2, col 7).

On December 27, 1860, a public meeting, attended by 1500 to 2000 Richmonders, was
held in and around the African Church "to give sentiment of the people of Richmond upon present
condition of our national affairs’ (Enquirer, Jan. 1, 1861, p. 1, col. 3). There was such a demand
to learn more about the public meeting that the Enquirer printed an additional 500 copies of the
January 1st edition (Enquirer, Jan. 1, 1861, p. 1, col. 3). It was through reading of newspapers,
attending public gatherings, and conversing in the taverns, on the streets, and in homes that most
residents stayed abreast of local, state, and national affairs. These activities, along with others,
would intensify as Richmond became the capital of a new nation called the Confederate States of
America

Asthe 1861 New Y ear approached, audiences were back at the Richmond Theater
enjoying Bulwer's play, Lady of Lyons starring Emma Waller (Enquirer, Dec. 28, 1860, p. 2, col.
8). On the same day, December 28, 1860, Bishop William Meade, the Episcopal Bishop of
Virginia, sensing the impending crisis, offered the following prayer for Richmonders to consider
in their hearts and minds.

We pray especially for rulers and leaders of our country; that grace and

wisdom be given them according to our present need. Save them from

ignorance, error, pride, and prejudice. Direct and prosper al their

constellations to the advancement of thy glory, the good of the Church, the

safety, honor, and welfare of thy people (Enquirer, Dec. 28, 1860, p. 4,

col. 1).



Thus, in 1860, Richmond had a diverse manufacturing base, comprised of skilled and
unskilled White and Black laborers, that would play a significant role in supplying war materials
for the Confederate armies for four years. Richmond, one year before the start of the war, was a
state capital and a city of diverse population. It had heavy manufacturing and tobacco industries,
variety of churches and synagogues, five daily newspapers, theaters, formal higher education
ingtitutions, music, religious, and book publishers, and a socia environment befitting a Southern
city. The city imbued the Southern culture and way of life. Southern society was more
homogeneous and conservative in its ways than the Northern society. John DeForest, the
novelist, who passed through Richmond and wrote about the people of the South: "They are
more simple than Northerners, more provincial, more antique, more picturesque; they have fewer
of the virtues of modern society, and more of the primitive, the natura virtues; they care less for
wealth, art, learning, and other delicacies; they care more for individual character and reputation
of honor" (cited in Hofstadter, Miller, and Aaron, 1959, p. 507). William Makepeace Thackerary,
the Victorian novelist, caled Richmond after avisit in 1854, "the merriest and most picturesque
placein Americal" (cited in Richmond, 1938, p. 21).

The city's social and educational activities centered around the church, the market place,
the Spotswood Hotel, the Fair Grounds, Capitol Square, the theaters, the city taverns, the
colleges, schools, and homes. Compared to Northern cities, life in Richmond was slower. People
placed a high value on virtues of character and hard work. Many exhibited their prowess for
riding and shooting during contests at the Fair Grounds. Thiswould later help account for the
success of training Confederate troops early in the war. Citizens attended horse races and cock
fights, and participated in private military organizations and clubs for drilling and the manual of
arms. The most prestigious of these organizations was the Richmond Light Infantry Blues,
organized in 1793, and another was the Richmond Grays (Chesson, 1981, p. 12). For many
White male residents, they also served as social clubs for the discussion of many topics and issues,
and to build comradeship and esprit de corps. Richmonders, like most Southerners before the
war, suffered many privations, but worked hard and were cordia and friendly. They enjoyed
reading biographies, histories, poems, short stories, and works by English authors. The
Richmond newspapers provided daily poetical expressions and poems on a number of subjects,
such as individual expression, heritage, and Christian values and virtues. They took advantage of
such leisure and recreation activities as dancing, theater, music, art, reading, and Bible study.
Well-to-do residents augmented their attendance at public entertainment with private theatricals,
card games, and charades in their homes (Thomas, 1971, p. 115).

Other Southern cities envied the social, educational, and cultural life of the city.
Richmonders availed themselves of the adult education activities which, at the time, enhanced
their mind and spirit toward the Southern way of life (Thomas, 1971). However, within ayear,
Richmond would have the war on its doorsteps. The effect the war had on the adult education
activities, such as attending the theater, listening to music, and participating in higher education
programs, that had represented the type of pre-war activities in the city, had never been
researched. These activities and their influence on the social and emotional development of
Richmonders during four years of war is the topic to be studied.
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Statement of Problem

From 1861 to 1865, Richmond was a beleaguered city faced with hardships of war not
faced by another city in the United States. During those years, Richmond was frequently
threatened by Union Army attacks. For the Union, the long-sought prize was its capture. In the
Spring of 1862, the Union penetrated to as close as five miles from the city's center. Richmonders
encountered the wounded, the dying, and the displaced who reached the city seeking assistance.
The residents faced shortages of food and high inflation, plus the diseases brought to their
community by soldiers from the field. The normal necessities, such as food, clothing, and shelter,
taken for granted before the war, became scarce and hard to obtain. Daily wartime conditions
that the people faced tested their psychological being and spirit in supporting the Confederate
nationalism. Through newspapers, periodicals, speeches, music, and other educational activities,
the residents were encouraged to support Confederate nationalism. Some of the articlesin these
publications, coupled with educational leisure and recreationa activities, could be classified as
wartime propaganda, specifically designed to win the hearts and minds of the citizenry. The
identification of the adult education activities and their influence on a populace facing the ravages
of war every day for four yearsis essentially unknown except for scant references. Additionadly,
thereis avoid in the knowledge and historical context on how the consequences of adult
education activities may have influenced the mind, emotions, and morale of the people of Civil
War Richmond.

Purpose of Study

The purpose of this study isthreefold: &) identify adult education activities in Richmond
from January 1861 to April 1865, b) determine the effect wartime conditions had on the type and
availability of the educational activities during that period, and c) determine the impact that the
adult education activities had on influencing the mind, emotions, and morale of the residents.

Research Questions

1. What were the adult education activitiesin Richmond from January 1861 to April
18657?

2. What was the impact of wartime conditions on the types and availability of adult
education activities in Richmond from January 1861 to April 18657?

3. What was the impact of adult education on the residents of Richmond in influencing
and sustaining their mind, morale, and attitudes?



Significance of Study

This study provides the first comprehensive examination of adult education in wartime
Richmond. The findings of this study provide a documented history of adult education programs
and activitiesin acity ravaged by four years of war. The study presents the categories, types,
themes, sponsors, providers, and participants of adult education, along with the deprivations and
difficult conditions that shook the foundations of Richmond's social, economic, and educational
institutions.

This study fulfilled the need to provide an understanding of how educative systems of
organizations, groups, and individuals offered the means for personal development and growth
despite the severe hardships and deprivations of war. Additionally, the study identified the types
and themes of educational activities that may contribute to the sustainment of the mind, emotions,
and attitudes 