| evel of despair was also correlated with use of violence.
No rel ati onship was found between use of violence and the
foll owi ng variabl es: exposure to donestic violence,
certainty of being alive at age 25, social skills, or

| ocus of control. Further, none of the psychosoci al
variables tested in this study were found to noderate the
rel ati onshi p between use of violence and exposure to
donestic and community viol ence conbi ned. However, when
exposure to community and domestic viol ence were anal yzed
separately, two interaction effects were found. Soci al
skills did appear to have a slight noderating effect on
the rel ati onshi p between exposure to donestic viol ence and
use of violence. A so, certainty of being alive at age 25
was found to interact with exposure to comunity viol ence
to influence use of violence. Specifically, the beli ef
that one would not live to be age 25 operated as a

vul nerabi l ity mechanism The findings of this study best
supported the conpensatory nodel as one conceptualization

of use of violence.
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| NTRODUCTI ON

In recent years, violence has becone a nationa
epi dem c¢ (Aneri can Psychol ogi cal Association (APA), 1993;
Spi vak, Hausman & Prothrow Stith, 1989). Consequently,
researchers have given this topic a great deal of
attention. Due to the nature and consequences of
vi ol ence, research endeavors have often focused on
vi ol ence prevention and intervention. A though some
literature identifies risk factors for violent behavior,
much remai ns unknown about the etiol ogy of violent
behavi or. Exposure to violence through the nedia and
through the famly have been cited as factors that
increase the likelihood of a child exhibiting violence
(APA, 1993; Wiitman, 1988). Simlarly, researchers have
begun to focus on community exposure to violence and its
effects on children (Bell & Jenkins, 1991; Shakoors &
Chal ners, 1991). Researchers have acknow edged t hat nany
factors determ ne whether one will exhibit violence,
however, very little is known about what protects a child
fromthe effects of violence or the noderators of exposure
to viol ence (Kazdin, 1993). A key to prevention of

vi ol ent behavior is determning what these factors are and



how t hey m ght be mani pul ated to enhance nore desirable

out cones.

Vi ol ence

According to the American Psychol ogi cal Associ ation
Comm ssion on Viol ence and Youth (1993), "violence refers
to imrediate or chronic situations that result in injury
to the psychol ogi cal, social, or physical well-being of
individuals or groups” (p. 1). Wile several settings
exi st where violence often occurs (i.e., workpl ace,
school, hone), this project will focus on viol ence which
occurs in the home and the community. Exposure to
vi ol ence in the hone has been shown to have detri nental
effects on children and adol escents. Al though such
i ndividual s may believe that violence is an appropriate
response to conflict or that internalizing aggression is
an adaptive copi ng nechani sm negati ve consequences often
ensue (Spivak et al., 1989). 1In a study examning the
hypot hesi s that "viol ence begets viol ence,” Wdom (1989)
found that children exposed to violence, in the form of
abuse or neglect, are nore likely to evidence delinquency,

adult crimnality, and arrests.



Not only is the rate of violence continuing to grow
in the home but is also growing in communities al so. Koop
& Lundberg (1992) reported that approxi mately 50, 000
Anericans die as a result of suicide and homcide. A
grow ng nunber of these individuals are children and
adol escents. In response to the growi ng rate of viol ence,
the Surgeon CGeneral said, “VMiolence in the United States
is a public health energency” (Novell o, Shoskey &
Froehl ke, 1992, p.3007).

Chil d and Adol escent Vi ol ence

The rate of juvenile arrests for violent crimnes
(i.e., nurder, forcible rape, robbery, or aggravated
assault) increased steadily from 1965-1980; however, this
rate i ncreased nost dranmatically in 1980 (Federal Bureau
of Statistics, 1992). 1In 1990, the nation experienced the
hi ghest amount of arrests in history for juvenile violent
crime. During this tine, 430 per 100, 000 juveniles were
arrested for coomtting acts of violent crine. According
to frequently cited statistics, homcide is the | eadi ng
cause of death for African-American nal es aged 15-24 and
also for African-Anerican femal es (APA 1993; Mercy &
OCarroll, 1988). Estimates indicate that 1 out of 27

African-Anerican nales will die by violence, in conparison



to 1 out of 205 white nales. In addition, thousands of
children are injured each year through nonfatal assault
(Mercy & O Carroll, 1988). According to the APA

Comm ssion on Youth and Viol ence (1993), teenagers are
nore than twice as likely to be victins of violent crime
t han peopl e over twenty.

Such violence has far-reaching effects. Both victim
and the perpetrator may be affected (Bell & Jenkins,
1991). The threat of violence increases the need for
security in a variety of settings (i.e., recreationa
facilities, enploynent sites, and on public
transportation) (Spivak et al., 1989; Witman, 1988).
Specifically with adol escents, this need for security is
even seen on school grounds. M ol ence taxes society
economcal ly through cost of enmotional and physical care
for victins and w tnesses of violence (Bell & Jenkins,
1991; Wiitnman, 1988).

Ef fects of Community and Donestic Viol ence on Children and

Adol escent s

African-Anerican nales are often victins of comunity
violence. In an African-Anmerican community in
Phi | adel phia, it was reported that interpersonal violence-

related injury rates were the nost frequent type of injury



anong i ndi vi dual s age 15-49 (APA Conm ssi on on Youth and
Vi ol ence, 1993). Many inner-city children and adol escents
wi tness violence. Recent studies suggest that w tnessing
viol ence can be as traumatic as experiencing viol ence
(Bell & Jenkins, 1991; Fitzpatrick & Boldizar, 1993). 1In
fact, studies have shown that children often display
synptons of post-traumatic stress disorder after
witnessing a violent event. These synptons include
intrusive images or dreans, reliving the experience
t hrough play, psychic nunbing illustrated by decreased
activity and subdued behavi or, sleep disorders,
constricted affect, avoi dance behaviors, and startle
activity (Bell & Jenkins, 1991). |In addition, these
children may feel guilt concerning the incidence and worry
that it wll reoccur. Sone children also feel that their
future is short and that they will not |ive to adulthood.
In addition to experiencing the probl ens nentioned
above, children who witness violence (ranging fromseeing
a person stabbed to seei ng sonmeone get shot) may exhibit
decreased cognitive perfornmance and academ c achi evenent
(Bell & Jenkins, 1991; Shakoor & Chal ners, 1991). These
children may have difficulty concentrati ng and evi dence a

decline in academ c performance. Qher probl ens include



| ow sel f-esteem enotional w thdrawal, and passivity.
Sone children nay engage in self-destructive behaviors
such as substance abuse, delinquent behavior, or
promscuity. It is not uncommon for children who are
exposed to violence to engage in aggressive acts. ten,
engaging in violence is viewed as a way of protecting
one's self fromviol ence.

The home is another setting where children may be
exposed to violence. Child abuse, which often takes pl ace
in the context of the home, is another risk factor that
figures promnently into violent behavior (Wdom 1989).
Chi I dren who see violence in the hone are nore likely to
exhi bit viol ence (Spivak, et al., 1989). Though child
abuse is generally cited as having a strong associ ation
with later displays of violence, exposure to abuse of a
parent or sibling can also be detrinental, in that a child
is taught to use violence as a tool of persuasion (Mrton,
1987). Also, exposure may be indirect and may stemfrom
parental attitudes concerni ng aggression and vi ol ence.

For exanpl e, adol escents who carry weapons and fight at
school are nore likely to report having parents who
condoned such behaviors (Center for D sease Control,

1992) .



Contributing Determnants to Viol ence

Unfortunately no profile exists which accurately
predicts which individuals are nost |likely to engage in
vi ol ent behavior. Hopefully future research will allow us
to better predict violent behavior. There is a range of
factors found to correlate with youth who engage in viol ent
acts. Anong these factors are biology, |iving conditions,
parenting styles, gender, peer interaction, enotional and
cogni ti ve devel opnent, and econom c and cultural factors
(Amreri can Psychol ogi cal Association, 1993). As pointed out
by the American Psychol ogi cal Association's Comm ssion on
Vi ol ence (1993), the "strongest devel opnental predictor of
a child s involvenrent in violence is a history of previous
violence” (p.17). This finding strongly supports the role
of social learning as an explanation of violence. Wile
bi ol ogi cal factors nay play a role in the devel opnent and
mai nt enance of viol ent behavi or through processes such as
t enperanment and activity levels, the role of one's
envi ronnent obviously holds a vital place in this equation.

This contention is consistent with findings rel ated
tothe role of famly characteristics in the devel opnent
of aggressive or violent behavior. For instance, parents

who are abusive, who engage in inconsistent disciplinary



styles and who frequently conmt violent acts are nore
l'ikely to have children who exhibit violent behavior
(Spivak et al., 1989). The literature strongly supports
the notion that children who are abused are nore prone to
engage in violent behavior (Wdom 1989).

More recently, research has shown that increased
exposure to violence (via television, radio, and
newspaper) may result in individual s engagi ng i n higher
| evel s of violence (APA Task Force on Tel evi sion and
Society, 1992). Mst often children and adol escents who
are nenbers of underprivileged mnority groups (i.e.,

H spani cs, African-Amrericans, and Native Amrericans) are at
greater risk for such behavi or (APA Comm ssion on Viol ence
and Yout h, 1993; Luthar, 1991). Al so, individuals who
conme fromcomunities where viol ence, unenpl oynent, and
poverty are prevalent are at greater risk for violence
than individual s who conme fromcomunities w thout such
characteristics (DuRant, Cadenhead, Pendergras, Sl avens, &
Li nder, 1994).

Gender is anothe r variable which has been shown to
predi ct violent behavior. Spivak et al. (1989) suggest
that adol escent nmales are at a greater risk for violence

due to devel opnental variations (i.e., social, physical,



and cognitive) that occur during adol escence. Al though
adol escent fenal es engage in violence, they are | ess
likely to seriously injure another or experience injury
than their nmale counterparts, because they do not carry
weapons as frequently.

Adol escents who engage in risk-taking behaviors are
nore prone to engage in violence than those teens who do
not (Kazdin, 1993; Valois et al., 1993). Sone behaviors
that appear related to viol ence include weapon-carrying
and consunption of alcohol or drugs. Valois et al. (1993)
sanpl ed 2,299 el eventh and twel fth grade South Carolinian
students and found that the greatest predictor of weapon
carrying was gender, with the nale being nore likely to
carry a weapon. Al though no difference was observed in
weapon-carrying rate between African-Anerican nal es and
white nmal es, African-American nmales were nore likely to be
i nvol ved in physical altercations resulting in injury and
nmost carried a handgun as a weapon of choice. The
researchers al so found that binge drinking was related to
fighting but that general al cohol consunption correl ated
w t h weapon carryi ng.

As alluded to earlier, adol escence is a period during

whi ch many devel opnent al changes take place. Changes in



soci al, physical, and cognitive functioning are quite
preval ent during this period (Feindler, 1990). The rate
of devel opnent can potentially cause problens. [f an
adol escent physically nmatures faster than hi s/ her peers,
this can lead to feelings of self-consciousness and
potentially cause conflict. The sane is true if one
matures at a nuch slower rate than his/her peers. This
can be particularly awkward for mal e adol escents who may
be subjected to the taunts of his peers.

In sunmary, while the above nentioned factors
contribute to the occurrence of aggressive and viol ent
behavi or, economc disparity, racism and sexi smhave al so
been |inked to such behaviors (APA 1993; Hammond & Yung,
1991; Spivak, Hausman, & Prothrow Stith, 1989). Wile
this reviewis in no way exhaustive, it points out severa
maj or contributing factors to viol ent behavior.

For the purposes of this study, at-risk adol escents
were defined as those adol escents having a conbi nati on of
hi gh-ri sk soci odenographi c vari abl es. These hi gh-ri sk
soci odenogr aphi ¢ vari abl es i nclude, mnority group
nmenber ship, | owstatus parental occupation, low mnority
group nenbership maternal education, large famly size, and

absence of one parent (Luthar, 1991). Considering that al

10



the subjects for this study belonged to a mnority group,
participants were deened at-risk if they nmet two additiona
criteria of those |isted above.

Moderators of Violence for at R sk Adol escents

Al t hough abuse is cited as a risk factor for
vi ol ence, all abused children do not evi dence viol ence or
aggression later inlife (Wdom 1989). In fact, Wdoms
study of the cycle of violence found that ninety percent
of her sanple popul ation did not have an arrest for a
violent crimnal act. Qther studies, using self-report
net hods in addition to arrest records, have corroborated
the finding that, while abuse is definitely a risk factor
for violence, all abused children do not becone viol ent
adults (Spivak et al, 1989). Hence, it seens inportant to
ascertain those factors that nmay noderate viol ent
behavi or. Unfortunately, little literature exists which
di scusses noderators of violence for at-risk adol escents.
Sone of the protective factors thought to decrease
the probability of the occurrence of violence when exposed
torisk factors include stable care froma capabl e adul t,
good | earning and problemsolving abilities, perceived
sel f-efficacy, and social responsiveness to others

(Kazdin, 1993). Conversely, factors hypothesized to

11



i mpact on the probability of individuals engaging in

vi ol ent behavi or include exposure to viol ence, exposure to

donestic conflict and viol ence, depression, hopel essness,

purpose in life, future aspirations, social skills, and

| ocus of control (DuRant et al., 1994; Luthar, 1991).
DuRant et al. (1994), in one of the few enpirica

studies in this area, exam ned soci al and psychol ogi cal

factors thought to noderate viol ent behavior anong

adol escents at-risk for using violence. Their sanple

consi sted of 225 adol escents, ranging from11-19 years of

age. Subjects were recruited fromhousing projects in a

community with an i mense | evel of violence. Subjects

were assessed for use of violence, exposure to violence,

exposure to donestic conflict and viol ence, hone

disciplinary activity, depression, hopel essness, purpose

inlife, and future aspirations. Results showed that

ei ghty-four percent of the respondents reported engagi ng

in at |least one violent act. The researchers found use of

violence to be correlated with exposure to viol ence.

Level of depression was also significantly correlated with

use of violence. Conversely, subjects reporting |ow

| evel s of hopel essness and having high purpose in life

scores reported | ess violent behavior than other subjects.

12



Al so, an inverse relationship was found for religious
activity (i.e., attending church service) higher

soci oeconom c status, and hi gher purpose in |ife scores
and degree of viol ence usage.

Concept ual Model

As discussed earlier, various risk factors appear to
i ncrease the likelihood of violence anong adol escents;
however, not all individuals exposed to simlar risk
factors exhibit violence. Considering that many
adol escents continue to function in an adaptive or
resilient manner (i.e., resisting displays of violence)
research should focus on identifying those attributes,
conpetenci es, and characteristics possessed by individuals
who behave adaptively despite exposure to risk

Bef ore proceeding further, definitions of sone of the
basic constructs salient to this study will be briefly
presented. Resilience is conceptualized as the expression
of conpetence despite exposure to stressors that
pr edi spose one to certain disorders or behaviors (Rutter,
1990). In order for one to be deened resilient, one nust
be exposed to a significant anmount of stress and exhibit
har di ness or appropriate and adapti ve behavi or in various

situations, i.e. exhibit conpetency. Hence, conpetence is

13



seen as the nanifestation of resilience (Pellegrini,

1990). Those who are able to performeffectively in
soci al arenas, despite exposure to adverse conditions, are
viewed as conpetent (Garnezy and Masten, 1986; Luthar,
1991; and Pellegrini, 1990). Conpetence can be
operational ly defined al ong both social and academ c

di mrensions. Considering that use of violence is generally
viewed as an antisocial act (Kazdin, 1993), one can infer
that use of violence, as a general nmethod of dealing with
stressful situations or to resolve conflicts, reflects a

| oner |evel of social conpetence.

Garnezy, Masten, and Tel |l egen (1984) presented two
nodel s used to exam ne one's adjustnent or adaptive
abilities when encountering various forns of stress. The
aut hors' conceptual i zations are sumari zed bel ow.

The conpensatory nodel is a sinple additive one,
wherein stressors tend to | ower |evels of conpetence,
wher eas various personal attributes help to inprove
adj ustnent levels. The operative nechani sm
therefore, is a sinple counteractive one. The
protective versus vulnerability nodel inplies an
interactive relationship between stress and personal

attributes in predicting adjustnment. A protective

14



function is inplied if, for exanple, individuals wth
high levels of atrait are relatively unaffected by
increasing stress, whereas low levels on the trait
show decl ines in conpetence with increasing stress
levels. Conversely, in a vulnerability process,
individuals with high levels of a certain attribute
are nore susceptible to increasing stress than are
those lowin the attribute...(Luthar & Zigler, 1991,
p. 13).
A study supporting both the conpensatory nodel and the
immunity vs. vulnerability nodels, tested in this study,
fol | ows.
Lut har (1991) c onducted an investigati on which
exam ned conpet ence exhi bited by adol escents exposed to a
nunber of stressful experiences. The identification of
those factors that pronoted resilience in children who
were at risk for psychopat hol ogy was the prinmary purpose
of this study. The sanple consisted of 144 ninth-grade
adol escents enrolled in an inner-city public school. Over
seventy-five percent of the sanple belonged to a mnority
group (approxinmately thirty percent H spanic and forty-
five percent African-Amrerican). Personal attributes

targeted were intelligence, |ocus of control, social
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skills, and ego devel opnent. It was postul ated that these
factors woul d noderate the inpact of adverse stressful
events. Stress was defined by subjects' scores on a
negative life events scale, while social conpetence scores
wer e obtai ned through teacher and peer ratings and
academ c achi evenent scores.

Resul ts showed that an internal |ocus of control and
interpersonal skills acted as protective factors,
supporting previous findings (Leadbeater, Hellner, Alen,
& Aber, 1989; Luthar & Zigler, 1988; Mrison & Msten,
1991; Alech, 1992; Wrner & Smth, 1982). Surprisingly,
intelligence and positive life events were found to be
vul nerability factors.

Al t hough previous studi es have indicated that
intelligence serves as a protective factor (Grnezy et
al ., 1984), Luthar's study showed that intelligence was
positively related to conpetence when stress | evel was
| ow, but when stress level was high, intelligence appeared
to adversely affect conpetence. Resilient adol escents were
significantly nore anxious and depressed than were
conpetent adol escents with a | ow anount of stress.

These findings | end sone support to the theoretical

prem ses of the conpensatory and the protective vs.
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vul nerability nodels. That internal |ocus of control and
interpersonal skills counteracted the effects of stress,
t he operative nechani smof the conpensatory nodel was
supported (i.e., personal attributes inprove adjustnent).
The protective vs. vulnerability nodel focuses on the
i nteraction between stress and personal attributes
explicates why intelligence may serve as a vulnerability
factor as levels of stress increase yet serve as a
protective factor during periods of |ow stress. The need
for continued study in this area is obvious given severa
counterintuitive findings. It appears plausible to
exam ne the separate and interactive nature of stress and
personal attributes within the theoretical frameworks of
t he conpensatory and protective vs. vulnerability nodel s.
Wi | e researchers have exam ned the inpact of a
variety of stressors (e.g., negative |life events) on
individual’s functioning, little attention has been given
to the study of the inpact of violence on functioning. As
nmentioned earlier, exposure to violence has been docunent ed
as a stressor (Bell & Jenkins, 1991; Fitzpatrick &
Bol di zar, 1993). dven that such exposure to stress nay
enhance the |ikelihood of violent behavior, the examnation

of this possible relationship seens valuable. Therefore, a
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specific question addressed in this study was the
following: Are there certain psychol ogical or
environnental characteristics that mght serve as a
protective factor agai nst the expression of violent

behavi or? The design of this investigation stemred from
the classic work of Garmezy and his associ ates (1984) who
have studi ed preadol escents and children at-risk for

pat hol ogy. The major aimof this study was to exam ne
those factors that pronote resilience, whereby adol escents
are able to engage in conpetent behavi or despite exposure
t o viol ence.

Short com ngs

Wien examning resilience, problens arise in
measuring stress and conpetence. One of the difficulties
Wi th measuring stress is operationally defining it
(Garnmezy & Masten, 1986; Luthar, 1991; Luthar & Zigler,
1991). Past research used different nethods, including
assessing life events, snmall events or hassles, and
specific life stresses (Luthar & Zigler, 1991). Each
approach is encunbered with problens and limtations,
al though the life events nethod is nost commonly used.

Al t hough devel opers of recent scales, such as the Life

Events Checklist (LEC Johnson & McQutcheon, 1980) have
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corrected previous flaws, such as heterogeneous m xture of
stressors, psychonetric inadequaci es have been criticized.
Secondly, using small events or hassles as a neasure of
life stress and adaptive ability presents probl ens because
of nmeasurenment confounds. It is possible that predictors
(hassle itens) could be confounded with criteria
(psychol ogi cal health). The last nmethod, utilization of
specific life stresses, has al so been criticized for the
manner in which it has been used. Past researchers have
failed to use control groups when examning resilient

i ndi vi dual s exposed to specific risk factors. Al so,
maki ng causal inferences is difficult when using specific
life stresses, particularly if individuals at-risk are not
eval uated prior to exposure to stressors. For these
reasons, evaluating stress can pose a nunber of
difficulties when assessing resilience.

The present study focused on exposure to viol ence and
hi gh-ri sk soci odenogr aphi ¢ vari abl es as indicators of
stress, utilizing specific |ife stresses to operationalize
stress. Exposure to viol ence and | ow soci oeconom c stat us
are assumed to be prevailing conditions for those subjects
adversely affected, nmaking it inpossible to assess them

prior to exposure to these specific stressors. The
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premse of this study was based on the conpensatory node
(see Figure 1) and the immunity vs. vul nerability nodel
(see Figure 2) posited by Garnezy et al. (1984). The
conpensatory nodel postul ates that, because one's
resources are drained, conpetent behavior decreases in the
face of adversity or stress; however, this behavior is a
function of one's assets or liabilities (i.e., the person
with greater assets shoul d exhibit greater conpetence
during times of adversity or stress). The |atter nodel
suggests a conditional relationship between stress and
personal attributes in regards to adaptation. Personal
characteristics can provide "i munity" agai nst stress,
such that the presence of certain personal attributes
(e.g., interpersonal skills, intelligence, internal |ocus
of control, problemsolving skills, ego devel oprent,)

defl ect the inpact of stress, reflecting greater adaptive
skills. The absence of the aforenentioned attributes can
result in an anplification of the inpact of stress,
reflecting |lower levels of adaptation. This nodel seens
particularly appropriate for assessing the context in

whi ch vi ol ent behavi or occurs, considering that research
has indicated that exposure to violence is associated with

vi ol ent behavior (Bell & Jenkins, 1991). Since al
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adol escents exposed to violence do not use violence to the
sanme degree, sone factors apparently play a role in
differential responding to this stressor (exposure to
violence). These two nodel s shoul d hel p determ ne what
these factors are.
CGoal s
The purpose of this study was to determne which
factors play a role in protecting adol escents who are at-
risk for violence fromexhibiting violence. Additionally,
this study examned the factors which may nake adol escents
nore prone to use violence. Considering that exposure to
vi ol ence has been found to be a strong predi ctor of use of
violence, this study attenpted to determne factors which
noderate the rel ati onshi p between exposure to viol ence and
use of violence. This information will aid in the future
devel opnent of nore efficacious prevention and
intervention strategies to reduce the occurrence of
adol escent vi ol ence.
Hypot heses
(1) Adol escents who are exposed to a higher |evel of
donestic violence will use nore viol ence than adol escents

who are exposed to | ower |evels of donestic violence.
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(2) Adol escents who are exposed to high | evel s of
community violence will use nore violence than adol escents
who are exposed to low | evel s of community viol ence.

(3) Adol escents who are exposed to both community and
donestic violence will use nore viol ence than adol escents
who are exposed to equivalent (i.e., sum levels of either
community or donestic viol ence al one.

(4) Adol escents with high social skills wll use |less

vi ol ence than adol escents with | ow social skills.

(5) Adolescents with |ower |evels of despair (as
operationalized by an index created by a conposite of

depr essi on, hopel essness, and purpose in life scores) wll
use | ess violence than adol escents wi th hi gher despair
scores.

(6) Adol escents who expect to be alive beyond age 25 will
use |l ess violence than those adol escents who do not expect
to be alive beyond age 25.

(7) Adol escents who denonstrate an internal |ocus of
control will use |less violence than adol escents who
denonstrate an external |ocus of control.

(8) Social skills will noderate the rel ationshi p between
exposure to viol ence and use of violence. Specifically,

social skills will interact with exposure to violence in
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predicting use of violence. Adolescents with | ow socia
skills and a high |l evel of exposure to violence will show
a greater use of violence than those adol escents w th high
social skills.

(9) Despair will noderate the rel ationshi p between
exposure to viol ence and use of violence. Specifically,
despair will interact with exposure to violence in
predicting use of violence. Adolescents who show a high

| evel of despair and a high | evel of exposure to violence
w |l show a greater use of violence than those adol escents
showi ng | ower |evels of despair.

(10) Certainty of being alive at age 25 will noderate the
rel ati onshi p between exposure to viol ence and use of

vi ol ence. Specifically, certainty of being alive at age
25 will interact with exposure to violence in predicting
use of violence. Adolescents who are uncertain that they
will be alive at age 25 and are exposed to high | evels of
violence will show a greater use of violence than

adol escents who are certain that they will be alive at age
25.

(11) Locus of control wll noderate the relationship

bet ween exposure to viol ence and use of violence.

Specifically, locus of control will interact with exposure
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to violence in predicting use of violence. Adolescents

with an external |ocus of control and high | evel of

exposure to violence will show a greater use of violence

t han those adol escents with an internal |ocus of control.
METHCD

Partici pants

Participants were 32 (15 fenales; 17 nal es)
adol escents, ages 13-18 (nmean = 15), recruited from
comunities in the Southeast (one rural, two suburban and
one urban). Two of these communities were chosen because
of their high violent crinme rates. The other two
comuni ties were sel ected because of subject
accessibility. Subjects were inforned of the study by
recruiters and participation was voluntary. Al
participants were nmenbers of a mnority group (27 African-

Anericans; 5 H spanics).

Pr ocedur es

Participants were inforned of the study through
either volunteer recruiters or by the examner at various
comunity sites (i.e., after-school prograns, church

groups, YMCA, etc.). Letters giving infornmation about the
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study and parental consent forns were distributed to those
interested (See Appendix A). Admnistration times were
set and participants who returned their parental consent
forns were given participant consent forns to read al ong
with the admnistrator. Admnistration of the survey took
pl ace in groups of two to eight. Participants were given
an opportunity to ask questions after reading the consent
form Admnistration tinme was approxi mately one hour.
Participants were given the first half of the survey and
then allowed to take a break. Then, they conpl eted the
second half of the survey.

| nstrunent s

Denogr aphi ¢ I nformati on

Soci odenogr aphi ¢ Status Questionnaire Subj ect s

conpl eted a self-report questionnaire devised by the
resear cher whi ch assessed information on famly size,
househol d conposition, and ethnicity.

Stressors/Predictors

Survey of Exposure to Community Viol ence Scal e

(Rchters & Martinez, 1990). This instrunment consists of
54-itens and can be self-admnistered or adm ni stered as a
sem-structured interview This instrument was used to

determne the frequency of a child s exposure to viol ence.
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Thi s scal e assessed frequency of w tnessing viol ence,
heari ng about viol ence, and being the victimof violence.
A nodified, self-admnistered version of this scale,
consisting of 24-itens was used in this study. In this
study, this version was found to have a Oronbach’s al pha
of .82.

Conflict Tactics Scale (Straus, 1979). This

i nstrunment neasures exposure to donestic conflict and
violence. The scale used in this study is a revised
version of the Conflict Tactics Scal e and consists of
twenty itens that neasure verbal and physical aggression.
DuRant et al., (1994) found this revised scale to have a
Oronbach’s alpha of .86 and a test-retest reliability of
.97. In the present study, this instrunent had a

O onbach’ s al pha of . 80.

Mbderators (Protective or Vulnerability Factors)

Social Skills Inventory (SSlI; R ggio & Throcknorton,

1986) . This is a self-report scal e designed to measure
social skills, consisting of 90 itens. The SSI divides
communi cation into two donai ns--the enoti onal donain,
nonver bal comuni cati on, and the social domain, verbal
comuni cation. Each domain is further divided into three

different skills: sending skill or expressivity, receiving
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skill or sensitivity, and regulatory skill or control.
Luthar (1991) nodified this scale for use with

adol escents. This is the version that will used in this
study. Coefficient alphas for this scale ranged from.75
to .88 (Rggio, 1986). Two-week test-retest reliability
ranged from.81 to .96. 1In the present study, the tota
score was used to represent social skills. Oonbach’'s

al pha for this neasure was . 78.

Nowi cki - Strickland Locus of Control Scale (Nowi cki &

Strickland, 1973). This scale consists of forty itens.
The purpose of this instrunent is to neasure whet her
children make external or internal attributions. In the
present study, Oonbach’s alpha for this scale was .55.

Children’s Depression I nventory (CD) (Kovacs, 1985).

This scale is a self-report measure consisting of 27 itens
and is utilized to assess synptons of depression. In a
study conducted by DuRant et al.(1994), this scale’s
Oronbach’s al pha was .82 and test-retest reliability was
.84. In the present study, Gonbachs al pha was . 77.

Hopel essness Scal e for Children (Kazdi n, Rodgers, &

Col bus, 1986). This instrunent consists of 16 itens

designed to assess one’s negative expectations concerning
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the future (DuRant et al., 1994). In the present study,
this neasure had a Gronbach’s al pha of .57.

Purpose in Life Test (Qrunbaugh, 1977). This scale is

a self-report nmeasure used to assess the | evel of perceived
nmeaning in a person’s |ife (DuRant et al., 1994). This
measure had a Gronbach’ s al pha of . 86.

Certainty of being alive at age 25 (DuRant et al.,

1994). DuRant et al. (1994) devised a five-point scale for
use Wi th adol escents to ascertain their beliefs about
living to the age of twenty-five.

Oiterion Variable

Use of Violence Scale (DuRant et al., 1994). In this

study, degree of non-use of violence will reflect |evel of
soci al conpetence. To assess viol ence, the experinenter
utilized a scal e conposed of seven questions drawn from
the Youth R sk Behavi or Survey and the Denver Youth Study
Sel f-Reported Delinquency Questionnaire. This scale was
utilized previously in a study in which researchers

exam ned factors associated with the use of violence
(DuRant et al., 1994). This scale to have a O onbach's

al pha of .60. Instrunents are found in Appendi x B.
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Resul ts

Dat a anal ysis proceeded in several stages. Initially,
descriptive statistics were perforned on all vari abl es,
specifically gender, maternal education, famly structure,
famly conposition, parental occupation, and ethnic group
orientation. Descriptive statistics are also presented on
all measures utilized in the study. Pearson Product Monent
correlations involving all possible variables were
performed. The Bonferoni correction was used to control
for Type | errors with the correlational data, the new p
was set at .005. Next, a series of hierarchical multiple
regressions were carried out and will be presented. These
regressions indicate the | evel of prediction of use of
vi ol ence fromspecific predictor variables. Regression
anal yses were used to determne the noderating rol e of
social skills, level of despair, certainty of being alive
at age 25, and locus of control on the rel ationship between
exposure to violence and use of violence. The nmain effects
of exposure to violence and the af orenenti oned personal
attributes were forced into the nodel first. Next, the
i nteraction between exposure to viol ence and personal

attributes was tested to determne the extent to which the
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interaction contributed to predictions of the use of
vi ol ence beyond the nmain effects.

Descriptive Statistics on Denographi c Vari abl es

As indicated in Table 1, fifty-three percent of the
sanple were males (n = 17); forty-seven percent were
females (n = 13). E ghty-four percent of the sanple was
African-Anerican (n = 27); sixteen percent was H spanic (n
= 5). The ages ranged from 13- 18 and grades/educati ona
| evel ranged fromseventh to first year of college. In
this sanple, fifty-six percent (n=18) reported living with
their father; eighty-four percent (n=27) reported |iving
with their nother; nine percent (n=3) lived with
stepfathers; and three percent (n=1) lived with a
st epnot her.

In addition, the data indicated that alnost 22% (n=7)
of the sanple resided in a single-parent hone with the
father nost often being reported as the head of househol d.
The majority of the participants described their parents as
having a | owstatus or as bei ng unenpl oyed. These data
along with informati on regarding the educational |evel of

t he head of the household are listed in Table 2.

Insert Table 1 & 2 about here
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Soci odenogr aphi ¢ status was not estinmated because of
| ack of information regardi ng parental incone; however, at-
ri sk status was determ ned (see Table 3) by having three or
nore of the follow ng soci odenographic variables: mnority
group nenbership, |owstatus parental occupation, |ow head
of househol d education, large famly size (i.e., four or
nore children in househol d), and absence of one parent.
Saneroff et al. (1987) found these factors to adversely
i npact devel opnental outconmes. Al the participants had
mnority group nenbership; 40.6% (n=13) listed their
parent’s as having a | owstatus occupation; while 28. 1%
(n=9) reported the head of their househol d as being
unenpl oyed; 28.1% (n=9) listed the head of their househol d
as having | ow education; 9.4% (n=5) were determned to have
a | arge househol d (as defined by having four or nore
children in the household); and 21.9% (n=7) reported |iving
in a single-parent household. Further analysis reveal ed
that 46.9% (n=15) of this sanple were determned to be at-
ri sk based on neeting three or nore of the above
soci odenogr aphi ¢ vari abl es. However, when mnority group
status was controlled for, 43.8%(n=9) of the sanple were

defined by at |east two of the above-nenti oned vari abl es
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but only 3.1% (n=1) were defined as having three of the
remai ning at-ri sk soci odenographi c variables. Over half of
the sanple (n=17)either were not defined or defined by only
one of the aforenentioned soci odenograhi c vari abl es.
Considering that the sanple was not |argely conprised of
at-risk adol escents and that a t-test reveal ed no
significant difference between those adol escents defined as
at-risk and non at-risk, this discrimnatory variabl e was

not considered in the remai nder of the anal yses.

| nsert Tabl e 3 about here

Descriptive Statistics on Stressors, Mderators, and

Qut cone Vari abl e

Tabl e 4 depicts the nmeans and devi ations for the
following scales: R chter’s Community Survey of M ol ence,
Conflict Tactics Scale, CD, Hopel essness Scale, Purpose in
Life Scale, Locus of Control scale, Social Skills
I nventory, Certainty of Being Alive at Age 25, and Use of
Violence. This data illustrates that all of the sanple had

been exposed to sonme degree of community and domestic
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violence. In addition, it depicts that the average use of

violence was fairly | ow

| nsert Tabl e 4 about here

Correl ations Anong all Measures

Tabl e 5 shows Pearson Product nonent correl ations
anong all the neasures used to exam ne the variabl es
associated with use of violence in this study. As
illustrated, many neasures are significantly correl ated
with each other and with use of violence. As indicated
bel ow, hypot hesi s one through seven focuses on those

vari ables correlated with use of viol ence.

| nsert Tabl e 5 about here

Hypothesis 1: Exposure to Donestic Conflict and Use of

Vi ol ence
Hypot hesi s one predi cted that adol escents exposed to a
hi gh |l evel of domestic conflict will use nore violence than

t hose exposed to |l ow | evel s of donestic conflict. This
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hypot hesi s was tested through conputation of the Pearson
Product noment correlation. Levels of exposure to donestic
conflict was operationalized by scores on the Conflict
Tactics Scale. Scores on this scale ranged from 20
(indicating |l ow |l evel s of donestic conflict) to 80
(indicating high levels of donestic conflict). The nean
score for this sanple was 42. 1In this sanple, no
significant correlation was found between use of violence
and exposure to donestic conflict. Results are reported in
Tabl e 6.

Hypot hesis 2: Exposure to Community Viol ence and Use of

Vi ol ence

Hypot hesis two predicted that adol escents exposed to a
hi gh |l evel of community viol ence woul d use nore viol ence
t han adol escents exposed to a | ow | evel of community
vi ol ence. Exposure to violence was operationalized by
scores on R chter’s Survey of Community M ol ence, scores
ranged fromO (no exposure)-186 (high exposure), nean = 32.
There was a significant rel ationship between use of
vi ol ence and exposure to community vi ol ence, r=.73, p <

.005. (See Table 6.)

Hypothesis 3: Exposure to donestic and community viol ence

and use of viol ence
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Hypot hesis three was al so tested through the
conput ati on of the Pearson’s product nonment correlation.
This hypothesis predicted that a stronger relationship
woul d be found between use of violence and the conbi ned
effects of exposure to violence than either community or
donesti c exposure alone. Total exposure to viol ence scores
were determ ned by addi ng toget her conposite scores from
the Rchter’'s Survey of Conmmunity Violence scale and the
Conflict Tactics Scale. A though this relationship was
significant, the relationship was not found to be stronger
than the relationship between exposure to community
vi ol ence and use of viol ence, rr =.66, p <.005 See Table

6.

| nsert Table 6

Hypothesis 4: Social Skills and Use of M ol ence

Hypot hesis four predicted that |evel of social skills
woul d be related to use of violence. Specifically, people
wi th highly devel oped social skills should use | ess
vi ol ence than those who | ack social skills. This

hypot hesi s was al so tested through correl ati onal mnet hods.
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Social skills were operationalized by a conposite score on
the Social Skills Inventory, wth possible scores ranging
from90 (low social skills) to 810 (high social skills).
The nean score for this scale was 453. No significant

rel ati onshi p was found between social skills and use of
viol ence (see Table 7).

Hypothesis 5: Level of Despair and Use of M ol ence

Hypot hesis five was tested through Pearson product
nonment correlations. This hypothesis predicted that |evel
of despair would be positively correlated with use of
violence. A significant relationship was found between
despair and use of violence r = .37, p <.05. The index of
despair was created by addi ng together conposite scores
fromthe depression, purpose in life, and hopel essness
scales. Scores on the purpose in |life scale were recoded
in the positive direction. Individual analyses of these
measures are as foll ows. No significant relationship was
found between depression, as operationalized by conposite
scores (range 0-54, mean = 7) on the Children’ s Depression
| nventory, and use of violence. However, a significant
rel ati onship was found between one’s purpose in |ife and
use of violence, r = .35 p < .05. Purpose in life was

operationalized by conposite scores on this scal e which
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ranged fromfourteen (mnimun) to ninety-eight (nmaxi nunm,
mean = 39. 47. Al so, a significant relationship energed

bet ween | evel of hopel essness, as operationalized by
conposite scores on the Hopel essness Scale ranging fromO
(no hopel essness) to 16 (hi gh hopel essness), (nmean scal e
score = 2.25) and use of viol ence, r =.47, p < .01. See
Tabl e 7.

Hypothesis 6: Certainty of Being Alive at age 25 and Use

of Viol ence

Hypot hesi s six predicted that adol escents who were
certain of living to age 25 woul d use | ess viol ence than
t hose adol escents uncertain of being alive at age 25. This
vari abl e was assessed through a five point scale, with one
representing “Absolutely certain |l wll live to be 25,” and
five representing “Absolutely certain | will not live to be
25.” Over half of the sanple (53% n= 17) were certain or
fairly certain they would be alive at 25. 41% (n=13) were
anbi val ent and 6% (n=2) responded that they were certain
that they woul d not be alive at age 25. No significant
rel ati onshi p was found between this variable and use of
viol ence. See Table 7.

Hypothesis 7: Locus of Control and Use of M ol ence
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Hypot hesi s seven predicted that adol escents who
denonstrate an internal |ocus of control wll use |ess
vi ol ence than adol escents who denonstrate an external | ocus
of control. Locus of control was operationalized by a
conposite score on the Now cki-Strickland Locus of Contro
scale, scores ranged fromO (indicating internal |ocus of
control) to 39 (indicating external |ocus of control). The
nmean score for this scale was 15.78. Overall, no
significant relationship was found between | ocus of control
and use of violence (see Table 7).

Hypothesis 8. Mderating Effects of Social Skills

To determ ne whether social skills noderated the

rel ati onshi p between exposure to viol ence and use of

viol ence, a hierarchical nultiple regression was perforned.
Use of violence was the criterion variable and exposure to
vi ol ence (conbi ned conposite scores of community and
donestic violence) and social skills were the predictor
variables. In the first step, exposure to viol ence and
social skills were entered into the regression equation.
This accounted for 46%of the variance, p < .0001. The
i nteraction between exposure to violence and social skills
(product term) was entered in Step 2: this did not result

inasignificant increment in R ? (see Table 8).
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Hypothesis 9: Mbderating Effects of Locus of Control

To determ ne whether |ocus of control noderated the
rel ati onshi p between exposure to viol ence and use of
vi ol ence, another hierarchical multiple regression was
performed. Again, use of violence was the criterion
vari abl e and exposure to domestic and community viol ence
and | ocus of control were the predictor variables. In the
first step, exposure to violence and | ocus of control were
entered into the regression equation. As indicated in
Tabl e 8, this accounted for 44%( p < .0002) of the
variance. The interaction between exposure to viol ence and
| ocus of control was entered in Step 2: this did not
result in a significant increnment in R 2

Hypot hesis 10: Mderating Effects of Level of Despair

To determ ne whether |evel of despair noderated the
rel ati onshi p between exposure to viol ence and use of
viol ence, a hierarchical nultiple regression was perforned.
The criterion and predictor variables are agai n use of
vi ol ence and exposure to violence, in addition to | evel of
despair. In the first step, exposure to violence and
despair entered into the regression equation. This
accounted for 50% of the variance, p < .0001. The

i nteraction between exposure to viol ence and despair was
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entered in Step 2. this did not result in a significant
increnment in R? (see Table 8).

Hypot hesis 11: Mderating Effects of Certainty of Being

Aive

In this equation, the criterion variable was use of
vi ol ence. Exposure to donestic and community viol ence and
certainty of being alive at age 25 were the predictor
variables. In the first step, exposure to viol ence and
certainty of not being alive were entered into the
regression equation. This accounted for 54% ( p < .0001) of
the variance in use of violence. In the second step, the
interaction between these two variabl es was enter ed.
Again, this did not result in a significant increnent in R
(see Table 8).

Donestic vs. Community Vi ol ence Exposure Anal yses

To determne the extent to which donestic conflict or
communi ty viol ence exposure inpacted the equati on, separate
hi erarchical multiple regression anal yses were perforned
with these two variabl es as individual predictor variables,
with use of violence remaining the criterion variabl e.

This anal ysis reveal ed that comunity viol ence exposure
appears to account for a significant nore anount of

variability in use of violence than does exposure to
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donestic conflict/violence; however, as will be explicated
bel ow, an exam nati on of donestic conflict produced one
finding that approached significance. These results are
al so reported in Table 8.

H erarchical nmultiple regressions utilizing use of
vi ol ence and exposure to donestic conflict as the criterion
and predictor variables, respectively, did not reveal
significant relationships or noderating effects except in
the analysis involving social skills. In the first step of
this equation, donestic conflict and social skills were
entered sinultaneously. This accounted for 7% of the
variance in use of violence. 1In the second step, the
interaction between these two variables was entered. This
did result in an increment in R 2, accounting for an
addi tional 10%of the variance. This interaction approached
significance, p < .08. Further descriptive anal yses
reveal ed that those adol escents with high social skills
used | ess vi ol ence when exposed to high or | ow anounts of
donestic violence than those with | ow social skills. These
findings also revealed a snall difference in use of
vi ol ence anong those with | ow social skills regardl ess of
hi gh or | ow donestic viol ence exposure. However, those

individuals with | ow social skills and | ow donestic
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vi ol ence exposure used nore viol ence than those with | ow
social skills and high viol ence exposure. See Figure 3.

I n i ndependent regression equations in which exposure
to community violence was entered along with a potentia
noderator variable in Step 1, the equation accounted for
over 50% of the variance, p < .0001. However, the
interaction between these terns did not result in a

significant increase in R 2

in any equation, with the
exception of one. Wen certainty of being alive at age 25
and exposure to community violence was entered in Step 1,
this accounted for 60% of the variance, p < .0001. Wen
the interaction between exposure to community viol ence and
certainty of being alive at age 25 was entered, this
accounted for an additional 6% of the variance, p < .O05.
Further descriptive anal yses reveal ed that those who were
absolutely or fairly certain that they would be alive at
age 25 and exposed to | ow anounts of community viol ence
used | ess viol ence than those who were absolutely certain
they would not be alive at age 25 with | ow viol ence
exposure. This group al so used | ess viol ence than
individuals with simlar beliefs (i.e., absolute or fair
certainty in regards to living to age 25) who were exposed

to high anounts of community viol ence. Those individuals
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who were absolutely certain they would not be alive at age
25 used the greatest amounts of viol ence, despite whether
they were exposed to | ow or high anounts of comunity
violence. This indicates that the belief that one will not
live to age 25 operates as a vulnerability factor. Those
i ndi vidual s who were anbi val ent about being alive at age 25
used | ess anmounts of violence than either of the above
groups when exposed to high anmounts of community viol ence.
See Figure 4.
Di scussi on

This study had two ains: one was to examne the
rel ati onshi p anong exposure to community and domestic
vi ol ence, personal attributes and the use of violence. The
second major aimof this study attenpted to exam ne use of
violence within the framework of resiliency. Previous
studi es have found that sone children at-risk for negative
out cones display resiliency or denonstrate adaptive
behavi or despite exposure to severe stressors (Grnezy et
al ., 1984; Luthar, 1991). This study examned this
phenonenon by testing the role of personal attributes in
the differential use of violence in response to the

stressor of exposure to viol ence.
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Hypot heses one through three exam ned the
rel ati onshi ps anong exposure to donesti c and comunity
vi ol ence and use of violence. The results of this study
indi cated that exposure to community violence, as well as
t he conbi nation of exposure to donestic and community
viol ence, are positively correlated with use of violence,
indicating that as one’s exposure to viol ence increases so
does one’s use of violence. Considering that an
associ ati on was not found between exposure to domestic
vi ol ence and use of violence, the finding that a
conbi nati on of donestic and community viol ence exposure is
related to use of violence is likely the effect of the
strong associ ati on between community exposure and use of
vi ol ence.

Researchers posit that social |earning theory hel ps
expl ai n aggressive and vi ol ent behavi or, suggesting that
children exposed to violence in the honme are nore likely to
use vi ol ence (APA, 1993; Spivak et al., 1989). As reported
earlier in this study, strong |inks have been nade between
donestic viol ence and use of violence; however, the
strongest association is between use of violence and child
abuse (Spivak et al., 1989; Wdom 1989). The neasure of

donestic conflict/violence did not directly assess viol ence
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perpetrated on the individual by a famly nenber.
Considering this, it is plausible that while an individua
may see violence in the home, he/she may not be a victim of
this violence. This may explain the lack of a significant
rel ati onshi p between use of violence and donestic viol ence
found in this study. Considering that studies have shown
that child abuse does not necessarily predict use of
violence (Spivak et al., 1989; Wdom 1989), it is probable
that the relationship between viol ence use and exposure is
| ess apparent with exposure to domestic viol ence,
particularly as assessed in this study.

The next four hypot heses exam ned the rel ationship
bet ween use of violence and the foll ow ng personal
attributes: social skills, level of despair, certainty of
being alive at age 25, and | ocus of control. Social skills
were not found to be significantly related to use of
vi ol ence. The inventory used to neasure social skills in
this study was revised for use w th adol escents by Luthar
(1991). The scale was originally norned on college students
(R ggo, 1986); consequently, the itens on this scal e nay
not adequately represent social situations experienced by
non-majority children and adol escents. This was indicated

by the responses nade by sone of the participants in the
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present study during the conpletion of this inventory.

Sone of the | anguage of the questionnaire was unfamliar to
the participants and had to be explained. Further, this
inventory consisted of ninety itens and was the | ast
inventory to be given before the participants were all oned
to take a break; so, fatigue nay have played a role in
response patterns.

Level of despair was found to be associated wth use
of violence. Considering that the |evel of despair index
was created by using scores on scal es assessing
hopel essness, purpose in life, and depression, it is not
surprising that |evel of hopel essness and purpose in life
are also strongly related to use of violence. These
findi ngs suggest that as one’s feelings of hopel essness and
| ack of purpose in life increase so does one’s use of
violence. Considering that these feelings are often
related to depression, it is surprising that in this study
depression was not statistically related to the use of
vi ol ence (Kazdin, Rodgers, & Col bus, 1986). The final two
personal attributes examned in this study, certainty of
being alive at age 25 and | ocus of control, were not found

to be significantly related to use of violence.
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As alluded to earlier, the second part of this study
focused on examning the potential of psychol ogi cal and
personality variables to noderate the rel ati onshi p between
use of violence and exposure to violence. Results indicated
that none of the variables in this study significantly
noderated the rel ati onshi p between overal |l exposure to
violence (i.e., community and donestic) and use of
viol ence. However, separate regression anal yses of
donesti c versus comunity exposure to viol ence reveal ed
that social skills interacted with exposure to domestic
violence to predict use of violence. Social expressivity,
a conponent of social skills, has been found to act as a
protective factor when faced with stress (Luthar, 1991).

Li kewi se, the finding that social skills appears to
noderate the rel ati onshi p between exposure to domestic
conflict and use of violence may indicate that having
social skills gives one an alternative to using viol ence
when faced with a conflict. This noderator effect may have
been nore apparent with a larger sanple size. |In addition,
this finding could indicate that personality variables are
nmore likely to noderate use of viol ence when donestic
conflict is the stressor as opposed to community viol ence.

Wien one is exposed to community violence, this may be
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highly correlated with use of violence. This is probably
less likely the case with donestic conflict. |In addition,
one nmay not be able to avoid use of violence as readily if
exposed to it consistently in one’s community. This is

i kel y because of the extent to which use of violence and
comuni ty exposure to viol ence covary. (DuRant et al.,
1994) .

The finding that certainty of being alive at age 25
appeared to noderate the rel ati onshi p between use of
vi ol ence and exposure to community violence is not
surprising. |t seens probable that those individuals who
do not believe that they will be alive at age 25 w ||
engage in nore violence than those who do. Only two of the
subj ects reported believing that they would not be alive at
age 25. These subjects also reported a high comunity
exposure to violence and had high use of violence scores in
conparison to the renai nder of the subjects.

The finding that nmain effects (i.e., exposure to
violence) in addition to personality variabl es accounted
for a significant amount of the variance involved in use of
vi ol ence could indicate that the nodel is sufficient in
predi cting use of violence. This further suggests that the

conpensatory nodel nmay nore adequately conceptualize the
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effects of exposure to stress (violence) on use of
viol ence. Sone researchers have suggested that the
difficulties in finding significant interaction effects is
indicative of the utility of the conpensatory nodel and the
shortcom ngs of the protective vs. vulnerability nodel
(Luthar & Zigler, 1991). Conceptualization of use of
viol ence with the conpensatory framework suggests that a
person exposed to violence will Iikely use violence but
t hat possessing certain personal attributes would decrease
the |ikelihood of a negative outcone, in this case use of
violence. Although this nodel has inplications for
vi ol ence prevention, the inplications are not as optimstic
as those afforded within the framework of the protective
vs. vulnerability nmodel, which suggests that use of
vi ol ence can be prevented altogether if certain protective
nmechani sns are in place.

Anot her possible reason for the findi ng that the
interaction terns in this study added little to the
predi ctive value of the nodel is the exam nation of
exposure to violence as a stressor woul d be better assessed
over a period of tine. As Luthar and Zgler (1991)
mai ntain, determning adjustnent |evel prior to exposure to

a stressor, in this case violence, is inperative to
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under st andi ng adapti ve and nal adapti ve behavior. 1In
addition, a longitudinal design would yield useful
information the role of soci odenographic factors in this
equation and what factors negate the effect of risk in
relation to these vari abl es.

Finally, the snall sanple size likely did not provide
enough variability on the criterion variables or
statistical power to find significant interaction effects.
This is supported by anal yses which indicated that for sone
scal es, either no one or a snall nunber of participants net
the criterion score. This could indicate that the
participants for this study were well-adjusted, but is
likely the result of the small sanple size. Large sanples
are needed to test interaction effects (Luther & Zigler,
1991; Masten, 1989); however, this was not possible due to
time constraints and difficulties recruiting participants
for this study.

| npl i cati ons

Findings fromthis study indicate that exposure to
viol ence is pervasive anong adol escents everywhere. Over
half the sanpl e reported noderate exposure to viol ence;
whil e, eighty-eight percent of the participants in this

study reported engaging in at |east one act of violence;
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and al nost sixty percent reported having been in a fight in
the past year. These findings may indicate that those who
are exposed to violence are often in situations where they
may feel conpelled to use violence. This seens to be
exacerbated by feelings of hopel essness and believing that
one is not going to live to the age of 25.

Consi stent with previous studies (APA 1992; Spinach
et al., 1989), these findings suggest that exposure to
violence is one of the main predictors of use of violence.
However, feelings of hopel essness, |ack of a purpose in
life, and believing that one would not live to be twenty-
five were al so associated with use of violence. These
findi ngs suggest that prevention prograns focusing on
changing one’s outl ook on life may hel p reduce use of
violence or at |east hel p one consider and care about the
consequences of using violence. Further, conprehensive
prograns teachi ng adol escents skills and giving them
positive outlets may hel p prevent exposure to viol ence and
t hereby reduce use of viol ence.

These findings further indicate that exposure to
donestic viol ence and community violence nay |lead to very
different outcomes; thus have different noderators.

Further research is needed to explicate the relationship
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between the two. It appears that exposure to donestic
vi ol ence may have | ess adverse outcones than exposure to
community viol ence; however, this distinction may result
fromone' s status as an observer of donestic violence as
opposed to a victimparticipant in community viol ence.
Again, future research with a larger sanple is needed to
make this delineation. Al so, future research should
conpare children exposed to violence in urban areas with
t hose exposed to violence in suburban or rural areas to
determne differential predictors, noderators and outcones.
Mbst of the research conducted on adol escent viol ence has
focused on urban teenagers; however, as evident fromdata
collected in this study and recent nedi a coverage,
adol escent violence is a growing problemin comunities
t hroughout the country. Studying different popul ations
woul d provide information on which factors contributed to
use of violence in different settings and regional areas
and aid in the devel opnrent and inpl enentati on of the nost
effective interventions.

This study seens to further suggest that the
conpensatory or nmain effect nodel is sufficient in
predicting the use of violence. Considering the [imtation

posed by the small sanple size, the researcher woul d
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suggest replication of this study with a larger, nore
di verse sanple to determne the utility of the protective
vs. vul nerability nodel

Limtations

The data utilized in this study cane fromself-reports
of the participants. In this regard, it is difficult to
ascertain the accuracy of it--particularly in regards to
soci odenogr aphi ¢ vari abl es and reported use of violence.
Future studies should attenpt to obtain data frommultiple
sources. Also, considering that the sanple was cross-
sectional, the participants standing on the predictor
variables prior to assessnent were unknown, mnaking it
difficult to remark upon their |evel of adjustment to the
criterion variable. Therefore, caution should be exercised

in generalizing these results to other popul ations.
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APPENDIX A
LETTER TO PARENTS

Dear Parent (s),

| ama graduate student at Virginia Tech University.
| would like your child to participate in a project that I
am doi ng whi ch exam nes adol escent violence. Participating
inthis project only requires that your child conplete
surveys asking about his/her feelings about hinself,
vi ol ence seen at hone or in the community and use of
violence. Al of your child s responses will be conpletely
confidential and anonynmous. Your child will not put
hi s/ her name on any of the surveys. | would really
appreci ate your help. If you want to know nore about the
project and are interested in letting your child
participate, please read and sign the encl osed consent
form

If you have any questions, please call ne at (540) 231-
7322. Thank you for your tine.

Most Sincerely Yours,

Rosell L. Jeffries
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APPENDI X B
PARENTAL AND PARTI Cl PANT CONSENT FORMS

PARENT" S | NFORMVED CONSENT FORM

VW would like your child to take part in a research s tudy
| ooking at factors that influence the occurrence of viol ence
anong hi gh school teenagers. It is inportant that you read and
under stand several general principles that apply to all who
take part in this study. Taking part in the study is entirely
voluntary. Personal benefit may not result fromtaking part in
this study, but know edge may be gained that wll benefit
others. Your child may withdraw fromthis study at any tine
wi thout penalty. You are urged to discuss any questions that
you have about this study with the principal investigator.

1. PURPCSE OF EXPER MENT

This study exam nes the rel ationshi p between seeing
violence in the community and home and using violence. W will
| ook at your child s feelings and thoughts about hiniherself
and your life and how t hese feelings and thoughts affect his or
her use vi ol ence.

2. PROCEDURE TO BE FOLLOAED I N THE STUWDY

Initially, your child will conplete a questionnaire about
himherself and famly. This questionnaire will take between
3-5 mnutes. The other surveys that your child will conplete
wi |l ask about violent things that may have happened to hini her
or that your child may have seen. Your child will also be
asked questions about violent things he or she nay have done.
QG her questions concern your child s feelings about hiniherself
and his/her life. 1In all, these questions will take no nore
t han one hour total to answer.

3. ANONYM TY OF SUBJECTS AND CONFI DENTI ALI TY OF RESULTS

Many of the findings fromthis research may be published
for scientists to read. However, at no tinme will your child s
answers be given to anyone ot her than individuals working on
this project. The information your child provides wll not
have hi s/her nane associated with it. Therefore, all responses
are strictly confidential and anonynous. This neans that no one
wi |l know who you are or who your child is or how your child
answer s each questi on.

4. R SKS AND DI SCOVFCRTS

Participation in this study may provide slight disconfort
for your child after answering questions about difficult
feelings and situations. |In the case that your child becomnes
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upset while answering questions, he/she nay stop answering
questions for a period of tine or may choose to stop
participating altogether. Your child does not have to answer
any question that he/she does not want to answer.

5. EXPECTED BENEFI TS

This research may hel p with devel opi ng prograns desi gned
to reduce and prevent the occurrence of violence. A so your
child may enjoy knowi ng that he/she is hel ping others
understand violence. In addition, nany children have reported
that they enjoy being able to express how they feel about their
life and things that have happened to them

6. FREEDOM TO W THDRAW
Your childis free to withdraw fromthis study at a nytime
w thout penalty .

7. USE OF RESEARCH DATA

The information fromthis research may be used by
scientists or educational teachers. It may be presented at
scientific meetings, or published in professional journals and
books, or used by Virginia Tech’s Departnent of Psychol ogy.

8. APPROVAL OF RESEARCH

Thi s research project has been approved by the Hunman
Subjects Coomttee of the Departnent of Psychol ogy and by the
Institutional Review Board of Virginia Tech

9. PARTI G PANT CONSENT

I have read and understand the purpose of this study and
have been given the opportunity to discuss and ask questi ons.
| hereby voluntar ily give ny permission for ny child to take
part in this study. | understand that ny child may stop
answering questions, interrupt the procedures or w thdraw from
the study at any time and that the infornation collected wll
be conbined with infornation fromother children for purposes
of data analysis, and no nenber of ny famly wll be identified
by name in any presentation of the data. | al so understand that
all records will be kept confidential, and the findings of this
study may be used for scientific or educational purposes.
further understand that if | have any questions about this
research and its conduct, | should contact one of the
fol | ow ng:

Primary researc her: Rosell Jeffries Phone: 540/231-7322
Facul ty Advisor: Russell T. Jones, Ph.D. Phone: 540 /231-5934

Chair, Human Subjects Conmittee: R E sler, Ph.D
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Phone: 540/ 231-7001

Chair, Institutional Review Board: FEarnest B. Stout, Ph.D.
Phone: 540/ 231-9359

Signature of Parent(s) & Date Signed
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PARTI G PANT | NFORVED CONSENT FORM

1. PURPCSE OF EXPER MENT

VW would like you to take part in a research study | ooking at
factors that influence the occurrence of violence among hi gh school
teenagers. This study exanmines the rel ati onshi p between seei ng
violence in the coomunity and horme and using violence. W will also
| ook at your feelings and thoughts about yourself and your life and
how t hese feelings and thoughts affect whether or not you use
vi ol ence.

2. PROCEDURE TO BE FOLLOMED I N THE STUDY

Initially, you will conplete a questionnaire about y ou and
your famly. This questionnaire will take between 3-5 ninutes. The
ot her surveys that you will conplete ask about violent things that
may have happened to you or that you may have see. You will also be
asked questions about violent things you may have done to others.
Ct her questions concern your feelings about yourself and your life.
Inall, these questions will take no nore than one hour total to
answer .

3. ANONYM TY CF SUBJECTS AND CONFI DENTI ALI TY OF RESULTS

Many of the findings fromthis r esearch nmay be published for
scientists to read. However, at no tinme will your answers be given
to anyone other than individuals working on this project. A
responses are strictly confidential. Since you will not put your
name on any part of the survey, there is no way of identifying who
you are and what your responses are. You will be conpletely
anonynous. This means that no one will know who you are or how you
answer each question

4. R SKS AND DI SCOMFCRTS

Participation in this study may provide sl ight disconfort for
you after answering questions about difficult feelings and
situations. It is inportant for you to realize that you do not have
to answer any question that you do not want to answer and that you
can stop at any time. It should not take nore than one hour tota
for you to conplete your questionnaires. Many of your cl assnates
wi || be asked the sane questions as you are asked.

5. EXPECTED BENEFI TS

This research may hel p with devel opi ng prograns designed to
reduce and prevent the occurrence of violence. A so you may get
enjoyment fromparticipating in this study by knowi ng that you are
hel pi ng ot hers under stand why vi ol ence occurs and al so by bei ng abl e
to express how you feel about your life and things that have
happened to you

6. FREEDOM TO W THDRAW
You are free to withdraw fromthis study at a nytime without
penalty (nothing wll happen to if you stop).

7. USE OF RESEARCH DATA
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The information fromthis research may be used by scientists
or educational teachers. It nay be presented at scientific
neetings, or published in professional journals and books, or used
by Virginia Tech's Departnent of Psychol ogy.

8. APPROVAL OF RESEARCH

This research project has been approved by the Human Subjects
Comm ttee of the Department of Psychol ogy and by the Institutional
Revi ew Board of Virginia Tech.

9. PARTI O PANT CONSENT

| have read and understand the purpose of this study. | have
had an opportunity to ask questions and have had themall answered.
| voluntar ily consent to participate in this study. | understand
that | nay stop answering questions at any tine and w thdraw from
the study. | also understand that the information collected will be
conbined with informati on fromother teenagers for purposes of data
anal ysis, and no menber of ny famly will be identified by nane in
any presentation of the data. | further understand that if | have

any questions about this project, | should call one of the
fol | owi ng:
Primary researc her: Rosell Jeffries Phone: 540/ 231-7322

Faculty Advisor: Russell T. Jones, Ph.D. Phone: 540 /231-5934

Signature of Participant & Date Signed

Signature of Wtness & Date Signed

APPENDIX C

ADOLESCENT QUESTIONNAIRE
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| am going to read you instructions for completing these questionnaires, while
you read them along with me. For each question, please check the answer that
best describesyou or the way you feel. All answerswill be kept completely
confidential. Your name will not be on any of the questionnaires. No one
except for those on the resear ch team will see your questionnaires. It isvery
important that you answer each question as close to the way you really feel or
act as possible. We may ask some questionsthat are a little embarrassing or
that may make you laugh. Please do not talk to one another about a question or
how you have answered it. |If you have any questions about a question that you
are answering or do not understand what something means, please raise your
hand and | will come assist you. Arethereany questions?

Please turn the page.
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These questions deal with you and your family. Please check the answer (s)
which best describe you and your family.

1. What is your sex or gender?
Male

Female

2. What is your race?

3. What is your age?
4, What is your current grade level ?

5-A. Areyou till living in the home of a parent, grandparent, or other adult
relative?

Yes (If yes, please go to question 5C)
No (If not, please answer question 5B)

5-B. If the answer to question 5-A was NO, are you living...
Under the care of an adult not related to you
On your own

5-C. Please check whether or not any of the following people live with you in your

household.

Yes No

__ ___ Father

_______ Mother

______ Stepfather

___ ___ Stepmother
Grandfather
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6.
house

7.

Grandmother (Continued on next page)
Uncle

Aunt

Adult male cousin

Adult female cousin

Other male adult(s) (not related to you)

Other female adult(s) (not related to you)

How many brothers and other male children or teenagers live in the same
with you?

How many sisters and other female children or teenagerslivein
the same house with you?

In total, how many people live in your house, including yourself?

Who of the following peopleisin charge of or is head of your household?
(Please check only one.)

Father

_______Uncle
______ Mother _ Aunt
__ Stepfather ______ Other male adult (not related to you)
_____ Stepmother ______ Other female adult (not related to you)
______ Grandfather I amthe head of my household
____ Grandmother _____ Don't know
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10. What isthe highest level of school or college completed by this person (the
head
of your household)?

less than 12th grade 4 years of college

12th grade 5 years of college

1 year of college 6 years or more of college and/or
post graduate work

____2yearsof college
____3yearsof college ______Don’'t know
11. Is that person currently employed?
Yes

No

12.  If yes, what is his/her job?
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Peopl e sonetines have different feelings and ideas. This section
lists feelings and ideas in groups. From each group, pick one
sentence that describes you best for the PAST TWD WEEKS. There is no
right or wong answer. Just pick the sentence that best describes the
way you have been feeling recently. Please check the answer that best
descri bes you.

Renenber, pick out the sentence that describes you best for the past
TWO WEEKS.

1. Ol amsad once in a while
11 amsad many tinmes

21 amsad all the tine

2. 2 Nothing will ever work out for me
11 amnot sure if things will work out for ne

0 Things will work out for me QK

3. 0l do nost things QK
11 do many things w ong

2 |1 do everything wong

4. 0 I have fun in nmany things
11 have fun in sone things

2 Nothing is fun at all

5. 21 ambad all the tine
11 ambad many times

Ol ambad once in a while

6. 0 I think about bad things happening to me once in a while
11 worry that bad things will happen to ne

21 amsure that terrible things will happen to ne

7. 2 1 hate nyself

11 do not like nyself
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I like nyself

Al bad things are ny fault
Many bad things are ny fault

Bad things are not usually ny fault

| do not think about killing nyself

I think about killing nyself but | would not do it

I want to kill nyself

| feel like crying every day

| feel like crying many days

| feel like crying once in a while

Things bother ne all the time
Thi ngs bother ne nmany timnes

Thi ngs bother ne once in a while

I like being with people
I do not like being with people many tines

| do not want to be with people at all

| cannot make up ny mnd about things
It is hard to make up ny mnd about things

| nmake up ny mnd about things easily
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14.

15.

16.

17.

18.

19.

20.

21.

0

I look QK
There are sone bad things about ny | ooks

I 1 ook ugly

| have to push nyself all the time to do ny school wor k
| have to push nyself many times to do ny school wor k

Doi ng school work is not a big probl em

| have troubl e sl eeping every night
| have troubl e sl eeping many nights
| sleep pretty well

| amtired once in a while

| amtired many days

| amtired all the tine

Most days | do not feel |ike eating
Many days | do not feel |ike eating

| eat pretty well

| do not worry about aches and pains
| worry about aches and pains many tines

| worry about aches and pains all the tine

| do not feel alone
| feel alone many times

| feel alone all the tine

| never have fun at schoo

| have fun at school only once in a while

| have fun at school many times
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22. 0 I have plenty of friends
11 have sone friends but | wish | had nore

2 1 do not have any friends

23. 0 My schoolwork is alright
1 My school work is not as good as before

21 do very badly in subjects | used to be good in

24. 2 1 can never be as good as other kids
11 can be as good as other kids if | want to

0Ol amjust as good as other kids

25. 2 Nobody really | oves ne
11 amnot sure if anybody | oves ne

0O I amsure that sonebody | oves me

26. Ol usually do what I amtold
11 do not do what | amtold nost tinmes

2 1 never do what | amtold

27. Ol get along well with people
11 get into fights many tines
21 get into fights all the tine
These sentences are about how sonme teenagers feel about their lives

Your answers |et us know about how teenagers feel about things. After
readi ng each sentence, decide if the sentence is true for you or false

for you. |If the sentence describes how you feel, you would say it is
like you or true. If the sentence is not how you think you feel, you
would say it is not like you or false. There are no right or wong
answers, just tell us if the sentence is like you or not like you

true or false. Circle T for True, and F for Fal se.

T F 1. I want to grow up because | think things wll be
better.
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T F 2. 1 mght as well give up because | can't nake things
better for nyself.

T F 3. Wien things are going badly, | know they won't be bad
all of the tine.

T F 4. |1 have enough time to finish the things | really want
to do.

T F 5. Soneday, | wll be good at doing the things | really
care about.

T F 6. I will get nore of the good things in life than nost
ot her ki ds.

T F 7. | don't have good luck and there's no reason to think
will when I grow up

T F 8. Al | can see ahead of ne are bad things, not good
t hi ngs.

T F 9. | don't think I will get what | really want.

T F 10. Wien | grow up, | think I wll be happier than I am
now.

11. Things just won't work out the way | want themto.
12. | never get what | want, so it's dunb to want anything.
13. 1 don't think I will have any real fun when | grow up

14. Tonorrow seens uncl ear and confusing to ne.

4 4 4 4 +
m M M M T

15. 1 will have nore good tines than bad tines.

T F 16. There's no use in really trying to get sonething | want
because | probably won't get it.

Li sted bel ow are statenents concerning attitudes or behaviors that may or
may not be true of you. Read each statement carefully ancircle the
nunber that best indicates your answer. The closer your answer is to
one, the nore you believe the statenent is false in relation to you. The
cl oser your answer is to nine, the nore you believe the statenent is true
of you. There are no right or wong answers. Please circle only one
answer per item

Not at all Very
true for ne true for ne
1. It is difficult for others 1 2 3 4 5 6 7 8 9
to know when | amfeeling
depressed or sad.

2. Wen soneone is speaking, I 1 2 3 4 5 6 7 8 9

spend as much time wat ching
their novenents, as | do
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10.

11

12.

13.

14.

15.

listening to what they are
sayi ng.

No matter how hard | try to
cover it up, when | really
di sli ke someone, they can
always tell.

| enjoy giving parties.

Citicismor scolding rarely
makes ne unconfort abl e.

| can fit inwith all types
of peopl e, young and ol d,
rich and poor.

| speak faster than nost
peopl e.

There are very few peopl e
who are as sensitive and
under standi ng as |.

| often find it difficult
to keep a "straight" face
when | amtelling a funny
joke or story.

It takes people quite a
while to get to know ne
wel | .

| get very nervous if
think that soneone is
wat chi ng ne.

| amoften chosen to be the
| eader of a group

Wien | get depressed, | tend
to bring down those around ne.

At parties, | can
imediately tell when

sonmeone is interested in mne.

Wien | am enbarrassed, people

can always tell by the
expression on ny face

16. | could talk for hours on

2

3 4
3 4
3 4
3 4
3 4
3 4
Not at al
true for ne
3 4
3 4
3 4
3 4
1
3 4
2 3
2 3
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7

8 9
8 9
8 9
8 9
8 9
9
Very
true for ne
8 9
8 9
8 9
8 9
7 8
8 9
7 8 9
7 8 9



17.

18.

Very

19.

20.

21.

22.

23.

end on just about any subject.
I amoften concerned with
what ot her people are

t hi nki ng about ne.

Sonet i mes, |
to l ook at others when | am

tal ki ng about sonethi ng very
per sonal .

| have been told that people

can tell what |I'mfeeling by
| ooki ng at ny eyes.

| aminterested i n know ng
what nakes people "tick".

| amnot very good at
"keepi ng ny cool ".

| prefer jobs that require

working with a | arge nunber
of peopl e.

| amgreatly influenced by

the noods of the people |
amwi t h.

| amnot good at maki ng
prepared speeches.

| usually feel unconfortable
when touchi ng ot her peopl e.
Peopl e often tell ne that |

am a sensitive and under st and-
i ng person.

Peopl e can al ways "read" ny

true feelings--even when |
amtrying to hide them

Quite often, | tend to be the

find it difficult 1

true for ne

2 3 4 5 6 7 8

Not at all
true for

1 2 3 4 5 6 7 8
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"life of the party".
29. In certain situations, | find 1 2 3 4 5 6 7 8

nysel f worrying about whet her
I amdoi ng or saying the right

t hi ngs.
Not at all
Very
true for me true for
ne
30. | findit very difficult to 1 2 3 4 5 6 7 8
9
speak in front of a large
group of peopl e.
31. | often laugh out |oud. 1 2 3 4 5 6 7 8
9
32. It is nearly inpossible for 1 2 3 4 5 6 7 8
9

people to hide their true
feelings fromnme--1 always
seemto know.
33. Even when friends try to make 1 2 3 4 5 6 7 8

ne smle or laugh, I amable
to keep a "straight face"

34. | amunlikely to speak to 1 2 3 4 5 6 7 8

strangers until they speak
to me.

35. Soretimes | think that | 1 2 3 4 5 6 7 8

take things that other people
say to me too personally.

36. Wien in a group of people, | 1 2 3 4 5 6 7 8

have troubl e thinking of the
right things to tal k about.

37. Sonetines | have troubl e 1 2 3 4 5 6 7 8
making ny friends and famly
realize just how angry or upset
| amwith them

38. | can spend hours just watching 1 2 3 4 5 6 7 8

ot her peopl e.

39. | findit very hard to keepny 1 2 3 4 5 6 7 8
enoti ons under contro
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40. | amusually the one who has 1 2 3 4 5 6 7 8

to begi n conversations.

Not at all
Very
true for me true for

ne
41. | often think about the 1 2 3 4 5 6 7 8
9

i npression | am nmaki ng

on ot hers.
42. | often find nyself in awkward 1 2 3 4 5 6 7 8
9

soci al situations.
43. | never shout or scream when 1 2 3 4 5 6 7 8
9

| am angry.
44, (ne of ny greatest pleasures 1 2 3 4 5 6 7 8
9

inlifeis sinply being with

ot her peopl e.
45, Even when | amupset, | am 1 2 3 4 5 6 7 8
9

able to seemcalmon the

out si de.
46. Wien telling a story, | 1 2 3 4 5 6 7 8
9

usually do a lot of

gesturing to help get the

poi nt acr oss.
47. It is very inportant that 1 2 3 4 5 6 7 8
9

ot her peopl e |ike ne.
48. When starting a conversation 1 2 3 4 5 6 7 8
9

with a stranger, | sonetines

say the wong thing.
49. | will rarely show ny anger. 1 2 3 4 5 6 7 8
9
50. | can instantly spot a "phony" 1 2 3 4 5 6 7 8
9

person the nonent | neet him

or her.
51. | ameasily able to make 1 2 3 4 5 6 7 8
9

nysel f | ook happy one
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Very

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

m nute and sad the next.

Wien in discussions, | find

nysel f doing a | arge share
of the tal king.

Wile growing up, ny parents

were al ways stressing the
i nportance of good manners.

At parties, | amnot good

at interacting with
di fferent people.

| often touch ny friends
when speaking to them

| really dislike people
telling me their problens.
Wien | nay be nervous on
the inside, | amvery good
at not letting people see

ny nervousness.

At parties, | enjoy speaking

to a great nunber of different

peopl e.
I can be strongly affected

by soneone smling or
frowning at ne.

If I went to a party where
there were very inportant
people, | would feel out
of pl ace.

| amable to liven up

a dull party.

| sonetines cry at sad novi es

Not at all

true for ne

1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
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Not at all

Very
true for me true for

ne
63. Wen | amat a party, | am 1 2 3 4 5 6 7 8
9

able to seemas though I'm

having a good tine, even if

' mnot.
64. | ama "loner". 1 2 3 4 5 6 7 8
9
65. | amvery sensitive to 1 2 3 4 5 6 7 8
9

criticism
66. | can very easily adjust 1 2 3 4 5 6 7 8
9

to being in al nmost any

soci al situation.
67. | dislike being the center 1 2 3 4 5 6 7 8
9

of attention.
68. Wien ny friends are angry 1 2 3 4 5 6 7 8
9

or upset, they seek nme out

to help cal mthem
69. | amrarely able to hide it 1 2 3 4 5 6 7 8
9

when | amfeeling a very

strong enoti on.
70. | enjoy going to large 1 2 3 4 5 6 7
8 9

parties and neeting new

peopl e.
71. | often worry that people 1 2 3 4 5 6 7 8
9

wi || m sunderstand sone-

thing that | have said

to them
72. | often feel unconfortable 1 2 3 4 5 6 7 8
9

when | amw th peopl e who

are not from nei ghborhoods

i ke m ne.
73. | rarely show ny feelings 1 2 3 4 5 6 7 8
9

or enotions.

Not at all

Very
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true for ne true for

ne
74. | can tell what a person 1 2 3 4 5 6 7 8
9
isreally like the first
time | meet himor her.
75. | can easily pretend to be 1 2 3 4 5 6 7 8
9
mad, even when | amreally
feel i ng happy.
76. | usually introduce nyself 1 2 3 4 5 6 7 8
9
to strangers, rather than
waiting for themto introduce
t hensel ves to me first.
77. Wien | feel really happy or 1 2 3 4 5 6 7 8
9
sad, it is generally because
of somet hing ot her peopl e
have done or said.
78. Wien in a group of friends, I 1 2 3 4 5 6 7 8
9
often take the lead in
speaki ng for the group.
79. Friends have sonetimes told 1 2 3 4 5 6 7 8
9
nme that | talk too nmuch
80. | can always tell what a 1 2 3 4 5 6 7 8
9
person is like by watching
hi i her interact with others.
81. | amable to hide ny true 1 2 3 4 5 6 7 8
9
feelings fromjust about
anyone.
82. | always nove around and 1 2 3 4 5 6 7 8
9
talk to many different
peopl e at parties.
83. It does not really matter 1 2 3 4 5 6 7 8
9
to me what others think
of the things | do
Not at all
Very
true for me true for
ne
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84.

85.

86.

87.

88.

89.

90.

| amusually very good at

| eadi ng group di scussion s.

Wsual Iy, the expression on

ny face does not show
what | amfeeling.

| ameasily able to
touch or hug a person
who is unhappy, in order
to confort them

| usually change ny ideas
and behaviors to fit in
with the group I amwith
at that tine.

| love to be with other
peopl e.

I would rather state ny own
views than listen to and
anal yze what the other
peopl e are sayi ng.

Sonet i mes, peopl e from
nei ghbor hoods di f f er ent

frommne, will feel
unconfortabl e around ne.
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Li sted bel ow are questi ons about your opinions about different things. For each
i tem check whet her you believe the statenent.

1. Do you believe that nost problens will solve
thensel ves if you just don’t fool wth then?
Yes No

2. Do you believe that you can stop yourself from
catching a col d?
Yes No

3. Are sone kids just born |ucky? Yes No

4, Most of the tine do you feel that getting good grades
neans a great deal to you? Yes No

5. Are you often blaned for things that just aren’t your
fault? Yes

6. Do you feel that if sonebody studies hard enough he or
she can pass any subject? Yes No

7. Do you feel that nost of the tine it doesn't pay to
try hard because things never turn out right anyway?
Yes No

8. Do you feel that if things start out well in the
norning that it's going to be a good day no natter
what you do?
Yes No

9. Do you feel that nost of the tine parents listen to
what their children have to say? Yes No

10. Do you believe that wi shing can nake good t hi ngs
happen to you?
Yes No

11. Wien you get puni shed does it usually seemits for no
good reason at all? Yes No

12. Most of the tine do you find it hard to change a
friend' s (mnd) opinion? Yes No

13. Do you think that cheering nore than |uck hel ps a team
to win? Yes No

14. Do you feel that it's nearly inpossible to change your
parent’s nmnd about anyt hi ng? Yes No

15. Do you believe that your parents should allow you to nmake nost

of your own deci si ons? Yes No

16. Do you feel that when you do sormething wong there’'s very little you

can do to make it right? Yes No
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17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

Do you believe that nost kids are just born good at sports?

Yes No

Are nost of the other kids your age stronger than you
are? Yes No
Do you feel that one of the best ways to handl e nost
problens is just not to think about then?

Yes No

Do you feel that you have a | ot of choice in deciding
who your friends are? Yes No
If you find a four |eaf clover do you believe that it
m ght bring you good | uck? Yes No
Do you often feel that whether you do your honework has
much to do with what kind of grades you get?

Yes No
Do you feel that when soneone your age decides to hit
you, there's little you can do to stop himor her?

Yes No

Have you ever had a good | uck charn?

Yes No
Do you believe that whether or not people |ike you
depends on how you will act? Yes No

WIIl your parents usually help if you ask themto?

Yes No

Have you felt that when people were nean to you it was
usual ly for no reason at all? Yes No
Most of the tine, do you feel that you can change what
m ght happen tonorrow by what you do today?

Yes No

Do you believe that when bad things are going to happen
they are just going to happen no matter what you try to
do to stop then? Yes No

Do you think that kids can get their own way if they
just keep trying? Yes No

Most of the tine do you find it useless to try to get
your own way at home? Yes No

Do you feel that when good things happen they just
happen because of hard work? Yes No
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33.

34.

35.

36.

37.

38.

39.

40.

Do you feel that when sonebody your age wants to be your eneny

there’s little you can do to change matters?

Yes No

Do you feel that it's easy to get friends to do what
you want themto? Yes No
Do you usually feel that you have little to say about
what you get to eat at hone? Yes No
Do you feel that when soneone doesn't |ike you there's
little you can do about it? Yes No
Do you usually feel that it’'s alnost useless to try in
school because nost other students are just plain
smarter than you? Yes No

Are you the kind of person who believes that planning
ahead makes things turn out better?

Yes No

Most of the tine, do you feel that you have little to
say about what your famly decides to do?

Yes No

Do you think it's better to be snmart than to be | ucky?

Yes No
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For each of the following statenents, circle the nunber that would be
nost nearly true for you. The nunbers extend from one extrene feeling
to its opposite kind of feeling. "Neutral" inplies no judgnment either
way; try to use this rating as little as possible.

1. | amusually:
1 2 3 4 5 6
7
conpl etely neutra
"turned on"
bor ed
ent husi asti c
2. To nme, life seens:
7 6 5 4 3 2
1
al ways neutra
conpl etely
exciting
routine
3. Inlife | have
1 2 3 4 5 6
7
no goal s or neut r al very
cl ear
plans at all goal s
and pl ans
4. For me, being alive on earth today:
1 2 3 4 5 6
7
means not hi ng, neutra
neans a | ot
has no pur pose there's
a reason
I'm
here
5. Every day is
7 6 5 4 3 2
1
a new begi nni ng neut r al t he
sanme as
yest er day
6. If I could choose, I:
1 2 3 4 5 6
7
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wish | had neutra
like to

never been born

life
way it's

out

7. In reaching ny life goals | have:

1 2 3 4

7

made no progress
fulfilled al

at all
to this
in

poi nt
8. M life is:

1 2 3 4
7

enpty, has neutra
full of
no
exciting good
t hi ngs

9. In thinking of ny life, I:

1 2 3 4

7

often wonder
al ways see a
why | exi st
reason for ny

bei ng here

10. Wien | think about the world around ne, it:

1 2 3 4
7
conpl etely neutra
ny life
confuses e
sense

89

woul d
live ny
just the

tur ned

6

neutr al

ny goal s

life

packed

hope

6

neutr al

6
fits into

makes



11. The chance that | can find a meaning, purpose, or mssion in life
is:

7 6 5 4 3 2
1
very great neut r al
practically zero

12. My life is:

7 6 5 4 3 2
1
in ny hands and | neut r al out of ny
control
amin control of it | ama
vi ctim of

out si de

forces

13. Facing the things | have to do each day nakes ne feel:

7 6 5 4 3 2
1
happy, satisfied neut r al
hurt, bored
14. | have found:
1 2 3 4 5 6
7
no mission or neutral a
pur pose for
purpose in life l'iving
and cl ear
goal s
for the
future
15. How certain are you that you will live to be 25 years of age?
I'm absolutely sure that | won't live to be 25 years of
age.
I'mfairly sure that | won't live to be 25 years of age.
I"'mnot sure if I will or will not live to be 25 years of
age.
I'mfairly sure that I wll live to be 25 years of age.
I"mabsolutely sure that I wll live to be 25 years of age.
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No matter how well people in a famly get along, there are tinmes when they

di sagree, get annoyed with each other, or just have fights because one or the
other is in a bad nood or is tired. There are also many ways to handl e these
tines. Here is a list of sone things that m ght happen when people in your
famly disagree. Please tell us, for each one, how often in the past year the
peopl e involved settled the disagreenent in that way. GCircle the nunber that
corresponds to your response.

Once Sore-
WHEN PECPLE IN MY FAM LY D SAGREED Never or times Oten
Twi ce
1. They discussed the issue calmy 1 2 3 4
2. They got information to back up 1 2 3 4
their side of things
3. They brought in someone to help 1 2 3 4
settle things
4. Soneone insulted or swore at 1 2 3 4
t he ot her
5. Someone sul ked or refused to 1 2 3 4
tal k about it
6. Someone stonped out of the 1 2 3 4
room or house or yard
7. Someone cried 1 2 3 4
8. Someone did or said sonething 1 2 3 4
to spite the other
9. I felt afraid 1 2 3 4
10. | thought soneone was 1 2 3 4
acting crazy
11. Soneone threatened to hit or 1 2 3 4
throw sonet hing at the other
12. Soneone threw, smashed, hit, 1 2 3 4
or ki cked soret hi ng
13. Soneone threw sonet hi ng at 1 2 3 4
at the other
14. Soneone pushed, grabbed or 1 2 3 4
shoved the ot her
15. Soneone sl apped or spanked 1 2 3 4
t he ot her
16. Soneone kicked, bit, or hit 1 2 3 4
the other with a fist
17. Soneone hit or tried to hit 1 2 3 4
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18.
19.

20.

the other with somethi ng
Sorreone was beat up

Soneone t hr eat ened t he ot her
with a gun or knife

Sorreone used a gun or knife
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Li sted bel ow are various kinds of violence and things related to viol ence that
you nmay have experienced, seen or heard about. For each question check the
nunber that best describes your experience. DO NOT | NCLUDE I N YOUR ANSWERS

THI NGS YOU MAY HAVE SEEN, OR HEARD ABOUT ONLY ON TV, RADI O, THE NEWS, OR I N THE
MOVIES. Do not wite your nanme anywhere on this form This is a confidential
survey. No one will know that these are your answers.

1. How nany tines have you yourself been chased by gangs or
i ndi vi dual s? Check only one.

Never 5 o0r 6tines
_1ltine T or 8tines
_ 2tines ______at least once a nonth
3 or 4tines _____at least once a week

al nost every day

2. How many times have you yourself actually been in a serious
acci dent where you thought that you or someone el se woul d get
hurt very badly or die?

Never 50 6tines
_1ltine T or 8tines
_ 2tines ______at least once a nonth
3 or 4tines _____at least once a week

al nost every day

3. How many times have you yourself actually been at hone when
sormreone has broken into or tried to force their way into your hone?

Never 50 6tines
_1ltine T or 8tines
_ 2tines ______at least once a nonth
3 or 4tines _____at least once a week

al nost every day
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4. How many times have you yourself actually been picked up, arrested,
or taken away by the police?

Never 50 6tines
_1ltine T or 8tines
__ 2tines ______at least once a nonth

3 or 4 times _____at least once a week

al nost every day

5. How many times have you yourself actually been threatened with
serious physical harm by someone?

Never 50 6tines
_1ltine T or 8tines
__ 2tines ______at least once a nonth

3 or 4 times _____at least once a week

al nost every day

6. How many times have you seen soneone el se being threatened with
serious physical harn?

Never 5 o0r 6tines
_1ltine T or 8tines
__ 2tines ______at least once a nonth

3 or 4 times ______at least once a week

al nost every day

7. How many times have you yourself been sl apped, punched, or hit by

someone?

Never 50 6tines
_1ltine T or 8tines
__ 2tines ______at least once a nonth

3 or 4 times _____at least once a week

al nost every day

8. How many times have you yourself actually been beaten up or nugged?

Never 5 o0r 6 tines
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10.

1tine T or 8tines

2 times ______at least once a nonth

3 or 4 times _____at least once a week
al nost every day

How nmany tines have you seen soneone el se getting beaten up or
mugged?

Never 50 6tines
_1ltine T or 8tines
__ 2tines _____at least once a nonth

3 or 4 times _____at least once a week

al nost every day

How nany tines have you yourself actually been sexual |y assaulted,
nol ested, or raped?

Never 5 o0r 6tines
_1ltine T or 8tines
__ 2tines _____at least once a nmonth

3 or 4 times _____at least once a week

al nost every day
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11.

12.

13.

14.

How nmany tines have you seem soneone el se bei ng sexual | y assaul t ed,

nol ested, or raped?
Never
1time
2 tines

3 or 4 tinmes

5 or 6 tines
7 or 8 tines
at | east once a nonth
at | east once a week

al nost every day

How nmany tines have you actually seen soneone carrying or holding a
gun or knife? (Do not include police, mlitary, or security

of ficers)
Never
1time
2 tines

3 or 4 times

5 or 6 tines
7 or 8 tines
at | east once a nonth
at | east once a week

al nost every day

How nmany tines have you yourself heard the sound of gunfire outside
when you were in the foll owing settings?

A Wen in or near the hone?

Never

1tine
2 tines

3 or 4 tines

5 or 6 tines
7 or 8 tines

at | east once a nonth
at | east once a week

al nost every day

B. Wen in or near the school building?

Never

1tine
2 tinmes

3 or 4 tines

5 or 6 tines
7 or 8 tines

at | east once a nonth
at | east once a week

al nost every day

How nmany tines have you seen or heard a gun fired in your hone?

Never

1tine

5 o0r 6 tines

7 or 8 tines
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15.

16.

17.

18.

19.

2 tines

3 or 4 tinmes

How nany tines have you actually seen a seriously wounded person
after an incident of violence?

Never
1tine
2 tines

3 or 4 tinmes

How nmany tines have you yourself actually been attacked or stabbed

with a knife?
Never
1tine

2 tines

How of ten have you seen soneone el se being attacked or stabbed with

a knife?
Never
1time
2 tines

3 or 4 tinmes

How nmany tines have you yourself actually been shot with a gun?

Never
1tine

2 tines

How of ten have you seen soneone el se get shot with a gun?

Never
1tine
2 tines

3 or 4 tinmes

at

at

at

at

| east once a nonth
at | east once a week

al nost every day

5 or 6 tines
7 or 8 tines
| east once a nonth
at | east once a week

al nost every day

3 or 4 tines

5 or nore tines

5 or 6 tines
7 or 8 tines
| east once a nonth
at | east once a week

al nost every day

3 or 4 tines

5 or nore tines

5 o0r 6 tines
7 or 8 tines
| east once a nonth

at | east once a week

al nost every day
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20

21

22

How nany tines have you actually seen a dead person sonewhere in
(Do not include wakes and funeral s)

the community?
Never
1time
2 tines

3 or 4 tinmes

How nmany tines have you actually seen soneone committing suicide?

Never
1tine
2 tines

3 or 4 tinmes

How nany tines have you only heard about sormeone commtting

sui ci de?
Never
1time
2 tines

3 or 4 tinmes

at

at

at

5 or 6 tines
7 or 8 tines
| east once a nonth
at | east once a week

al nost every day

5 or 6 tines
7 or 8 tines
| east once a nonth
at | east once a week

al nost every day

5 or 6 tines
7 or 8 tines
| east once a nonth
at | east once a week

al nost every day
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23.

24.

How nany tines have you actually seen soneone bei ng
killed by another person?

Never 50 6tines
_1ltine T or 8times
__ 2tines ______at least once a nonth

3 or 4 times _____at least once a week

How nany tines have you only heard about someone bei ng
killed by another person?

Never 5 o0r 6tines
_1ltine T or 8tines
_ 2tines ______at least once a nonth

3 or 4 times _____at least once a week
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This interview asks about behavior that people sonetimes get into
trouble for. Renenber that all your answers are confidential. No one
except our research staff wll ever see them Specifically, your
answers can never be seen by police, the courts, or your parents.

This questionnaire describes some behaviors to you. Try to recall
whet her or not you have done this behavior. Were asked, please give
your best estimate of the exact nunber of tines you ve done each
t hi ng.

1. During the past 30 days, did you carry a weapon such as a gun,
kni fe or cl ub? (check one)

_ Yes

N
2. During the past 12 nonths, how nany times were you in a physical
fight?

~_ Otines

_ 1-3 tines

4-6 tines

7 or nore tines

3. During the past 12 nonths, how nany times were you in a physical
fon in which you were injured and had to be treated be a doctor or
nur se?

~_ _Otines

_ 1-3 tines

__ _4-6 tines

T or nore times
4. Have you ever carried a hi dden weapon?

_ Yes

N
S. Have you ever been so angry with someone you lived with that you
nt t hen?

100



Yes

No

6. Have you ever attacked soneone with a weapon or with the idea of
seriously hurting or killing then?

Yes

No

7. Have you ever been involved in a gang fight?

Yes

No
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TABLE 1

Demographic Characteristics of Sample

Frequency  Percentage

Sex
Males 17 53.1
Females 15 46.9
Race
African-American 27 84.4
Hispanic 5 15.6
Age Mean
15.13
13 8 25.0
14 5 15.6
15 4 12.5
16 7 21.9
17 6 18.8
18 2 6.3
Grade M ean
9.69
7 2 6.3
8 8 21.9
9 6 18.8
10 6 18.8
11 8 25.0
12 1 3.1
13 2 6.3
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Std. Dev.
1.66

Std. Dev.
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TABLE 2

Demographic Characteristics of Sample’' s Family

Head of Household Frequency Per centage
Father 15 46.9
Mother 11 34.4
Grandfather 3 9.4
Grandmother 1 3.1

Aunt 1 3.1

Don’'t Know 1 3.1

Educational Level of Head of Household

Less than Grade 12 5 15.6

High School 4 12.5

1 year of college 1 3.1

2 years of college 4 12.5

3 years of college 1 3.1

4 years of college 3 9.4

6 or more years of college 3 9.4

Don’'t Know 10 31.3
(Missing Data) 1 3.1
Employment Status of Head of Household

Employed 22 68.6
Unemployed 9 28.1
(Missing Data) 1 3.1
Occupation of Head of Household

Professional Job-Advanced Degree 2 6.3
Professional Job-Bachelor’s Degree 3 9.4

Job Requiring Technical Degree 1 3.1

Job Requiring High School Degree 7 21.9

Job Not Requiring High School Degree 6 18.8

No Job Listed/Unemployed 13 40.6
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TABLE 3

Sociodemographic Variables Defining At-Risk Status

Variables Frequency Per centage
Absence of one parent 7 21.9
L ow status parental occupation/ 22 68.7
unemployed

Low head of household education level 9 28.1

Four or more children in household 3 9.4

Sociodemographic Status

Defined by three of above variables 1 3.1
Defined by two of above variables 14 43.8
Defined by one of the above variables 10 31.3
Not defined by any of the above variables 7 21.9
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TABLE 4

Scale M eans and Standard Deviations

Scale Mean Std. Dev.

Conflict Tactics (Exposure to Domestic Conflict) 42.40 8.58

Exposure to Community Violence 31.94 18.60

Total Exposure 74.34 22.21

Social Skills Inventory 452.94 52.34

Certainty of Being Alive at age 25 231 1.09

Despair 48.56 17.13
(Hopelessness Scale) 2.25 1.95
(Purposein Life Scale) 39.47 13.81
(Children’s Depression Inventory) 6.84 4.94

L ocus of Control 15.78 4.36

Use of Violence 2.94 221
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TABLE 5

- - Correlation Coefficients - -

HS SSI CO LOC PILCTGOMO AGE 25 MQL

HS --- -.20 .34 .32 .43* .09 .32 .54** AT
SS --- .27 .06 .09 -.11 -.12 -.30 -.24
cl --- .13 .33 -.08 .03 .22 .10
LCC --- .17 .56**.15 .16 .27
Pl L --- .02 .20 .21 . 35*
Cr --- .23 -.17 .14
cowl O --- .10 L 73**
ACE 25 --- .30
VI QL ---

Not e: HS= Hopel essness Scale; SSI = Social Skills

I nventory; CDO = Children’s Depression Inventory; LCC =
Locus of Control Scale; PIL = Purpose in Life Scale; CT =
Conflict Tactics (measure of domestic conflict/violence)
COWI O = Survey of Community Exposure to Viol ence; ACE 25 =
Certain VWon't Be Alive at Age 25; VICQL = Use of Viol ence
Scal e

* P <.05
** P < 01
**%p < 005
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TABLEG6

PEARSON CORRELATION COEFFICIENTS OF VIOLENCE EXPOSURE
VARIABLES AND PSYCHOSOCIAL VARIABLES

Correlations Between Use of Violence and Exposure to Violence

Use of Violence

Domestic Violence Exposure 23
Community Violence Exposure A3FF*
Combined Domestic & Community 66***

Violence Exposure

*x*p < 005
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TABLE 7

Correlations Between Use of Violence and Psychosocial Variables

Use
of
Violence
SS -.24
Despair 37*
Hopel essness AT**
CDI .10
PIL .35*
Cert. Alive at 25 .30
LOC 27

Note: SSI = Social Skills Inventory; CDI = Children’s Depression Inventory; PIL =
Purposein Life Scale; LOC = Locus of Control Scale.

*p<.05

**p <.01
* %% n<.004
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TABLE 8

Hierarchical Multiple Regression Analyses Predicting Use of Violence

Predictor Variable

R?ateachstep F df p

Step 1 variable entered
Exposure to Community and
Domestic Violence
Social Skills

Total R?

Step 2 variable entered
Interaction between violence
exposure and social skills

Total R?

Changein R? .00

Criterion: Use of Violence Score

46 1230 2,29

46 7.92 3,28

97

.0001

.0006

Criterion: Use of Violence Score

Step 1 variable entered
Exposure to Community and
Domestic Violence
Despair

Total R?

Step 2 variable entered
Interaction between violence
exposure and Despair

Total R?

Changein R? .00

.50 1454 2,29

.50 9.40 3,28

.80

<.0001

.0002

Criterion: Use of Violence Score

Step 1 variable entered
Exposure to Community and
Domestic Violence
Certainty of Being Alive at 25
Total R?
Step 2 variable entered
Interaction between violence
exposure and Certainty of Being
Aliveat 25
Total R?
Changein R? .02

.54 1744 2,29

.56 1198 3,28

.32

<.0001

<.0001
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Table 8 continued, on next page
Table 8 continued

Hierarchical Multiple Regression Analyses Predicting Use of Violence

Predictor Variable R? at each step F df

Criterion: Use of Violence Score

Step 1 variable entered
Exposure to Community and
Domestic Violence
Locus of Control
Total R? 44 11.34 2,29
Step 2 variable entered
Interaction between violence
exposure and locus of control
Total R? 44 7.33
Changein R? .00 .83

.0002

3,28

.0009

Criterion: Use of Violence Score

Step 1 variable entered
Exposure to Domestic Violence
Social Skills
Total R? .07 110 2,29
Step 2 variable entered
Interaction between domestic
violence exposure and social skills
Total R? 17 792 328

Changein R? .10 .07

.35

14

Criterion: Use of Violence Score

Step 1 variable entered
Exposure to Community Violence
Social Skills
Total R? 55 17.96 2,29

Step 2 variable entered
Interaction between community
violence exposure and social skills
Total R? 57 12.43 3,28

Changein R? .01 29

<.0001

<.0001
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Table 8 continued, on next page
Table 8 continued
Hierarchical Multiple Regression Analyses Predicting Use of Violence

Predictor Variable R? at each step F df p

Criterion: Use of Violence Score

Step 1 variable entered
Exposure to Domestic Violence
Despair
Total R? 15 2.58 2,29

Step 2 variable entered
Interaction between domestic
violence exposure and despair
Total R? 17 1.95 3,28

Changein R? .02 40

.09

14

Criterion: Use of Violence Score

Step 1 variable entered
Exposure to Community Violence
Despair
Total R? .58 19.70 2,29
Step 2 variable entered
Interaction between community
violence exposure and despair
Total R? .58 12.68 3,28

Changein R? .00 .97

<.0001

<.0001

Criterion: Use of Violence Score

Step 1 variable entered
Exposure to Domestic Violence
Certainty of Being Alive at 25
Total R? 14 2.30 2,29
Step 2 variable entered
Interaction between domestic
violence exposure and
Certainty of Being Alive at 25
Total R? 15 1.68 3,28

Changein R? .02 48

A2

.02

Table 8 continued, on next page
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Table 8 continued
Hierarchical Multiple Regression Analyses Predicting Use of Violence

Predictor Variable R? at each step F df

Criterion: Use of Violence Score

Step 1 variable entered
Exposure to Community Violence
Certainty of Being Alive at 25
Total R? .60 21.37 2,29
Step 2 variable entered
Interaction between community
violence exposure and
Certainty of Being Alive at 25
Total R? .66 17.91 3,28

Changein R? .06 .03

<.0001

<.0001

Criterion: Use of Violence Score

Step 1 variable entered
Exposure to Domestic Violence
Locus of Control
Total R? .07 1.14 2,29
Step 2 variable entered
Interaction between domestic
violence exposure and locus of
control
Total R? .07 74 3,28

Changein R? .00 .87

.33

.54

Criterion: Use of Violence Score

Step 1 variable entered
Exposure to Community Violence
Locus of Control
Total R? 55 18.03 2,29
Step 2 variable entered
Interaction between community
violence exposure and locus of
control
Total R? 57 12.30 3,28

Changein R? .01 34
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